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Evaluation process of educational guidance
Methodology for characterization  
in the Cuban university 

Proceso de evaluación de la orientación educativa
 Metodología para su caracterización en la universidad cubana

Un processus d’évaluation de l’orientation éducative
 Une méthodologie pour sa caractérisation dans l’université cubain

Resumen 
Investigación exploratoria y transversal en la carrera de psicología de la Universidad de 
Pinar del Río (UPR), 2007-2008, para caracterizar el proceso de evaluación de la orien-
tación educativa con estudio teórico y constatación empírica. Muestra constituida por la 
coordinación, tutores y estudiantes. Se determinaron 10 dimensiones y 40 indicadores que 
se combinaron en un sistema de instrumentos —entrevista, encuesta, análisis documen-
tal y observación— aplicados y procesados cuantitativa y cualitativamente. Resultados: el 
mencionado proceso tiene adecuada planificación, pero pobre realización de acciones; no 
cuenta con instrumentos; la preparación, capacitación, necesidades cognitivas y motiva-
ción de directivos y tutores es aún insuficiente y no tienen acceso a la información sobre 
el tema. Los estudiantes y tutores no participan en la evaluación. 
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Abstract
Exploratory and cross-sectional research in the major of psychology at the Universidad 
de Pinar del Río (UPR), 2007-2008, to characterize the process of assessing educational 
guidance with theoretical analysis and empirical evidence. The sample consists of: the 
coordination, tutors and students. 10 dimensions and 40 indicators were determined 
which were combined into a system of instruments —interview, survey, documental anal-
ysis and observation— applied and processed quantitatively and qualitatively. Results: 
the aforementioned process has proper planning, but poor execution of actions; has 
no instruments; the preparation, training, cognitive needs and motivation of managers 
and tutors is still insufficient and they do not have access to information on the subject. 
Students and tutors are not involved in the evaluation.

Key words
Assessment process, 
educational guidance, 
Cuban university, major of 
psychology.

Résumé
L’investigation exploratoire et transversale dans la course de psychologie dans l’Univer-
sité de Pinar del Río, 2007-2008, pour caractériser le processus d’évaluation de l’orienta-
tion éducative avec une étude théorique et une constatation empirique. C´est un modèle 
élabore par la coordination, des tuteurs et des étudiants. On a détermine 10 dimensions 40 
indicateurs qui se sont combinés dans un système d’instruments —compose par des inter-
views, des enquêtes une analyse documentaire et l´observation— appliqués et développés 
qualitative et quantitativement. Des résultats: le processus mentionné a une planification 
adéquate mais une pauvre réalisation d’actions; dû a que il ne compte pas avec instruments; 
la préparation, une formation, des nécessités cognitives et une motivation de directeurs et 
de tuteurs est encore insuffisante et voilà qu’ils n’ont pas d’accès à une information sur ce 
sujet. Les étudiants et les tuteurs ne participent pas à l’évaluation. 

Mots-clefs 
Processus d’évaluation, 
d’orientation éducative, 
l’université cubaine, des 
courses de psychologie. 
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Introduction

The process of globalization of higher education that takes place in Cuba represents 
for many young people the opportunity to develop as university students. Access has 
been increased, registration has been made more flexible, which has generated a large 
increase in enrollment and diversity of students. Currently there are more than 50 
sources.

Many students do not arrive by the usual means of education that ensure a prepa-
ration in a hierarchical fashion, a certain personality development and basic skills for 
the appropriation of university culture. In Resolution N° 210/2007, Rules of Teaching 
and Methodological Work, one can clearly see the opportunities offered by the blended 
format (MES, 2007); but these are not sufficient for the sake of quality of training and 
the learners’ achievement of the desired success. This is one reason why the Ministry of 
Higher Education (MES), stresses the relevance of knowing them in person, to ensure 
an educational and guidance performance that enhances in each of them the necessary 
resources to increasing effectiveness of their social integration and personal satisfaction. 

In documents released to that effect, a diagnosis is indicated to meet the educational 
needs, interests, motivations and aspirations of students in the continuity of their studies, 
key aspects for the development of the educational counseling process (POE). 

Currently the need for implementation of this process is reaffirmed —due to the 
conditions of globalization and all the modalities offered by the university— so that the 
increasing students’ social integration, materialized, precisely after their enrollment to 
the University, leads to improved conditions in the continuous spiral of their school activ-
ity, so it is necessary to strengthen in them the experience of personal satisfaction to 
enhance student development and promote mechanisms that facilitate the search for 
solutions to their main problems.

The delegate from Cuba to the Regional Higher Education Conference held in Carta-
gena de Indias, Colombia, 2008, Pedro Alexis Díaz, said they discussed the fact that 
every year huge contingents of students drop out of college as an important element 
that hinders the development of higher education in Latin America. 

The Cuban education system now insists that the tutors of the different modalities have to 
be able to develop with all college students a POE to fight discouragement, frustration, and 
drop-out rate, which enhances the skills of students in the search of solutions to problems, 
so it becomes an effective channel in their university course, encouraging success in school 
development. 

In recent years, specialists such as Arias (2003), Balceiro, et al. (2006), Benítez, 
Hernández, and Pichs (2005), Calviño (2000), Collazo (2006), Del Pino y Recarey (2005), 
Domínguez (1995), Fernández and García (2008), García, Vila, and Pérez (2008), and 
Valdés y Ordaz (2008), among others, have conducted research on the process of 
counseling and educational guidance designed to define, characterize and relate it to 
other variables that influence the teaching-learning and training in general. 

Domínguez (1995), argues that educational guidance is an educational process, system-
atic, individualized and of continuous interaction between the tutor and the tutored, which 
also works as diagnosis, consulting, support, development and tutoring in the broadest sense. 

By focusing on the processes of educational guidance and tutoring, Cuba is placed 
within the group of countries trying to deal with emerging problems of the educational 
process at this level —such as abandonment, lack of motivation, graduation rates and 
lower achievement levels than the desired ones— which have gained strength nowadays 
(Álvarez and Bisquerra, 1996; Lozano and Torres, 2005). 

That is why the issue of quality of higher education has been reintroduced and among 
its indicators the following ones can be mentioned: effectiveness, efficiency, relevance, 
significance and fairness. It has been noted that true equality of opportunity for the 
university involves providing levels of support to help students become better acquainted 
and equipped with the necessary resources to successfully face the complexities of the 
modern world, including the successful completion of higher education in expected time-
scales and performance. This task is part of guidance and tutoring in higher education. 

Collazo (2006), in his doctoral thesis argues that the history of tutoring in universi-
ties dates back to the third decade of the twentieth century. He stresses its origin at the 
University of Oxford, followed by Cambridge and the Anglo-Saxon ones. At the Universi-
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dad Nacional Autónoma de México (UNAM), it has been practiced since the beginning of 
the decade of the 40s (Sánchez, 2004, UNAM, 2005(a), and Shea, 2002 cited in Collazo, 
2006). This author argues that, to date, tutoring in its various forms is an ongoing practice 
at universities in Mexico, Peru, United Kingdom, United States, Australia, England, Spain 
and Argentina, among other countries. 

Lozano (2005, p. 55) corroborates it, of the Universidad Pedagógica Nacional (UPN), 
Mexico: The rise of tutoring systems in education dates back to many centuries, however, 
the meaning now given, is more linked to be an efficient system of support and guidance 
offered by the institution, to help students to improve their performance, teaching them 
how to think as well as to eliminate the current problems of dropout rates, educational 
lag and thus increase completion rates. 

At the Universidad Nacional de San Juan (UNSJ), Argentina, the Guidance and Tutor-
ing Program was created with emphasis on personological academic characterization and 
on the living conditions of students. The tutor has responsibility and permanent need to 
make changes and strengthen actions in relation to students he is in charge of (Ruadez 
and Giunta, 2008, p. 5). 

To promote equality and equity in both enrollment and permanence, the Universidad 
Autónoma de Campeche (UACAM), Mexico, states that: It is advisable to make a diagno-
sis of new students in order to design the particular academic activities to respond differ-
entially to students (...) which allows the teacher-tutor to establish actions of needs 
of tutoring, either through tutoring or academic advisory, systematized, planned and 
personalized to each student (CU, Aragón and Cach, 2008, p. 7). 

The Instituto Politécnico Nacional (IPN), Mexico, considers that the tutor’s performance 
has guidance as an essential role from a comprehensive perspective, in which academic 
and personological aspects are attended, guidance which should be followed up through-
out the whole educational system (Feregrino, et al., 2008). 

In Spanish universities the Bologna Process takes place in 1999 —joint statement 
which initiated a process of convergence to facilitate the exchange of graduates and adapt 
the content of university courses to social demands— and the European Higher Education 
Area (EHEA), is created, a field to which countries were incorporated and would serve 
as a reference framework for education reforms that many nations would begin in the 
early years of the XXI century. 

From that date, together with a group of transformations, the issue of support and 
tutoring as a right of the student of higher level is reintroduced more forcefully. In Febru-
ary 2010, they attended the Universidad de Cádiz (UCA), Spain, to the workshop and 
training event Guidance Programs and Student Support. The Personalized Tutoring. In 
it, several Spanish universities presented their experiences in that field, in which the 
hosts of the different faculties had the main role with psychopedagogical care services 
that strengthen their job of guidance and counseling to students. 

For its part, the Universidad de Granada (UGR), and the Universidad de Sáenz stood 
out because of their experience of tutorial actions and peer tutoring programs, respec-
tively, to name a few. 

However, approaches such as the following one promote reflections related to the 
matter: If we set the definitions of tutoring given by Brunner who called it the “scaffold-
ing” or Ball “Pastoral Care”, the aim is to provide care and welfare to students supporting 
them in problems that put them at a disadvantage in regard to other students on academic 
and personal issues; which would have as the ultimate goal to prevent student dropout. 
(...) In theory, having an increase in the number of students helped, there should be a 
proportional decrease in dropout rates. But this is not true, so the task, despite having 
been carried out thoroughly and well cared by some teachers, does not achieve its purpose; 
consequently it is considered a not completed task (López, Mora and Cárdenas, 2008). 

Therefore, it is imperative to review the ways in which these services of guidance and 
tutoring are offered in higher education institutions (HEIs), to rethink new alternatives to 
move towards achieving the desired objectives through processes aiming at their assess-
ment. Thus, the contextual framework of this study was favorable, and as the MES now 
insists on the importance of tutorial work, the tutor’s concept has been revitalized, who 
is required to support the student, providing him with guidance and counseling. In Cuban 
higher education the concept of tutor is registered as a new dimension (...) he is perceived 
as a motivator, having a role shared with the students in the process (Collazo, 2006, p. 3). 
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In this sense documents have circulated at headquarters and at campuses in Pinar del Rio 
and a research project of Centro de Estudios de Ciencias de la Educación Superior (Ceces), is 
also being conducted, approved in September 2005, which aims to: Contribute to the profes-
sional development of future graduates of the Universidad de Pinar del Río, from personalized 
psychopedagogical guidance which the different educational groups should develop, supported 
primarily on the work of guiding teachers and tutors (Márquez, et al., 2005, p. 7). 

In 6th International Congress on Higher Education, The globalization of the university for 
a better world, Universidad 2008, Cuba, February, 2008, there were presentations of other 
investigations made in Cuba and worldwide on the topic of tutoring with an emphasis on 
educational guidance as an essential job of the tutor (Balceiro, et al., 2008; Colunga, et al., 
2008; Lugo and León, 2008; Mier, 2008). Some authors stressed the importance of evaluation 
of the tutoring but without going deeply into the procedure to be used or the instruments to 
be applied (Balceiro, et al., 2008; Conde, 2008; García, Vila and Pérez, 2008; Laurencio and 
García, 2008; Lugo and León, 2008; Mendoza, et al., 2008, Mendoza, 2008; Ruiz, Palma and 
García, 2008). However, the issue of how to evaluate the POE that they develop has not yet 
been resolved. It was not found in the literature any experience aimed at a comprehensive 
assessment of this process, nor to an improvement in its implementation to current condi-
tions, only a few ones were found related to some of their tasks separately. 

The major of psychology is offered due to the globalization in the province of Pinar del 
Río and therefore it is one of the most requested. In the 2007-08 academic years the 
first students graduated in this category, which is studied in the 14 municipalities. Educa-
tional guidance is a process of great value to the professional and personal development of 
students: for those who aspire to become psychologists it has even greater importance due 
to the weight it will have on their future professional performance. To achieve such purposes 
[those of tutoring] it is essential to develop both the institutional approach of tutoring as well 
as the evaluation design to identify if the intentions for which this type of program has been 
implemented have been met (Lozano, 2008, p. 1). 

Based on these reasons this research was conducted in the major of psychology at the 
UPR, to verify empirically how the POE assessment behaves. 

Objective 

Characterize the educational guidance assessment process in the major of psychology at 
the UPR, 2007-2008. 

Development

To achieve a first approach to the educational guidance assessment process that was made 
in the major of psychology at the UPR, in the visits made to the Provincial Principal Ship 
of the major in the 2006-2007 academic year, a description of activities carried out by the 
university municipal offices (SUM), was included: the first visit in May-June and the second 
one in October-November. 

It was noted that a POE was generated but its quality was not yet assessed. There were no 
actions found to assess it in the strategies of the major nor there were instruments designed 
for this purpose. Teachers and tutors were trained in the field of educational guidance, as 
well as in the study of cases for diagnosis, but not to perform the assessment. They had no 
meetings of tutors or other gatherings related to this issue. 

The personal elements of the process, mentor and mentee, did not participate in the 
process of the assessment of the educational guidance on which they were co-partici-
pants. Teachers of higher levels of the major, the University and even the MES, who visited 
the municipal university campus, made some isolated inquiries which were not integrated 
or systematized. As a result, it was impossible to characterize the diagnostic process, the 
transformation of students as a result of the process or the effectiveness of it (Pérez and 
Ordaz, 2008). 

Based on the previous study and in order to continue the research towards finding concrete 
solutions, a more detailed and thorough investigation was performed, from tutoring, to two 
diploma works of the psychology major (Fernández and García, 2008). 

The overall objective of both diplomas was, precisely, to characterize the process of 
assessment of educational guidance at the university campuses of Pinar del Río and Viñales, 
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respectively. For this purpose, the theoretical background on the evaluation of educa-
tional guidance with emphasis on higher education was systematized, the dimensions 
and indicators that allow to characterize the process under conditions of globalization 
were determined, and a system of effective instruments for the diagnosis proposed was 
designed and implemented, first in these two campuses and, then, in all the municipal 
campuses of the University. 

From the theoretical study of the object, the assessment of educational guidance was 
conceptualized as the process and result of characterizing in a comprehensive way the 
aid relation between the mentor and the mentee, with the aim of improving the job of 
tutors for the professional and personal development of students (Fernández and García, 
2008, p. 43). 

Dimensions and indicators 

The following are the dimensions and indicators defined for the diagnosis of the educa-
tional guidance assessment process (Table 1). 

Table 1 
Dimensions and indicators. 

Dimensions Indicators

1.
Planning of 

actions to assess 
the educational 

guidance 
process(POE)

Presence of actions to assess the POE in the tutoring strategy of 
the major at the provincial level. 

Presence of actions to assess the POE in the transformation 
strategy of the major at the provincial level.

Presence of actions to assess the POE in the educational strategy 
of the major at the provincial level. 

Presence of actions to assess the POE in the methodological plan 
of the major at the provincial level.

Presence of actions to assess the POE in the agenda of 
methodological actions in the SUM. 

2.
Completion
of actions
to assess 
the POE 

Inquiry with students about the work of the tutor. 

Minutes or records evidencing actions to assess the POE.

Confirmation of checkups or controls to the work of the tutor by 
the coordination of the major at the provincial level. 

Discussion of the issue of assessment of the POE in the 
methodological activities. 

Confirmation of checkups or controls of the work of the tutor by 
the coordination of the major in the SUM. 

3.
Presence of 

instruments for the 
POE assessment 

Possession of instruments by the provincial coordinator of the 
major. 

Possession of instruments by the municipal coordinator of the 
major.

Possession of instruments by the tutors. 

4.
Implementation of 
instruments to  the 
personal elements 

of the POE

Testimony of implementation of instruments by the provincial 
coordinator of the major. 

Testimony of implementation of instruments by the coordinator of 
the SUM. 

Records of instruments implemented. 

Student testimonials on the implementation of instruments. 

Minutes of the tutors on the implementation of instruments. 
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5.
Opinion of 

managers and tutors 
of the major about 

their preparation for 
the assessment of 

the POE

Opinion of the provincial coordinator of the major 
on his preparation. 

Opinion of the coordinator of the major of the SUM  
on his preparation.

Opinion of the tutors on their preparation. 

6.
Training received by 
managers and tutors 
to evaluate the POE

References to methodological or postgraduate activities received 
on the subject by the provincial coordinator of the major. 

References to methodological or postgraduate activities received 
on the subject by the coordinator of the major in the SUM. 

References to methodological or postgraduate activities received 
on the subject by the tutors. 

Evidence of postgraduate activities on the topic given to the 
teachers of the UPR. 

Evidence of postgraduate activities on the topic given to the 
teachers of the SUM. 

 7.
Presence of 

cognitive needs 
on the assessment 

of the POE on 
managers and tutors

Explicit reference to the subject as a cognitive need by the 
provincial coordinator of the major. 

Explicit reference to the subject as cognitive need by the 
coordinator of the major in the SUM. 

Explicit reference to the subject as cognitive need by tutors. 

8.
Motivation of those 
involved in the POE 
for its assessment

Spontaneous and repeated references by the provincial 
coordinator of the major to the value he gives to this subject. 

Spontaneous and repeated references by the coordinator of the 
major in the SUM to the value he gives to this subject.

Spontaneous and repeated references by the tutors to the value 
they give to this subject.

Spontaneous and repeated references by students to the value 
they give to this subject.

Verification that tutors are motivated by the subject through their 
behavior in the methodological activities. 

9.
Access to 

information on 
the assessment of 
the POE in higher 

education

Reference by the provincial coordinator of the major to the 
existence of documents or other materials on the subject that he 
has the possibility to consult.

Reference by the coordinator of the major in the SUM to the 
existence of documents or other materials on the subject that he 
has the possibility to consult. 

Reference by the tutors to the existence of documents or other 
materials on the subject that they have the possibility to consult. 

10.
Participation of the 
personal elements  
of the POE on their 

assessment

Testimony of the students that they have been asked to assess 
the job of their tutor. 

Testimony of tutors that they have been asked for a self-
assessment of their job. 

Existence of documentary evidence of assessments made by 
students and tutors on tutoring. 

Source: own elaboration.

Instrumentation

Because of the complexity of the research —in which the system of instruments was 
developed to achieve the proposed objective— the methods and techniques of qualita-
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tive and quantitative research were combined. This enabled the triangulation of different 
techniques for obtaining information, as well as a more comprehensive analysis on the 
data from the quantitative point of view, combined with the deepening in the same tech-
niques and the interpretation of the final results. There was also an instrument system in 
which the dimensions were filtered and indicators proposed to be applied to the partic-
ipants of the process: 

1. Semi-structured individual interview: provincial coordinator of the major, and 
municipal coordinators. 

2. Semi-structured group interview: freshmen. 
3. Poll: students in the second through the sixth year, and tutors. 
4. Observation: methodological activities of the major. 
5. Document analysis: settlement of the postgraduate courses offered by the UPR to 

teachers of the major; psychology major strategies at the provincial and munici-
pal level; methodological plans; documents of tutoring at the university campuses, 
reports, minutes and other evidence of control on the performance of the tutors. 

From the surveys a pilot of the first version was applied to 10% of the tutors of the 
university campuses of Pinar del Río and Viñales, to then prepare the final version applied 
to the entire sample. The first year group was not included in this implementation because 
it participated in a group interview with similar objectives by indicators. 

The analysis of the obtained data was made by dimensions, different categories were 
assigned based on the identified indicators, as shown in Tables 2 and 3. 

Table 2
Dimensions that have five indicators.

Number of 
indicators detected

Category assigned to the behavior
of the dimension

5 Excellent, manifested in its highest degree.

4 Well, it manifested at an appropriate level.

3 Average, manifested poorly.

2 o 1 Bad, barely manifested.

0 The dimension is not manifested.

Source: own elaboration.

Table 3
Dimensions that have three indicators.

Number of 
indicators detected

Category assigned to the behavior
of the dimension

3 Excellent, manifested in its highest degree.

2 Average, manifested poorly.

1 Bad, barely manifested.

0 The dimension is not manifested.

Source: own elaboration.
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Type of study and sample selection 

Dimension 1. Action planning to evaluate the POE: adequate. 

It was checked that there were actions related to the evaluation of the POE in the 
different strategies. In tutoring, education and permanence were found, for example, 
assessment of the changes and development of personalized educational projects. 
These actions did not declare the intention of a comprehensive assessment, they 
rather were designed to separately assess some tasks of the guidance. However, some 
of them appeared, in the methodological plan, aimed at training coordinators of the 
major and tutors for educational guidance, not for its evaluation. On the agenda of 
methodological activities in the campuses there were not actions found for the evalu-
ation of the POE. 

Dimension 2. Implementation of actions to assess the POE: average. 

The provincial coordinator said that in the methodological meetings with the municipal 
coordinators, priority was given to the treatment of core aspects of the teaching-educa-
tional process such as bibliographic assurance, evaluation of the different subjects and 
some elements of the tutor’s performance, but not of its assessment, although this aspect 
was considered vitally important in projecting future methodological work of the major. 

67% of students surveyed said they were not asked about the performance of their 
tutors. According to the review of the minutes of the methodological activities issues 
related to personalized projects were mentioned, but there was no evidence of actions 
to assess the POE. Moreover, this issue was not discussed in the observed activities at 
the university campuses, although a large space was devoted to the topic of tutoring, 
mainly to the responsibilities and qualities of the tutor. 

In the period November 2009 to June 2010 an exploratory, descriptive and cross sectional 
study was conducted in the major of psychology of the UPR. Exploratory because it was 
linked to the educational guidance assessment process, not deeply studied, and served 
as the basis for developing methods to be used in deeper studies; descriptive because 
it was analyzed how it is and how that process is manifested and its components; cross 
sectional because it was studied how the object behaves in a time and in a certain group 
of individuals. 

The universe of this research was composed of the subjects who were linked with the 
object of study —in this case the educational guidance assessment process in the major 
of psychology at the UPR— directors, tutors and students. 

As for the sample, it coincided with the universe in the case of directors, by includ-
ing all the coordinators of the major —the provincial coordinator and the coordinators 
in each of the 14 SUM, including permanent or acting coordinators— with a total of 15 
people. For tutors and students it was decided to make a choice, according to the crite-
rion of random, probabilistic and stratified sampling, due to the size of the enrollment, 
with presence in all the SUM and with students of all grade levels. This sample selection 
criterion was applied because units were selected randomly, to ensure that each unit of 
observation had the same perspective to be included in the sample; probabilistic since 
all subjects had the same chance of being selected; stratified because the universe was 
divided according to certain relevant characteristics in accordance with the objective: 
county, academic year, brigade or group and source of income. 

10% were selected from each stratum in the city of Pinar del Río, campus with the 
highest enrollment in the major, and the figure reached 238 students. With regard to 
tutors, stratification was also made by campuses and 10% of each one was randomly 
selected, and a sample of 155 tutors was obtained from it. 

Results

The behavior of each of the dimensions of the evaluation process of educational guidance 
was obtained through the comparison of the different indicators or properties directly 
observed and measured, as shown: 
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98% of tutors surveyed said that their performance was monitored by the coordina-
tor of the major, through a monthly monitoring linked to the preparation of reports for 
the payment of their salaries. The compliance with the planned meetings of tutoring is 
verified, as well as the delivery of descriptions and diagnoses made to students, among 
other academic activities. 

Dimension 3. Presence of instruments for the assessment of the POE: 
average. 

The provincial coordinator reported that the central area did not have the appropriate 
instruments to assess educational guidance; while some campuses had created or used 
instruments designed for other purposes to diagnose it and evaluate it in a fragmented 
fashion. This information was corroborated in interviews with the coordinators of the 
campuses, who said they did not have instruments to assess the POE in an integrated 
way, they just had some for the psychopedagogical diagnosis received in postgraduate 
courses (Márquez, et al., 2004 and 2005), and others designed by their own initiative 
based on the strategy of students transformation, for example at the campuses of La 
Palma, San Juan and Viñales. 

Of the tutors surveyed 54% claimed they had the instruments for assessing educa-
tional guidance, although it was noted that it was essentially the questionnaires and 
guidelines for the case study, already mentioned. 

Dimension 4. Implementation of instruments to the personal elements of the 
POE: average. 

The provincial coordinator of the major said that no instruments were used for this 
purpose from the principal’s office of the major, but for diagnosis and control purposes by 
initiative of the same campuses. Municipal coordinators, in turn, agreed to say that they 
did not use instruments to assess comprehensively the POE, but tutors performance was 
evaluated monthly because it was necessary to have criteria to proceed with arrange-
ments for the payment related to this concept. 

30% of surveyed students showed that techniques were applied to them in order to 
know the tutors performance; in this sense, they mentioned the interview, the survey 
and complete the phrases activities. Of the tutors, 48% said their coordinators at SUM 
level applied different mechanisms to investigate aspects of their performance, 32% gave 
copies of the personalized life plans and action plans of their students, 29% characteriza-
tions of students, 10% described the interview as the method used by the coordinators 
of the major, and the rest said no instrument was applied to this end. In the university 
campuses there were found no archives, abstracts or similar documents in which the 
results of an assessment instrument applied to the POE were registered, nor the results 
obtained with them. 

Dimension 5. Opinion of managers and tutors of the major about their 
preparation for the assessment of the POE: average.

The coordinators of the major at the provincial and municipal level felt they did not 
have sufficient preparation to assess the POE, due to the lack of the proper instru-
ments and methodology to conduct this process in a comprehensive and effective 
fashion. They explained that, the University prepared them to face the educational 
guidance of students, but not in relation to the assessment process. More than half 
of the tutors considered their preparation was fair, 33% and 11% sufficient and poor, 
respectively. 

Dimension 6. Training received by managers and tutors for the evaluation of 
the POE: bad. 

The provincial coordinator of the major and the municipal coordinators agreed on 
the view that courses were held to train tutors in order to have a better development 
of educational guidance, but they were never prepared to evaluate it. The coordinator 
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Dimension 7. Presence of cognitive needs on the POE assessment in the 
managers and tutors: bad. 

mentioned that teachers, tutors and municipal coordinators asked for greater prepara-
tion to develop their work in mentoring, but not for the assessment process. 

Of the tutors surveyed, 74% reported having received postgraduate training in person-
alized psychopedagogical guidance on issues related to the work of the tutor, but in any 
case to assess the educational guidance. In the analysis of the settlement of courses 
given there were not documents which showed the POE assessment in postgraduate 
activities conducted with teachers at the campuses or SUM. 

The provincial coordinator of the major exteriorized the need that all the participants in 
the POE must know how to get feedback on the quality of what they perform. However, 
municipal coordinators did not mention explicitly such need, but noted that it is a matter 
of great importance for the development of tutorial work. They added that the tutors did 
not have any claims regarding that problem. 

Consistently with this, the tutors did not explicitly expressed cognitive needs regarding 
the assessment of educational guidance, but interest in learning how to develop tutor-
ing, how to handle the difficulties of students and other issues not related to tutoring. 

Dimension 8. Motivation of those involved in the POE for its assessment: 
average. 

The provincial coordinator of the major revealed spontaneous and repeated references 
to the value which is given to the educational guidance assessment process as an essential 
step to improve its development. For its part, the municipal coordinators agreed with the 
importance of the issue to improve the development of tutorial work and also agreed that 
there is no methodology for it, so they had to create alternatives such as the checking 
up of the meetings and the collection of relevant documentation. 

65% of the tutors surveyed said that the positive results achieved by their students 
was the element that provided the greatest satisfaction in the exercise of tutoring. While 
the rest indicated the acknowledgement of their work by students, the strengthening 
of the professional team, and the relationship and communication established with the 
students. The motivations expressed by the tutors focused on developing the potential 
of students and the feedback received from it, not towards the evaluation of the POE. 

Of the students surveyed, 70% expressed repeatedly the value of evaluating the work 
of the tutors for the sake of their improvement, who are considered an important part of 
the evaluation process, and with their opinion and school development could contribute to 
improving the work of the tutors, even 32% reported that such opinion would allow to check 
the veracity of the knowledge they receive. 

In the methodological activities observed in university campuses in this period, it was 
checked that the assessment of the POE was not on the agenda, although in eight of these 
issues emerged items related to tutorial work like: the obligations of the tutor, the need 
of improving preparation to carry out tasks of guidance, and the diagnosis and tutoring. 
The motivation for the evaluation of the process was considered adequate in the directors 
and students, low in the tutors though. 

Dimension 9. Access to information on the POE assessment in higher 
education: bad. 

The provincial and municipal coordinators agreed that there are no documents or 
materials on the evaluation of the POE, despite its importance, for consultation. In this 
regard, 78% of the tutors surveyed showed having no knowledge of the existence of 
such documents or others to explain the procedure for making this assessment; while 
the rest made reference to the supplementary materials of the postgraduate course on 
psychopedagogical guidance (Chirolde, 2005; Pérez, 2005; Ordaz, 2005), and on the 
personal life plan(Garvizo, 2005), as main sources of information for the assessment of 
the process, although they address the issue of educational guidance but not its assess-
ment. 
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Students surveyed agreed that their views should be taken into account by the tutors 
to direct the aid work that they must provide in order to improve their performance as 
students, and guide them on how to resolve their personal issues; however, the major-
ity reported they had not been consulted to assess the work of the tutor, only 11% said 
they were asked in this regard. 

None of the tutors surveyed pointed out self-evaluation as a way of measuring their 
performance. No documents were found for clarification of assessments made by students 
or tutors’ self-assessments.

Dimension 10. Participation of personal elements of the POE in its 
assessment: bad. 

Conclusions 

As a result of the detailed analysis of each of the 10 dimensions established through the 
40 proposed indicators, the assessment of the process was obtained from the evalua-
tion of educational guidance in the major of psychology at the UPR, which consists of: 

A. The evaluation process of educational guidance in the conditions of globaliza-
tion of higher education can be characterized through the 10 dimensions already 
mentioned and developed. 

B. To make the diagnosis of the assessment of the POE a system of instruments can 
be used, designed from the combination of the dimensions and indicators selected, 
which includes interviews, observation, survey and document analysis applied to 
managers and personal elements of such process. 

C. The assessment process of educational guidance, in the major of psychology of 
the UPR, 2007-2008, is characterized by adequate planning of activities, but poor 
execution of it. There are no instruments for comprehensively evaluating this 
process, so its implementation is insufficient, since it is focused on isolated elements 
or tasks. In the opinion of the directors and tutors, their preparation to assess the 
POE is still limited, because they have not received training in this regard. However, 
profound cognitive needs in the tutors are not manifested, but in managers, who 
are highly motivated towards this task. None of those involved in the process has 
access to information on the subject and, currently, no tutors or students partici-
pate in the assessment of the tutoring process. 
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