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abstract

Puerto Ricans are the second largest Latina/o national origin subgroup in the Unit-
ed States, but continue to be underrepresented in the legal profession. This article 
examines existing data on Puerto Rican secondary and post-secondary students, law 
school applicants, law students, lawyers, academics, and jurists. It describes the ed-
ucation path to a law degree and a legal career, focusing on the barriers to access for 
Puerto Rican students. This article concludes that the current public educational 
system and academic programs provided to Puerto Rican students fail to adequately 
prepare them to compete for admission to law school, and provides recommenda-
tions for academic preparation designed to develop a pool of viable Puerto Rican 
prospective law students and law graduates. [Key words: legal profession, lawyers, 
minorities, Puerto Ricans, lack of representation] 
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puerto ricans, the second largest latina/o national origin subgroup in the 
united states, number 4,150,862, or 8.9 percent of the latina/o u.s. population 
(Pew Hispanic Center 2010a: Table 7)1 and are part of the growing Latina/o population 
in the U.S., which constitutes 15.4 percent of the U.S. population (Pew Hispanic Center 
2010a: Table 1). Puerto Ricans residing in the 50 states—state-side Puerto Ricans—are 
concentrated in the Northeast (55.4 percent), of which the largest number, 1 of 4, live 
in New York (26 percent) (Pew Hispanic Center 2010b: 1). They also comprise the 
largest Latina/o subgroup in several states. For example, in addition to comprising 
33 percent of New York’s Latina/o population, Puerto Ricans constitute 53 percent of 
Pennsylvania’s Latina/o population, 41 percent of Latinas/os in Massachusetts, and 28 
percent of Latinas/os in New Jersey (Pew Hispanic Center 2010b: Table 1). In the U.S., 
approximately 1 out of 11 Latinas/os is Puerto Rican. 

Puerto Ricans have a long and significant presence in the U.S., and Puerto 
Rican women and men have left their mark in areas ranging from politics to the 
arts and sciences (see Ayala and Bernabe 2007; Ruiz and Sánchez Korrol 2006). 
They have been recognized for their contributions within various disciplines 
and society generally (see Velázquez 2005; Pérez y González 2000). Despite the 
prominence and success of Puerto Rican luminaries such as U.S. Supreme Court 
Justice Sonia Sotomayor, Second Circuit Judge José A. Cabranes, and New York 
State of Appeals Court Judge Carmen Beauchamp Ciparick, Puerto Ricans continue 
to be underrepresented in a range of professions and policy-making positions, to 
the detriment of Puerto Ricans individually, the Puerto Rican community, and the 
greater society (Falcón 2002).

The ongoing underrepresentation of Puerto Ricans in the legal profession has 
pernicious adverse consequences for Puerto Ricans and the greater Latino community, 
and negatively impacts the fair and just application of the rule of law across 
communities. Such underrepresentation undermines confidence in the U.S. legal 
system and Constitution. Moreover, small numbers of legal professionals translates 
into smaller economic capital in Puerto Rican communities. Without the establishment 
of a measurably populous Puerto Rican professional class, Puerto Ricans and other 
Latinas/os arguably have access to only a small number of culturally sensitive Latina/o 
attorneys to address the needs of the growing Latina/o population.
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Today, the U.S. legal profession consists of a mere 3.3 percent of lawyers who are 
Latina/o, with a smaller share who are Puerto Rican (ABA 2009).2 In comparison, 
the overwhelming majority of lawyers, 88.8 percent, are White, another 3.9 percent 
are African American, and 2.3 percent are Asian (ABA 2009). Despite these small 
percentages, Latinas/os have made a significant impact within the legal profession. 
Puerto Ricans and other Latinas/os are distinguished members of the federal and many 
state judiciaries, serve on the American Bar Association3 and local bar associations 
across the U.S., and are well-respected members of the legal academic professoriate.4 

Puerto Rican and Latina/o lawyers have been present in the U.S. for over a century 
(Ayala and Bernabe 2007; Velázquez 2005),5 and many of these lawyers have been 
at the forefront of the Puerto Rican and greater Latina/o communities’ struggles for 
equality and social justice (Velázquez 2005). However, their histories and contributions 
to the legal profession and U.S. jurisprudence are sorely under-researched to the point 
of non-recognition. Puerto Rican lawyers and legal professionals are unknown as 
a separate and unique population within the legal history of the U.S., despite their 
impressive achievements (Olivas 2006; Liptak 2009; Gonzalez 2009). 

Some quantitative and qualitative data exist on members of the legal profession 
who self-identify as “Latina/o” or “Hispanic,”6 and thus provide some insight into 
the challenges and successes of Latina/o lawyers and judges, and is important 
to understanding the experiences of Latina/o legal professionals (Wilder 2008; 
Wightman 1998). However, as researchers continue to collect data on all lawyers 
and on Latina/o lawyers specifically, they face significant challenges in researching 
subgroup populations within the greater Latina/o ethnic population. These challenges 
are in part due to the small numbers of Latina/o attorneys within respective subgroups, 
and the conflation of subgroups into a larger group categorized as “Latina/o.” These 
challenges present obstacles to more nuanced data collection and contribute to the 
lack of information available on subgroups and their unique formative experiences 
(Harvard Law School n.d.).7 

Subgroup-specific data are important because the information provides a basis 
for identifying different experiences among subgroups as well as information about 
the extent to which those experiences impact the individual’s and the group’s 
opportunities.8 Individual subgroup differences are masked and policymakers risk 
developing inadequate reforms to address subgroup differentiations.

 A recent report of Latino Youth in New York City by the Community Service 
Society illustrates the potential risk of failing to disaggregate data. The report found 
that, Puerto Ricans face the greatest challenges of all youth sub-groups, despite the 
fact that they are overwhelmingly born within New York City. Puerto Rican youth 
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have lower rates of school enrollment, educational attainment, and alarmingly higher 
rates of disconnection and poverty than other native-born Latino youth. Puerto Rican 
males have rates of inactivity in school and work that exceed those of black male 
youth, a population that receives more public policy discussion (ABA News 2012). The 
report concluded that, while it is important to understand their key common-alities, 
Latinos are a diverse ethnic group, and we see divergent stories among the major sub-
populations of Latino young adults that have potentially significant implications for 
policy (ABA News 2012.) 

Without subgroup-specific data, questions remain unanswered about the existence 
of different experiences and what, if any, impact such differences have on the growing 
body of research about Latinas/os in the U.S. To the extent that attorneys who are 
Latina/o face challenges unique to their subgroup histories and political status, subgroup 
population data allows legal professionals, academics, and policymakers to develop 
strategies to address barriers to full participation for Latinas/os in the legal profession. 

Thus, Puerto Ricans recognize their “Latina/o-ness,” but also identify as Puerto Ricans 
with a unique history based on their U.S. sociopolitical and economic status vis-à-vis 
Puerto Rico’s political status as a U.S. Commonwealth, which disallows sovereignty and 
self-determination.

In addition to the research-based justifications for data collection on subgroups, 
subgroup identification plays an important role in shaping an individual’s journey 
toward self-determination, equality, and active participation in democracy. While 
members of Latina/o subgroups assert political and social recognition by reference 
to a greater Latina/o community, they also self-define based on their representation 
as members of a subgroup from a particular country of origin (Rivera 2007: 897, 902). 
Thus, Puerto Ricans recognize their “Latina/o-ness,” but also identify as Puerto Ricans 
with a unique history based on their U.S. sociopolitical and economic status vis-à-vis 
Puerto Rico’s political status as a U.S. Commonwealth, which disallows sovereignty 
and self-determination (Rivera Ramos 2001; Torruella 1985: 21; Morín 2009: 24–5; 
Trías Monge 1997; United Nations 2009: 1; United Nations n.d.; Gonzalez 2000: 188).

This article adds to the data on Puerto Rican legal professionals and analyzes the 
impact of educational and economic challenges on future Puerto Rican lawyers. It 
presents and examines existing data on Puerto Rican secondary and post-secondary 
students, law school applicants, law students, lawyers, academics, and jurists. It 
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describes the educational path to a law degree and a legal career, focusing on the 
barriers to access for individual students and law graduates. It concludes that 
the shortage of research about the status of Puerto Rican lawyers has adverse 
consequences for the Puerto Rican community and negatively impacts Puerto Rican 
prospective law students and lawyers. It also concludes that the continued and severe 
underrepresentation of Puerto Ricans throughout all sectors of the legal profession has 
significant adverse consequences for Puerto Ricans, erodes confidence in democracy 
within the Puerto Rican community, and fosters a sense that the U.S. legal system 
is unfair and biased. This article proposes recommendations to address the current 
underrepresentation of Puerto Ricans in the legal profession.

The Path to Law School and a Juris Doctor

Pre-Law School Preparedness

The path to a career in law is a long and arduous journey, requiring years of rigorous 
study and a mastery of analytic, reading, and writing skills. The seeds of a successful 
legal career are planted years before a student commences law school, and the 
seedlings of a professional life are rooted in fundamental critical thinking, legal 
analysis, and logical reasoning skills. A strong foundation in the skills necessary to 
succeed in the legal profession is built via academic development, socialization, and 
acculturation during the early stages of a student’s education. Arguably, an education 
that provides a student with opportunities to develop these skills shapes a student’s 
access to law school. This article discusses the opportunities for Puerto Ricans to 
develop these necessary skills at secondary and post-secondary institutions. 

High School

Academic Preparation
Puerto Rican high school students have limited access to intellectually challenging 
educational settings that adequately prepare them for legal study. Many of these 
students do not receive a quality education and have few opportunities for enrollment 
in advanced academic programs (Education Equality Project 2012).9 Several factors 
contribute to these educationally bereft environments. In this section we discuss the 
most salient and persistent challenges faced by Puerto Rican high school students.10 

The enrollment data on Puerto Ricans are startling. According to the CSS Report on 
Latino Youth in NYC, Puerto Rican enrollment falls far below the enrollment of other 
groups: “[o]nly 55 percent of native-born Puerto Ricans attend school in New York 
City, significantly below the rates for any other native-born Latino youth nationalities, 
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and, lower than black youth, the ethnic group with the lowest school enrollment (61 
percent)” (Treschan 2010: 12).

More troubling is the large number of Latino and Puerto Rican students who drop 
out of high school. According to the Pew Hispanic Center analysis of educational 
attainment data from the U.S. Census Bureau’s 2008 American Community Survey: 

…Hispanics have a much higher high school dropout rate than do blacks or whites. 

Some 41 percent of Hispanics ages 20 and older in the United States do not have a 

regular high school diploma, versus 23 percent of comparably aged blacks and 14 

percent of whites. (Fry 2010: ii)

Data reveal that the drop-out rates for Puerto Ricans are similarly high. The 2007 
American Community Survey reports that in 2007 there were 604,100 Puerto Rican 
students, age 16 to 24. Of that number, 14.8 percent were high school dropouts (Aud, 
Fox and Kewalramani 2010: 99). This percentage is significantly higher than the 
number of non-Hispanic dropouts: only 6.1 percent of White students, 11.5 percent 
of Black students, and 3.0 percent of Asian students dropped out of high school. Of 
the total number of all high school dropouts, 12.8 percent were Puerto Ricans born 
in the 50 states and D.C, and 23.0 percent were Puerto Ricans born outside the 50 
states and D.C. (Aud, Fox and Kewalramani 2010). A recent study by the Community 
Service Society (CSS) in New York, of Latina/o youth in New York City, which has a 
high concentration of Puerto Rican students, found that “Puerto Rican young people…
stand out for having high rates without a high school diploma…” (Treschan 2010: 8).

High school drop-outs can secure a high school diploma equivalent by earning a 
General Educational Development (GED) credential. Unfortunately, Latinos and Puerto 
Ricans have low GED acquisition rates. The 2008 American Community Survey states: 

Just one-in-ten Hispanic high school dropouts has a General Educational Development 

(GED) credential, widely regarded as the best “second chance” pathway to college, 

vocational training and military service for adults who have not graduated from high 

school. By contrast, two-in-ten black high school dropouts and three-in-ten white high 

school dropouts have a GED.… The relatively low level of GED credentialing among 

Hispanic high school dropouts is especially notable because [of Hispanics’ higher high 

school drop-out rates]. (Fry 2010: 2) 

The CSS study found that Puerto Ricans had low levels of educational attainment: 
41.9 percent of Puerto Rican male youths had less than a high school diploma and an 
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additional 36.6 percent had a high school diploma or GED only; 32.4 percent of Puerto 
Rican females had less than a high school diploma and 40.8 percent had a high school 
diploma or GED only (Treschan 2010: 9).

The high school experience for Latinos is less than ideal. Puerto Rican students 
attend the most racially and ethnically segregated public schools in the country (Orfield 
and Frankenberg 2008). The poor educational environment that is characteristic 
of these schools is legendary (Orfield and Frankenberg 2008). These schools lack 
sufficient resources to provide up-to-date materials and are unlikely to offer advanced 
placement courses. In these schools, the classrooms are overcrowded, the facilities 
are outdated and in need of repair, and they lack access to the latest technology and 
in some instances, the most basic technological resources. The schools are plagued by 
high teacher-to-student ratios and high teacher turnover. Teachers have fewer years of 
experience compared to teachers in schools with a majority of White students. There 
is limited access to academic and career counseling because of the few numbers of 
counselors, and for those few existing counselors, they often know little about the 
best path to law school, and are thus unable to guide students through a complex 
admissions application process (ABA 2006: 22).

It is no surprise that, in this poorly resourced, highly segregated environment in public 
schools, the majority of students read below their respective state average and below 
their grade year, and trail White students in math skills acquisition. According to the 
College Board Report, 2009 College-Bound Seniors, there were 22,881 Puerto Rican SAT 
test-takers in 2009—10,142 of which were male and 12,739 of which were female (College 
Board 2009: 3). Of this number, the mean critical reading score was 452, the mean 
mathematics score was 450, and the mean writing score was 443 (College Board 2009). 
In comparison, there were 851,014 White test takers in 2009 (College Board 2009). The 
mean critical reading score for these test takers was 528, the mean mathematics score 
was 536, and the mean writing score was 517 (College Board 2009). The history of low 
scores translates to a significant gap between White and Puerto Rican SAT test-takers. 
Puerto Ricans lag 76 points behind Whites in reading scores, 86 points behind Whites in 
math scores, and 74 points behind Whites in writing scores (College Board 2009). By the 
time Puerto Rican students reach their third and fourth years of high school, and begin 
the rigorous college admissions process, they are unprepared to overcome the impact of 
a track record of comparably lower scores and underachievement. 

Table 1 provides the 2011 SAT mean scores by ethnicity, and illustrates that the 
gap is persistent. Also, Latinas/os are not completing the requisite courses to become 
competitive in the higher education preparatory process. For example, according to 
the National Center for Education Statistics, which published data about “Hispanics,” 
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in 2005, Hispanic high school students had the lowest rates of completion, when 
compared to White, Black, or Asian/Pacific Islander students, in geometry, algebra II, 
and statistics (Aud, Fox and Kewalramani 2010: 99).

For some Puerto Rican students who successfully complete high school and pursue 
a higher education, they face difficulty adapting to their new academic environments. 
They find themselves asked to compete in an environment different from any setting 
they have experienced. Many of their peers, however, at least appear to have a 
comfortable familiarity with this educational environment.

Economic Factors
Intractable poverty rates within the Latina/o community further exacerbate the 
effects of these limited resources and deficient school programs.11 The share of Puerto 
Ricans who live in poverty, 22.6 percent, is higher than the rate for the general U.S. 
population (12.7 percent) and similar to the 20.7 percent share among all Hispanics 
(Pew Hispanic Center 2008: 2). According to the 2000 Census, the median Puerto 
Rican household income in 1999 was $30,644 (U.S. Census Bureau 2000). In addition, 
189,109 families lived below the poverty level, and individuals below the poverty level 
comprised 853,443 of the total Puerto Rican population (Pew Hispanic Center 2008). 
Recent data from the Pew Hispanic Center note that 22.6 percent of Puerto Ricans live 
in poverty, a rate higher than the rate for the general U.S. population (12.7 percent) 
(Pew Hispanic Center 2008: 2).

 Notably, poverty rates are different depending on household composition. In 
2007, 31.6 percent of the 1,334,300 Puerto Rican children living in the U.S. lived in 

table 1. sat mean scores by ethnicity

SAT TeST-TAkerS Who DeScribeD ThemSelveS AS
Number of  

TeST-TAkerS criTicAl reADiNg mAThemATicS WriTiNg

American Indian 9,244 484 488 465

Asian American 183,853 517 595 528

African American 215,816 428 427 417

Mexican American 99,166 451 466 445

Puerto Rican 26,520 452 452 442

Other Hispanic/Latino 127,017 451 462 444

White 865,660 528 535 516

Other 58,699 493 517 492

No Response 61,148 448 496 450

Total 1,647,123 497 514 489

Source: College Board (2011).
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poverty and only 10.4 percent lived in a household with married parents (Aud, Fox and 
Kewalramani 2010: 16). Of Puerto Rican households, 52.1 percent were female-headed 
households with no spouse, compared to 27.1 percent of male-headed households with 
no spouse (Aud, Fox and Kewalramani 2010: 16). These single head of households may 
face greater challenges because they do not have another parent to assist with income 
and child-care responsibilities. These real life demands magnify the impact of poverty 
and socioeconomic status on educational attainment for children in these families (US 
Census Bureau 2007). 

As the authors further state, Puerto Rican students need to acquire more social capital 
and academic motivation, and teachers and educators are the frontline forces in 
assisting with this process.

Expectations about Puerto Rican Students
Teachers’ and administrators’ preconceived notions of Puerto Rican students as being 
less academically competent also impedes the progress and access of students striving 
to attain a legal education (Kimura-Walsh 2009: 301; Pérez-Franco 2004). Puerto Rican 
students are encouraged to pursue vocational training instead of college education 
(DeJesús-Kishimoto 2002). They are also guided toward community colleges as 
opposed to four-year colleges, and provided with little insight on the differences 
between the two, and the potential impact on their educational preparation and 
prospective career opportunities. In their article entitled “Where are the Academically 
Successful Puerto Rican Students? Five Success Factors of High Achieving Puerto 
Rican High School Students,” René Antrop-González, William Vélez, and Tomás 
Garrett state: “High achieving Puerto Rican high school students are largely missing 
not only from urban high schools, but also from the educational research” (2003: 
1). They advocate for caring teachers to influence high academic achievement and 
consider this support fundamental in the success of Puerto Rican students who often 
face preconceived notions from educators (Antrop-González, Vélez and Garrett 2003: 
6). As the authors further state, Puerto Rican students need to acquire more social 
capital and academic motivation, and teachers and educators are the frontline forces 
in assisting with this process (Antrop-González, Vélez and Garrett 2003: 2–4). The 
article advocates for participation in faith-based, and school- and community-based 
extracurricular activities (Antrop-González, Vélez and Garrett 2003). They posit that 
institutional community outreach may encourage Puerto Rican student involvement 
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in these activities (Antrop-González, Vélez and Garrett 2003). They also argue that 
student affirmation of Puerto Rican identity is important to the success of Puerto 
Rican students especially because they often face issues of acculturation at all levels 
of education (Antrop-González, Vélez and Garrett 2003: 4–5). They also found that 
membership in multicultural/multilingual peer networks facilitated success (Antrop-
González, Vélez and Garrett 2003: 7–8). 

Counseling
There exists a lack of adequate college counseling for Puerto Ricans. School counselors’ 
heavy caseloads and public school’s limited resources adversely affect opportunities 
for the type of individualized guidance that can positively impact Puerto Rican 
students. In large urban public schools, where counselor-to-student ratios are high, 
counselors tend to focus their time on either the highest achieving students or the 
most disruptive students.12 Consequently, inaccessible or under-resourced counseling 
becomes the norm. However, counselors often provide the only formalized resource 
for information about higher education opportunities, college admissions, and career 
guidance. Academic counselors are often the key resource in providing information 
and processing fee waivers for standardized testing and college applications. Students 
who have this information early enough to meet the deadlines can greatly benefit 
from these opportunities. If students do not have this information or do not receive 
it in a timely manner, they may opt to forgo college because of perceived or real 
financial constraints (Kimura-Walsh 2009: 300). If students are receiving low and/or 
poor quality counseling, they are not made aware of the following: 1) the importance 
of taking challenging academic courses; 2) the availability of college and law school 
application fee waivers; 3) SAT and LSAT test preparation courses and programs; 4) 
personal statement writing workshops; 5) internships, especially those in a law-related 
field; 6) mentorship opportunities provided by college Latina/o and Puerto Rican 
students; and 7) new technology-based programs, including pod-casts and on-line 
programs on the SAT and LSAT examinations, scholarships, and internships. 

College 
Latinas/os continue to have lower enrollment undergraduate rates compared to other 
racial and ethnic groups (see Table 2). Latina/o college undergraduate enrollment 
rates, however, have improved over the past several years (Kim 2011: 11). Moreover, 
there is a persistent gender differential; Latinas enroll at higher rates than Latinos. 
According to the American Council on Education, the percentage of Latinas/os 18 to 
24 years old enrolled in college in 2007 were 26.9 percent total, and 21.8 percent were 
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male and 32.7 percent were female (Kim 2011: 8). The New York City data for Latina/os 
are similar. Of the total New York City Latina/o male and female population between 
18 and 24 years of age enrolled in undergraduate programs, females have higher 
enrollment rates: 27.8 percent for females and 19.1 percent for male (Stone n.d.: 4).

table 2. undergraduate and graduate fall enrollment in higher  
education, by race and ethnicity. 1998-2008 (selected years)

uNDergrADuATe ToTAlS

1998 2000 2003 2005 2007 2008

White 8,367,445 8,534,962 9,086,030 9,203,387 9,318,318 9,560,453

Hispanic 1,105,911 1,270,254 1,480,534 1,613,871 1,772,731 1,938,671

Asian American 730,478 785,750 850,968 893,993 955,048 997,787

African American 1,375,113 1,484,276 1,743,859 1,841,458 1,943,510 2,095,528 

grADuATe ToTAlS 1

1998 2000 2003 2005 2007 2008

White 1,371,893 1,349,373 1,452,892 1,484,191 1,506,804 1,537,756

Hispanic 90,324 100,350 121,950 130,885 139,493 148,102

Asian American 112,478 119,318 136,065 143,273 152,597 160,551

African American 152,061 168,365 208,863 232,125 255,267 275,353

Source: American Council on Education (2011).
1  Graduate total accounts for enrollment in first-professional programs. Beginning in 2008, what was formerly known as first-professional 
programs (MD, JD, etc.) are now classified into enrollment in graduate programs.

Enrollment data on Puerto Ricans in New York City are similar to the national numbers 
for Latinas/os, and as compared to other Latina/o national origin subgroups, it appears 
that Puerto Ricans have lower enrollment rates. According to the Summary of Latino Data 
Project of the Center for Latin American, Caribbean, and Latino Studies, of all Latinas/
os between 18 and 24 years old in New York City, only 23.4 percent are enrolled in an 
undergraduate program (Stone n.d.: 2). Comparatively, as Table 3 shows, Puerto Ricans 
have the third lowest undergraduate program enrollment rate in New York City. Tables 3 
and 4 summarize this New York City enrollment data by Latina/o subgroup and compare 
the data to Whites, Blacks, and Asians and by gender. Only 21.7 percent of all Puerto Ricans 
between 18 and 24 years old in New York City are enrolled in undergraduate programs 
(Stone n.d.). Of Puerto Ricans enrolled in such programs, females again have higher 
enrollment rates: 24.8 percent are female and 18.3 percent are male (Stone n.d.: 4).

At one of the largest Hispanic Serving Institutions on the East Coast, located in New 
York City, John Jay College of Criminal Justice (CUNY), the Puerto Rican enrollment 
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rate is disturbingly low. From Fall 2005 to Fall 2011, Puerto Rican student enrollment 
at John Jay was 90 students in Fall 2005, 76 in Fall 2006, 70 in Fall 2007, 63 in 2008, 53 
in 2009, 47 in 2010, and a steep drop to 38 in Fall 2011,13 constituting less than 5 percent 
of the total enrollment for each year (see Table 5).

While college completion rates have improved for Puerto Ricans, they remain 
dramatically low when compared to completion rates for Whites. Many Puerto Ricans 
accumulate some college course credits, without securing a degree. Data from the U.S. 
Department of Education, National Center for Education Statistics, as reported in the 

table 3. enrollment of total population between 18 and 24 years of age by  
ethnicity and latina/o nationality, enrollment in undergraduate programs

Asians 80, 750 40, 908 50.7%

White 228,099 105,450 46.2%

Blacks 196,700 58,143 29.6%

total Latinas/os 260,981 61,039 23.4%

Cuban 2,192 806 36.8%

Columbian 9,308 3,353 36.0%

Peruvian 2,744 950 34.6%

Dominican 52,087 14,467 27.8%

Equadorian 14,313 3,197 22.3%

Puerto Rican 84,596 18,398 21.7%

Guatamalan 2,378 499 21.0%

Mexican 35,775 2,929 8.2%

Source: Stone (n.d.).

table 4. percentage of total male and female population between 18 and  
24 years of age by ethnicity and latina/o nationality, enrollment in  
undergraduate programs

eThNiciTy/rAce/NATioNAliTy % of femAleS % of mAleS

Asians 52.2% 49.2%

White 47.0% 45.4%

Blacks 33.8% 24.8%

Total Latinas/os 27.8% 19.1%

Columbian 41.7% 29.5%

Peruvian 39.1% 30.2%

Guatamalan 25.2% 11.8%

Cuban 33.7% 40.5%

Dominican 31.8% 23.3%

Equadorian 27.1% 19.0%

Puerto Rican 24.8% 18.3%

Mexican 10.0% 7.1%
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American Council on Education, illustrate this grim reality. According to Table 6, in 
2007 only 15.7 percent and 16.7 percent of the native-born Puerto Rican population of 
persons age 25 to 29 had at least a bachelor’s degree (Aud, Fox and Kewalramani 2010: 
143). In New York City, patterns of attainment show that 52.8 percent of Puerto Ricans 
that report college attendance have “some college but no degree,” and 21.8 percent 
hold a Bachelor’s degree (Kim 2011: 8–9).

The college experience for Puerto Ricans and other Latinas/os presents a maze of 
challenges. These challenges often mirror those faced in high school. For example, 
many students have financial demands that require they work while studying.14 
Many may commute to school, a necessity placing additional demands on their time 
and competing for available study hours. Their studies may be interrupted or cease 
completely due to a variety of external and personal reasons. Generally, Puerto Rican 
students have limited access to the type of career and academic counseling that is crucial 
at the undergraduate level (Antrop-González, Vélez and Garrett 2003). At this stage a 
student can either make the better-informed decisions that will put him or her on the 
path to a legal career, or can make decisions that will destroy any hopes of academic 
success, and essentially bar his or her access to a legal education. Factors including 
academic advisement, internship opportunities, scholarship awards and honors, 
access to professor mentors, as well as holistic law school preparation supervision has 
a significant and—in many cases—crucial impact on a student’s potential acceptance to 
law school. Lack of support diminishes a student’s competitiveness in the application 
process (Roure 2009: 61-–2).

table 5. race/ethnicity & undergraduate enrollment

fAll 2005 fAll 2006 fAll 2007 fAll 2008 fAll 2009 fAll 2010 fAll 2011

Not Self-Reported as 

Puerto Rican
12,346 12,708 12,826 12,880 13,292 13,231 12.849

White 3,470 3,403 3,378 3,160 3,362 3,416 3,339

Black 3,210 3,289 3,168 3,232 3,180 3,038 2.929

Hispanic 4,804 5,307 5,235 5,536 5,516 5,430 5,187

Asian Pacific Islander 839 951 1,013 1,100 1,200 1,310 1,357

American Indian  

or Native Alaskan
23 28 32 32 35 37 37

Self-Reported as 

Puerto Rican
90 76 70 63 53 47 38

Total 12,436 12,784 12,896 12,943 13,346 13,278 12,887

Source: IRDB. Imputed Ethnicities are the general categories. The field “Reported Ethnicity Desc” is used to determine “Self-Reported as 
Puerto Rican.”
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Students also face potential acculturation challenges that may impact academic 
performance. Moving from a school environment that is familiar to the demands 
of a college setting where independent decision-making is required, without 
the benefit of guidance from those familiar with this transition can also have a 
demonstrably adverse impact on Puerto Rican students who are interested in 
attending law school (Roure 2009).

The Puerto Rican students discussed above who eventually apply to law school 
compete in the law school admissions process with students who have learned in 
schools with modern and state of the art facilities, with teachers who possess years 
of experience, and from schools with significantly lower teacher turnover rates and 
student to teacher ratios. The Puerto Rican students’ competitors will have had access 
to one or more years of advanced placement classes, as well as counselors who are 
well versed in the college preparatory and law school admissions processes and/or to 
counselors with lower caseloads (Contreras 2005). Moreover, Puerto Rican students, 
unlike those against whom they are measured in the law school admissions process, 
do not have access to external resources such as tutoring and examination preparation 
assistance—either because their parents cannot afford these private programs, do not 

table 6. number and percentage of persons age 25 to 29 with at least a  
bachelor’s degree, by nativity and race/ethnicity with hispanic sugroups: 2007

rAce/eThNiciTy PoPulATioN

Number WiTh AT 

leAST A bAch-

elor’S Degree

ToTAl 

 PerceNTAge

borN iN 50 

STATeS AND D.c. 

PerceNTAge

borN ouTSiDe 50 

STATeS AND Dc 

PerceNTAge

Total 20,612,000 5,648,000 27.4 28.2 24.0

White 12,341,000 4,025,000 32.6 32.1 44.5

Black 2,661,000 457,000 17.2 16.3 24.3

Hispanic 4,082,000 457,000 11.2 15.6 7.8

Hispanic by Subgroup

Mexican 2,768,000 234,000 8.5 13.4 4.6

Puerto Rican 318,000 50,000 15.7 15.1 16.7

Cuban 84,000 25,000 29.7 37.8 18.3

Dominican 96,000 15,000 15.5 19.5 13.5

Salvadoran 154,000 12,000 7.8 15.7 6.7

Other Central 

American
225,000 23,000 10.2 23.7 8.1

South American 205,000 58,000 28.2 35.3 26.0

Other Hispanic/

Latina/o
230,000 41,000 17.6 17.6 17.6

Source: College Board (2009).



174 centro journal • volume xxiv • number ii • 2012

know about these programs, or do not have any manner/means by which to enroll 
their children in these programs (Tienda and Mitchell 2006: 80–7; Perea 2004: 
1460–63). The standardized national programs do not include approaches that would 
fully maximize the learning experience for this particular student body (Roure 2009: 
53).15 These educational realities place Puerto Rican students at a disadvantage in the 
application process. They compete with other students who have access to educational 
and networking opportunities through their school districts’ or parents’ economic 
and/or professional resources (Malpica and España 2003; Tienda and Mitchell 2006: 
80–7; Roure 2009: 37). It should be no surprise that in this barren educational world, 
Puerto Rican students fare poorly overall in comparison to other students.

The Law School Admissions Process

The Application Process

This section describes the law school application process and the general criteria 
used by law schools nationally to select their incoming students. Each law school 
makes admissions decisions based on its particular educational mission and a set of 
criteria specific to that mandate. However, law schools across-the-board generally 
review five components of a law school applicant’s qualifications: 1. undergraduate 
school record, including grades, rigor of the courses taken and course load, course-
specific grades, and overall grade point average, transcript discrepancies, academic 
concentration, including major and minor, and academic honors; 2. score on the Law 
School Admissions Test (LSAT), a three-hour standardized examination administered 
nationally four times during the calendar year to law school applicants, which consists 
of multiple choice questions and a writing sample, and testing the applicant’s analytic, 
reading comprehension, and writing skills (Law School Admissions Council n.d.(a));16 

3. the student’s record of extracurricular activities, including volunteer and paid 
and unpaid civic, community, religious and sports-related activities, hours spent on 
these activities, and any recognition or awards received for these activities; 4. letters 
of recommendation from individuals who can attest to the applicant’s preparedness 
for law school, intellect, and character, including letters from faculty, employers, and 
members of the bar; and 5. the applicant’s personal statement, in which the applicant 
may describe her or his interest in the specific law school and a legal career, and which 
simultaneously provides schools with an individualized writing sample (Cornell 
University Carreer Services n.d.).

Ideally, students would treat every step of the admissions as a multiyear project, 
designed to prepare the student for rigorous legal studies and the development of the 
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student’s skills and leadership abilities. Many students, however, do not have resources 
or time to invest in this long-term endeavor. While, the law school application process 
can be daunting for any prospective law student, it presents challenges for many Puerto 
Rican students due to their educational and socioeconomic experiences. In particular, 
many Puerto Rican students educated in public educations may possess problems with 
reading comprehension and writing skills, which are critical for law school preparation 
and success.17 Many Puerto Rican students have limited access to the raw materials they 
will need to successfully complete the application, beginning with limited information 
about the admissions process and the weight and importance of each of the core five 
components of the law school application. This disadvantage is further compounded 
by limited access to professionals who can review the application materials and provide 
proper and informed guidance on how to increase a student’s chances of obtaining 
admission to law school, including a seat in a highly ranked law school.18 

Access to mentors at the high school and college levels is critical to providing essential 
information for the law school application process. 

Access to mentors at the high school and college levels is critical to providing 
essential information for the law school application process. Mentoring can have an 
important affect on a student who is unprepared to make decisions that will place her 
or him in a strong position to be accepted to law school (Jekielek, Moore and Hair 
2002). Puerto Rican students do not typically have access to mentors who can address 
their needs and guide them, through the college and/or law school admissions process 
(Marquez 2000).

Puerto Rican students also have limited access to those who can read the personal 
statement, and comment on how best to communicate information about the 
student’s skills and professional dreams in a way that a law school admissions officer 
can understand and appreciate. The personal statement is a powerful tool in the 
admissions process and provides an opportunity to explain academic discrepancies 
in a student’s record or service (Law School Admissions Council n.d.(a)). A poorly 
written or pedantic statement does a disservice to the applicant because it fails to make 
a compelling case for admissions.

Puerto Rican students have few employment opportunities in their neighborhoods, 
including volunteer positions that show commitment to service. They face family 
demands to contribute to the household income, which place pressure on students 
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to accept a readily available job, which may mean working in a low-wage position 
that lacks substantive academic components, putting such student at a further 
disadvantage (Tramonte 2004). The inability for Puerto Rican students to gain 
employment-based experience stems in large part from the absence of mentors that 
would open the doors to such employment, and who could review résumés and serve 
as valuable employment references. Financial realities draw students from their study 
time without creating a portfolio comparable to students who work in positions that 
develop academic and leadership skills favored by law school admissions officers. 
Working in non-law-related low-wage positions also limits the pool of people with 
knowledge about the rigors of law school and the demands of a law career, who can 
write reference letters that are detailed and specific about the student’s ability and 
potential to complete in law school and the legal profession.

The Law School Admissions Test (LSAT)

Even a student with stellar credentials, and a compelling personal statement, may find 
that admission options are limited if the student does not score high enough on the 
LSAT to meet the individual law school’s LSAT target score. Puerto Rican students 
are at a particular risk of underperformance based on their limited educational 
opportunities. Many students of color lack information about the LSAT, the timing of 
taking the test, and access to preparation courses and materials. Research has shown 
that the LSAT historically has been a significant obstacle to underrepresented groups, 
and served as a gatekeeper, preventing members from these groups from gaining access 
to law school (Haddon and Post 2005; Kidder 2000). The LSAT not only screens for 
those who score lower comparatively, but also transforms a student with a high LSAT 
score who is an otherwise weak applicant into a viable admit. A student with certain 
weaknesses in their application, such as a low grade-point average, may improve their 
position in the admissions process by scoring in the upper range on the LSAT (Baynes 
2006a: 6). Despite its powerful role in the admissions process, research suggests 
that the LSAT has limited predictive value: The LSAT correlates with first-year law 
school grades, but this correlation diminishes over time (Christianson 2009: 17–28). 

Law School Admissions Data

This section presents data from the Law School Admissions Council on “White,” 
“African American,” “Mexican American,” “Puerto Rican,” and other “Hispanic”19 law 
school “applicants,” “admits,” and “matriculants.” The data on Puerto Ricans illustrate 
the impact of the corroded education pipeline discussed in this article on admission 
rates for prospective Puerto Rican law school applicants. Table 7 illustrates the 2000-
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2009 applicant numbers and percentage change from the prior year for all applicants, 
Puerto Ricans, other “Hispanics,” and other racial groups. As Table 7 shows, the 
number of Puerto Rican students in the law school applicant pool is extremely small 
and decreasing. For example, the number of Puerto Rican applicants in Fall 2000 
was 1,960 compared to 2,950 Hispanics, and 48,680 Whites. This number decreased 
5.3 percent in Fall 2009, when Puerto Rican applicants dropped to 1,600, while the 
number of Hispanic applicants increased 5.9 percent to 5,150, and the number of 
White applicants increased 3.9 percent to 55,130.

Table 8 illustrates the 2000-2009 data on law-school-admitted students, by select 
racial and ethnic groups. Table 8 shows that the number of Puerto Rican admits has varied 
only slightly, and has often decreased during this period. The decrease in admitted Puerto 
Rican students is especially significant given the decrease in Puerto Rican applicants. 

Table 9 illustrates the 2000-2009 data on law school matriculants, by select racial 
and ethnic groups. Again, the number of Puerto Ricans is small and often decreased 
over time. For example, in Fall 2009, of 1,600 Puerto Rican applicants, only 870 were 
admitted, and less than half of the applicants, 770, matriculated.

For Fall 2009, the average undergraduate grade point average (UGPA) and LSAT for 
Puerto Rican applicants was 3.16 and 141, respectively. To fully appreciate these scores 
in the context of the admissions process, Table 10 compares the UGPA and LSAT data 

table 7. law school applicants and percentage change by race and 
ethnic group, 2000–2009, select data

APPlicANT grouP

fAll 

2000

fAll 

2001

fAll 

2002

fAll 

2003

fAll 

2004

fAll 

2005

fAll 

2006

fAll 

2007

fAll 

2008

fAll 

2009

Total % Change
74,600

-

77,200

3.6%

90,900

17.7%

99,500

9.5%

100,600

1.1%

95,800

-4.8%

88,700%

-7.4%

84,000

-5.3%

83,400

-0.8%

86,600

-0.8%

White % Change
48,680

-

51,190

5.1%

59,570

16.4%

64,110

7.6%

64,870

1.2%

62,560

-3.6%

58,070

-7.2%

54,180

-6.7%

52,960

-2.2%

55,130

4.1%

Hispanic % Change
2,950

-

3,020

2.3%

3,680

22.0%

4,330

17.5%

4,560

5.4%

4,710

3.2%

4,510

-4.2%

4,690

3.9%

4,860

3.8%

5,150

5.9%

Puerto Rican  

% Change

1,960

-

1,990

1.8%

1,890

-5.0%

1,830

-3.4%

1,840

0.5%

1,760

-4.4%

1,630

-7.5%

1,690

4.1%

1,690

-0.5%

1,600

-5.3%

Asian % Change
5,280

-

5,530

4.7%

6,970

26.0%

8,060

15.7%

8,570

6.3%

7,940

-7.3%

7,220

-9.2%

7,000

-3.0%

7,140

2.1%

7,530

5.3%

African American % 

Change

8,500

-

8,650

1.7%

9,700

12.2%

10,600

9.3%

10,670

0.7%

10,010

-6.3%

9,340

-6.6%

9,090

-2.7%

9,430

3.8%

9.880

4.7%

Mexican American % 

Change

1,310

-

1,320

0.2%

1,490

13.3%

1,630

9.1%

1,570

-3.4%

1,410

-10.4%

1,260

-10.7%

1,130

-10.0%

1,230

8.6%

1,190

-2.8%

Source: Law School Admissions Council (n.d.(b)).
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for select racial and ethnic groups. The data indicate that Puerto Ricans (3.16/141) have 
a lower average Fall 2009 UGPA and LSAT than applicants who identify as Chicano/
Mexican American (3.18/150), Hispanic/Latino (3.15/149), White (3.33/155), and 
Asian/Pacific Islander (3.26/155); and a higher UGPA but a lower LSAT than American 
Indian/Alaskan Native (3.09/150), and a lower LSAT but higher UGPA than Black/
African American applicants (2.96/144).20 

In Fall 2009, the average UGPA and LSAT scores for Puerto Rican students 
accepted to law school were 3.25, and 145, respectively, compared to the average UGPA 
and LSAT score for Chicanos/Mexican Americans (3.30/154), Hispanics/Latinos 
(3.28/153), Whites (3.40/157), Blacks/African Americans (3.15/149), Asians/Pacific 
Islanders (3.35/158), and American Indians/Alaskan Natives (3.19/154).

In Fall 2009, the average UGPA and LSAT scores for Puerto Rican matriculants to 
law school were 3.26 and 145, respectively, compared to the average UGPA and LSAT 
score for Chicanos/Mexican Americans (3.30/154), Hispanics/Latinas/os (3.29/153), 
Whites (3.41/157), Blacks/African Americans (3.16/150), Asians/Pacific Islanders 
(3.35/158), and American Indians/Alaskan Natives (3.21/154). 

The law school enrollment for Puerto Ricans over the past 38 years is set forth in 
Table 11. The data show that total stateside Puerto Rican enrollment in the U.S., from 
1999-2009, never exceeded more than half a percent of total law school enrollment, 
and the enrollment in 2008-2009 (619 Puerto Ricans enrolled) was lower than 1999-

table 8. law school admits by race and ethnic group, 2000–2009, select data

APPlicANT grouP

fAll 

2000

fAll 

2001

fAll 

2002

fAll 

2003

fAll 

2004

fAll 

2005

fAll 

2006

fAll 

2007

fAll 

2008

fAll 

2009

Total % Change
50,300

-

51,800

2.9%

56,500

9.1%

56,800

0.6%

55,900

-1.6%

56,100

0.3%

56,000

-0.2%

55,500

-0.9%

55,500

0.0%

58,400

5.1%

White % Change
36,290

-

37,670

3.8%

40,660

7.9%

40,230

-1.1%

39,150

-2.7%

40,020

2.2%

39,850

-0.4%

39,050

-2.0%

38,820

-0.6%

40,890

5.3%

Hispanic % Change
1,80

-

1,810

0.5%

1,920

6.4%

2,160

12.2%

2,170

0.6%

2,400

10.4%

2,480

3.3%

2,670

7.8%

2,760

3.4%

3,010

8.9%

Puerto Rican  

% Change

710

-

930

31.1%

860

-7.9%

900

4.1%

890

-0.8%

860

-3.2%

820

-5.2%

870

6.4%

860

-0.8%

870

1.5%

Asian % Change
3,590

-

3,750

4.3%

4,370

16.6%

4,610

5.5%

4,800

4.3%

4,720

-1.8%

4,560

-3.5%

4,640

1.9%

4,780

3.0%

4,890

2.2%

African American % 

Change

3,720

-

3,770

1.4%

3,770

1.4%

3,630

-3.7%

3,720

2.5%

3,660

-1.5%

3,920

7.1%

3,890

-0.7%

3,980

2.2%

3,180

5.1%

Mexican American % 

Change

850

-

840

-0.4%

840

-1.1%

820

-2.3%

760

-7.1%

720

-5.0%

720

-0%

670

-6.5%

780

16.2%

740

-5.5%

Source: Law School Admissions Council (n.d.(c)).



179So You Want to be a Lawyer • Jenny Rivera and Jodie G. Roure

2000 (646 Puerto Ricans enrolled), even though in 2008–2009 there were 18 more law 
schools (ABA n.d.(b)). Thus, Puerto Ricans did not, based on the data herein, benefit 
from an increase in the number of law school seats available to law school applicants. 

The impact on Puerto Rican applicants is illustrated in Table 12, which presents 
an admissions probability snapshot for Puerto Ricans, based on the listed law school’s 
average UGPA and LSAT for its entering class.

Law School Graduation and Bar Passage Rates 

Data on law school graduation and bar passage rates by racial and ethnic groups 
are limited. Existing data, although somewhat outdated, indicate that in 1994-95 
approximately 80 percent of Puerto Ricans in the class entering in fall 1991 graduated 
(Wilder 2008: 23). A national longitudinal study found that in 1988, 102 Puerto Ricans 
took a bar examination and had a 79.9 percent passage rate, compared to a 94.8 percent 
pass rate for 21,886 Whites (Wilder 2008: 25). During this same period, Hispanics had 
an eventual bar passage of 87.7 percent compared with a 96.7 percent rate for Whites 
(Wilder 2008). New York State’s recent bar passage study found that 69.8 percent of 
Latinas/os passed the bar on the first attempt (New York Board of Law Examiners 2006).

table 9. law school matriculants by race and ethnic group, 2000–2009, 
select data

APPlicANT grouP

fAll 

2000

fAll 

2001

fAll 

2002

fAll 

2003

fAll 

2004

fAll 

2005

fAll 

2006

fAll 

2007

fAll 

2008

fAll 

2009

Total % Change
41,200

-

42,700

3.6%

46,000

7.7%

46,200

0.4%

45,400

-1.7%

45,800

0.9%

46,100

0.7%

46,700

1.4%

46,500

-0.5%

48,900

5.3%

White % Change
29,850

-

31,240

4.6%

33,410

7.0%

32,710

-2.1%

31,750

-2.9%

32,720

3.0%

32,780

0.2%

32,840

0.2%

32,510

-1.0%

34,460

6.0%

Hispanic % Change
1,490

-

1,510

1.3%

1,540

2.2%

1,740

12.9%

1,770

1.7%

1,990

12.3%

2,090

4.9%

2,290

9.5%

2,370

3.5%

2,580

5.9%

Puerto Rican  

% Change

580

-

790

37.0%

740

-6.1%

780

5.0%

770

-1.4%

760

-1.6%

720

5.2%

780

9.1%

790

0.8%

770

-2.7%

Asian % Change
2,880

-

3,000

-4.2%

3,460

15.4%

3,680

6.5%

3,800

3.1%

3,760

1.0%

3,680

-2.2%

3,840

4.4%

3,870

0.9%

3,980

2.7%

African American % 

Change

3,100

-

3,110

-0.5%

3,090

-0.7%

3,040

-1.6%

3,100

2.0%

2,980

-4.1%

3,300

10.8%

3,300

0%

3,390

2.9%

3,520

3.8%

Mexican American % 

Change

710

-

700

-1.4%

700

-0.6%

700

0.7%

650

-7.1%

620

-4.9%

620

-0.2%

600

-3.1%

670

12.2%

630

-6.7%

Source: Law School Admissions Council (n.d.(d)).
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Gender Differentials

There are few data on Latinas and Puerto Rican women in the legal profession. The 
statistics and data on gender differentials in the legal profession, however, reveal that 

table 10. average ugpa, average lsat and counts by ethnic group—fall 2005  
to fall 2009; applicants to at least one aba approved law school.
data are taken from national decision profile reports.

APPlicANT grouP

fAll 

2005

fAll 

2006

fAll 

2007

fAll 

2008

fAll 

2009

chANge 

from fAll 

Woo8

All

Avg. GPA

Avg. LSAT

No.

3.23

1.53

95,760

3.25

153

88,682

3.26

153

84,021

3,26

153

83,371

3,26

153

86,576

0.00

0

3.8%

American Indian/

Alaskan Native

Avg. GPA

Avg. LSAT

No.

3.10

149

756

3.13

150

732

3.11

150

732

3.13

150

725

3.09

150

655

-0.04

0

-9.7%

Black/African 

American

Avg. GPA

Avg. LSAT

No.

2.93

144

10,006

2.96

144

9,342

2.96

144

9,089

2.96

144

9,431

2.96

144

9,875

0.00

0

4.7%

Caucasian/White

Avg. GPA

Avg. LSAT

No.

3.29

155

62,559

3.31

155

58,067

3.32

155

54,177

3.33

155

52,959

3.33

155

55,114

0.00

0

4.1%

Chicano/Mexican 

American

Avg. GPA

Avg. LSAT

No.

3.10

149

1,408

3.15

150

1,257

3.13

149

1,131

3.17

150

1,228

3.18

150

1,194

0.01

0

-2.8%

Hispanic/Latino

Avg. GPA

Avg. LSAT

No.

3.13

149

4,76

3.13

148

4,509

3.13

148

4,685

3.13

148

4,863

3.13

149

5,149

0.00

1

5.9%

Asian/Pacific Islander

Avg. GPA

Avg. LSAT

No.

3.22

154

7,943

3.25

155

7,216

3,24

155

6,999

3,25

155

7,143

3,26

155

7,525

0.01

1

5.3%

Puerto Rican

Avg. GPA

Avg. LSAT

No.

3.15

140

1,758

3.16

140

1,627

3,19

140

1,693

3.18

140

1,685

3.16

141

1,596

-0.02

1

-5.3%

Can Aboriginal

Avg. GPA

Avg. LSAT

No.

2.94

150

14

2.69

143

9

3.31

152

11

–

–

5

3.11

156

8

3.11

156

60.0%

Other

Avg. GPA

Avg. LSAT

No.

3.22

153

4,621

3.24

153

4,415

3.25

153

4,255

3.24

153

4,212

3.25

153

4,382

0.01

0

4.0%

No Ethnic ID No. 1,989 1,488 1,249 1,120 1,078 -3.8%

Source: Law School Admissions Council (n.d.(d)).
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gender continues to have a powerful influence on women’s access to law school and the 
profession. Women are increasing in numbers in law schools and reached 46.7 percent 
of the total J.D. enrollment in 2011–2012 (ABA 2011). The total J.D. Minority enrollment 
for 2011-2012 was much smaller, 24.5 percent (ABA 2012b). However, the fact that 
females are present in greater numbers in law schools, constituting almost half of the 
student body, has not translated to parity at the workplace. The struggle for equality  
continues, and women of color, who are a small percentage of all women in the legal 
profession, experience their own unique challenges based on the intersection of gender, 
ethnicity, and race. In 2012, female lawyers were only 33 percent of the legal profession, 
and lagged behind their male peers in terms of job status as law firm partners, general 
counsels, law school deans, and judges (ABA 2012c: 2; ABA 2012d; National Association 
for Law Placement 2011; Refki, Eshete and Hajiani 2011). Women of color and Latinos 
are underrepresented in both the private and public sectors, and Latinas who are 
1.04 percent of all lawyers in the U.S., face significant challenges, including bias at the 
workplace (Cruz and Molina 2009: 39; Cruz, Molina and Rivera 2010: 18).

According to the 2008–2009 Association of American Law Schools Statistical 
Report on Law Faculty, approximately 337 law professors are Latina/o, constituting 3.1 
percent of the legal professoriate. 

Puerto Ricans in the Legal Profession

Puerto Ricans have overcome numerous barriers to become members of the legal 

table 11. puerto rican j.d. enrollment, 1999–2009

AcADemic yeAr

Number of 

SchoolS 1ST yeAr

2ND

yeAr

3rD

yeAr

4Th

yeAr

ToTAl Pr 

eNroll-

meNT/

PerceNT of 

ToTAl

PerceNT 

chANge 

from Prior 

yeAr

2008–2009 200 203 212 189 15 619 / .41% 4.6%

2007–2008 198 215 184 177 16 59 2/ .39% 7.4%

2006–2007 195 207 179 149 16 551 / .37% 3.2%

2005–2006 191 199 150 171 14 534 / .36% -10.1%

2004–2005 188 181 206 182 25 594 / .40% -9.3%

2003–2004 187 228 204 194 29 655 / .45% 2.5%

2002–2003 186 208 198 204 29 639 / .44% -7.3%

2001–2002 184 221 216 222 30 689 / .51% 1.3%

2000–2001 182 243 188 192 23 646 / .48% 5.3%

1999–2000 182 243 188 192 23 646 / .48% 2.2%
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profession. Nevertheless, Puerto Ricans can be found in all sectors of the profession. While 
there are no data on the specific number of Puerto Ricans in the various sectors of the 
legal profession, there are data on the total number of Latina/o lawyers, judges, and law 
professors. We can assume that Puerto Ricans, a subset of the larger Latina/o demographic 
population, constitute an even smaller percentage of these sectors of the legal profession. 
In this section, we present the data on Latinas/os across the legal profession.

table 12. admissions probability snapshot for puerto ricans (average 
puerto rican (high) lsat 141 & ugpa 3.18)

lAW School lSAT ugPA TuiTioN

NeW york    

Albany School of Law 154 3.27 $38,900

Brooklyn 162 3.39 $42,024

CUNY 153 3.23 $8,900/$14,800

Columbia 170 3.64 $38,120

Cornell 167 3.7 $40,580

Fordham 166 3.66 $38,900

Hofstra 156 3.19 $39,014

New York Law 154 3.29 $42,500

NYU 170 3.65 $42,890

Pace 155 3.4 $39,546

St. John’s 160 3.6 $38,400

SUNY Buffalo 157 3.48 $14,135/$22,130

Syracuse 154 3.26 $43,000

Touro 150 3.10 $36,490

Yeshiva Cardozo 164 3.55 $42,200

NeW JerSey

Rutgers-Camden 160 3.5 $20,860/$31,054

Rutgers-Newark 159 3.34 $17,835/$26,187

Seton Hall 160 3.53 $40,380

coNNecTicuT

Quinnipiac 159 3.33 $40,000

UConn 161 3.39 $18,840/$38,976

Yale 172 3.88 $44,000

mASSAchuSeTTS

Suffolk 157 3.3 $39,550

Boston College 164 3.64 $48,340

Harvard 173 3.88 $41,500

New England 152 3.23 $33,500

Northeastern 161 3.44 $38,400

Western New England 153 3.12 $24,378

Source: Princeton Review (2010).
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According to the 2000 U.S. Census, there are approximately 776,625 lawyers in 
the U.S (U.S. Census Bureau 2000). Of this total, 28,630 are Latinas/os, or a mere 
3.2 percent (2 percent male and 1.2 percent female) (U.S. Census Bureau 2000).21 
(See Table 13 for the distribution of U.S. lawyers by gender and ethnicity.) Of the 
58, 355 judges in the U.S, 2,650 (4.54 percent) are Latina/o (U.S. Census Bureau 
2000). Of these Latina/o judges, 1,440 are male and 1,210 are female (U.S. Census 
Bureau 2000).

This persistence of a small number of Latina/o lawyers, judges, and law professors and 
an even smaller cadre of Puerto Ricans in the profession has adverse consequences for 
the Puerto Rican community.

The most current data available on Puerto Ricans in the legal profession are on 
law professors. In its 2004 report, “Promotion, Retention, and Tenuring of Law 
School Faculty: Comparing Faculty Hired in 1990 and 1991 to Faculty Hired in 1996 
and 1997” (White 2004), the AALS found that in 1990 and 1991 there were 927 new 
faculty hired as Associate and Assistant Professors (White 2004: 2), and of these 12 
were Puerto Rican (4 female/8 male). An additional 12 were Chicano (5 female/7 
male), and 16 were “other Hispanic American” (8 female/8 male), compared to 
282 Whites (117 female/165 male) (White 2004: 28). Seven years later, 3 of the 12 
Puerto Ricans were tenured (25 percent), two of whom were female (50 percent 
of the total Puerto Rican women hired) and one was male (12.5 percent of the total 
Puerto Rican men hired); 8 of the 12 Chicanos were tenured (66.7 percent), two 
of whom were female (40 percent) and 6 male (85.7 percent); 15 of the 16 “other 
Hispanic Americans” were tenured (93.8 percent), 8 of whom were female (100 
percent) and seven male (87.5 percent); and 209 out of 282 Whites were tenured 
(74.1 percent), 76 of whom were female (65 percent) and 133 male (80.6 percent) 
(White 2004: 12). In 1996 and 1997, there were 596 new faculty hired as Assistant 
and Associate Professors (White 2004: 2), and of these 4 were Puerto Rican, 5 were 
Chicanos, 2 were “other Hispanic American,” and 146 were White (White 2004: 29). 
Seven years later, none of the 4 Puerto Ricans were tenured (0 percent), all of whom 
were male; none of the 5 Chicanos were tenured (0 percent), three of whom were 
female and two were male; none of the two other Hispanic Americans were tenured 
(0 percent), one of whom was female and one was male; and 91 out of 145 Whites 
were tenured (62.8 percent), 32 of whom were female (61.5 percent) and 59 were  
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male (63.4 percent) (White 2004). These numbers illustrate the severity of Latina/o 
underrepresentation in legal academia. 22

This persistence of a small number of Latina/o lawyers, judges, and law 
professors and an even smaller cadre of Puerto Ricans in the profession has 
adverse consequences for the Puerto Rican community. It also negatively impacts 
prospective Puerto Rican law students and lawyers. The difficulty in locating 
recent data supports demands for disaggregated data-based research in order to 
better understand the gravity of Puerto Rican underrepresentation throughout the 
legal profession.

■  Male
■  Female

0.00%

20.00%

40.00%

60.00%

80.00%

100.00%

71.30%

2.00%

1.20%

2.00%

1.90%

1.20%

1.00%

28.70%

White Hispanic Black Asian

table 13. u.s. lawyers by gender and ethnicity in 2010 

Source: U.S. Census Data 2000.
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Recommendations

In this section we set forth several recommendations, based on the data and 
analysis provided in this article.23 We have also attempted to provide suggestions 
for operationalizing these recommendations as applied to Puerto Rican students.

Provide an Intellectually Challenging, Enriching, and Supportive Academic 

Learning Environment

A primary obstacle to increasing representation of Puerto Ricans within the 
legal profession is adequate academic preparation. To address this challenge, it 
is imperative to provide rigorous and comprehensive academic preparation for 
Puerto Rican students in the public school system. Some strategies for improving 
academic preparation include providing challenging courses on critical thinking 
and logic in high school and college, and requiring students to take writing-intensive 
classes and classes aimed at improving reading comprehension in high school and 
college. Designated funding is necessary to develop early intervention programs 
for high school and college students. These programs would assist students with 
creating effective study habits and learning protocols that provide a foundation 
for transitioning to law school. To maximize success rates, some of these programs 
should be executed in small group settings, where students and teachers can focus 
on individual student challenges and strengths.

Increase Resources Designed to Support and Improve Puerto Rican  

Student’s Success

High schools and colleges must commit institutional adequate resources to support 
Puerto Rican students. Resources imperative to Puerto Rican students’ success include 
the provision of adequate and quality college counseling that is culturally sensitive to 
Puerto Rican students. Educational institutions must ensure low counselor-to-student 
ratios that allow counselors to provide services with enough time to fully address their 
students’ comprehensive needs. Too often counselors are ill prepared and unable to 
provide proper counseling services when they work in underfunded public schools 
with large student populations. 

Develop Legal Career Information Centers

Institutions must provide information and exposure to law-related career tracts. To 
that end, schools must develop legal career information centers that formalize the 
provision of law school admissions information. This information should be provided 
in a centralized format, and directly to students, using appropriate technology 
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and social media. Latino students often apply later in the application process, yet 
students who apply earlier tend to maximize their chances of admissions, including 
admissions to their schools of choice. Academic Counselors should assist with 
processing fee waivers for standardized tests and college/graduate/law school 
applications to ensure students meet the application deadlines (Kimura-Walsh et al 
2009: 300). There is a need to provide quality counseling, including counseling on 
academic programming and advanced placement courses, LSAT test preparation, 
legal and related internships, and the law school admissions process in general.

Create a Pipeline Program Clearinghouse

Educators and members of the legal profession have demonstrated their commitment 
to increasing the number of students academically ready and interested in pursuing 
a legal career by implementing what are commonly called “pipeline programs.” 
Collaborations among K-12, post-secondary, and law school institutions can be 
key to successful pipeline programs. To assist in the continued programming and 
implementation of these pipelines, the Law School Admissions Council, American Bar 
Association, and Association of American Law Schools should fund the creation of a 
clearinghouse to serve as a central resource for current and future pipeline programs 
nationally. This clearinghouse would promote communication among pipeline staff as 
well as the sharing of information about successful strategies among new and existing 
pipeline program administrators. The clearinghouse would also provide basic tools 
and plans to create new and more intensive pipeline programs for underrepresented 
students. There is also a need for educational institutions to partner with one another 
and the legal community to create long-term comprehensive pipeline programs. 
The partnership between educational institutions and the legal profession would 
ensure the stability and long-term viability of pipeline programs, which need to be 
established nationwide. Ideally, these pipeline programs would be housed in academic 
departments directed by experienced and diverse faculty persons.

Enhance Pipeline Program Services

Pipeline programs should educate Puerto Rican students about the application 
requirements relative to the admissions process, including the importance of a well-
written personal statement, timely submission of applications, payment of application 
filing fees and the fee waiver application process, obtaining quality recommendations, 
and demonstrating leadership, community involvement, and good character. Students 
also need to be properly informed about the significance of addendums and additional 
materials that may play a vital role in the application process. Pipeline support should 
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not end with the law school acceptance letter. Rather, there should be intervention 
programs for law school admits and law students to assist them in developing strategies 
for overall law school success, securing internships, and assisting with job placement 
upon graduation. These intervention programs can be a collaborative effort among 
the law school, the student’s undergraduate institution, and the local legal community, 
which would provide for a more consistent mentoring experience for students.

Develop Appropriate Long-Term Mentoring Programs Designed to Address the 

Challenges Faced by Puerto Rican Students

Numerous reports and studies have concluded that mentoring is key to the successful 
transition to law school, job placement, and professional success. The legal profession 
must develop long-term and culturally sensitive mentoring and networking 
opportunities for students of color. Such mentoring programs would address the 
particular needs of students of color, and provide the students with quality assistance 
if such students experience academic difficulty (Kimura-Walsh et al. 2009).

There is a need to create programs where mentors are able to stay involved 
throughout the program and when possible beyond. Mentors should be made 
available no later than the first year of high school and should provide comprehensive 
information about the law school admissions process and legal careers. They 
can provide individual assistance with the drafting and finalizing of law school 
applications and supportive materials, and can educate Puerto Rican students on 
the varied professional opportunities available to law graduates, both in practice 
and academia. Mentors can also provide students with assistance in expanding 
internship/externship opportunities, especially for Puerto Rican high school, 
college, and law students. This will help expose Puerto Rican students to a range 
of legal sector jobs and to other Puerto Rican legal professionals. Another way to 
introduce students to legal careers would be the establishment of a speakers’ bureau, 
which would consist of Latina and Latino lawyers, judges, and law professors. This 
speakers’ bureau could be established and maintained by the ABA in partnership 
with Latino national and local bar associations.

Design and Implement Adequate Evaluative Tools

In order to assess programs, there must be a strategic plan and an outcomes 
assessment program in place (ABA 2006: 16). The analysis of outcomes will allow for 
the development of success strategies. There needs to be a system in place that ensures 
assessment protocols, defines accurate measures of institutional accountability for 
student success, and measures the development of Puerto Rican students’ critical 
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thinking skills. The compilation of this data will be vital to developing successful 
pipeline programs. 

End the Overreliance on LSAT Scores in the Admissions Process

Overreliance on the LSAT in the law school admission process must give way to 
effective assessment tools that do not have disparate impacts on groups of students. 
Advocacy for change requires partnership among bar associations, law school alumni 
(including alumni of color chapters), law student organizations, and civil rights 
groups. Such a coalition can impress upon law schools that the overreliance on LSAT 
scores in admissions skews away from other effective measures of law school success, 
potential, and preparedness.

As long as the LSAT continues to cast its long shadow over law school admissions, 
there is a need to level the playing field for Puerto Rican students by providing them 
with comprehensive, high quality LSAT preparation courses, commencing in the 
first year of college.

As long as the LSAT continues to cast its long shadow over law school admissions, 
there is a need to level the playing field for Puerto Rican students by providing them 
with comprehensive, high quality LSAT preparation courses, commencing in the 
first year of college. Sustained exam-taking practice can have a measurable impact 
on Puerto Rican students, as well as other students who struggle with the LSAT. 
Affirmative action programs that ensure a quantifiable increase in the Puerto Rican 
students attending law school in the U.S. need to be established and sustained.

Increase Need-based Scholarships and Financial Support

Financial support continues to be an obstacle for many students of underrepresented 
groups pursuing law school admission. There is a need for an increase in financial 
aid, emphasizing need-based grants and scholarships. Financial assistance provides 
students with fiscal security and allows them to focus on study rather than work during 
college and law school. Law schools should strengthen their commitment to diversity 
by increasing need-based financial assistance to diverse law school applicants. They 
should also provide automatic fee application waivers for low-income students, in 
order to increase the number of applicants and students from this population, and to 
place these students on an even playing field with economically privileged students
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Celebrate and Publicize Broadly the Contributions of Puerto Ricans and Other 

Latinos to the Development of U.S. Law and Policy

No strategy for change could be complete without recognition of the vital contributions 
of those who have been pioneers and opened doors for future generations. A public 
campaign to celebrate the contributions of Puerto Ricans and other Latinos in the U.S. 
as they pertain to the struggle for equality under the law is an important part of making 
visible this history. One way to achieve students’ public consciousness is through 
curricular changes. Puerto Rican and other Latino students need to learn about high 
achieving, successful Puerto Ricans and other Latinos so that they have models of 
success. Puerto Rican students should have opportunities to learn about the successes 
of individual Puerto Rican legal professionals and the struggle for equality under the 
law of the Puerto Rican community and greater Latino community in order to inspire 
students to consider a public interest career. Moreover, Puerto Rican and other Latino 
students need to learn about the wide range of professional opportunities available to 
law graduates, both in practice and academia.

Conclusion

There is a growing need to increase the diversity of the legal profession as our 
country grows more diverse. Affirmative action programs can aid in achieving the 
diversification of the legal profession. A legal profession that reflects a majority 
of one racial or ethnic group is vulnerable to charges that it is racially exclusive. If 
the profession continues to reflect racial and ethnic disparities, confidence in U.S. 
democratic principles and participation will fade within our diverse communities. 
The recommendations in this article are aimed at increasing the flow of diverse 
students into the law school pipeline. We have focused in this article on one subgroup 
of Latinos, Puerto Ricans, given their comparatively lower representation rates 
throughout all sectors of the legal profession, and because such underrepresentation 
continues to erode confidence in democracy within the Puerto Rican community. A 
collective approach by the legal community—engaging all sectors of the profession—
is necessary to address the pervasive impediments and obstacles that block access 
for Puerto Rican students.

This article has presented the existing data on Puerto Rican secondary and 
post-secondary students, law school applicants, law students, lawyers, academics, 
and jurists. The grim reality is that despite a centuries-old political and economic 
relationship with the U.S., Puerto Ricans, citizens by legislative fiat, are faring 
relatively poorly in the U.S. The educational path to a law degree and a legal career 
for Puerto Ricans is riddled with social, economic, and institutional barriers that 
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impede access for individual students and law graduates. Whether Puerto Rican 
students suffer merely from lack of adequate preparation, or also suffer from damage 
done explicitly to their sense of confidence based on unequal treatment, or both, is 
left for another article.

In comparison to other people of color, Puerto Ricans continue to have low 
outcomes. As stated in a 2006 ABA Presidential Advisory Council on Diversity 
conference report:

… recent statistics suggest that the educational pipeline to the legal profession is 

becoming less diverse for some groups. For example, in academic year 2005-06, 

African-Americans represented 6.5 percent of all law students and 30.6 percent of 

minority law students. These percentages had sunk from the previous year, when 7.5 

percent of all law students were African-Americans and 35.6 percent of all minority 

law students were African-American. Similar drops occurred for Mexican-American and 

Puerto Rican enrollment during that same period.… The paucity of minorities entering 

the profession is one of the most significant problems facing the legal profession now 

and in the future. (ABA 2006: 12) 

The report authors observed that while “most minority groups experienced 
slippage in total law school enrollment [between 1995-96 and 2005-06]…. Puerto 
Ricans plunged 24 percent” (ABA 2006: 17).

In this article we have argued for more research on Puerto Ricans in the legal profession 
in order to assess the impact of educational and economic challenges on future Puerto 
Rican lawyers. The dearth of research on the status of Puerto Ricans and their access 
to the legal profession carries potential economic, political, and social justice costs for 
prospective Puerto Rican law students and lawyers, and for the Puerto Rican community.
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notes

1 For purposes of this article, we have focused on the Latino and Puerto Rican populations 

in the United States. Data on Puerto Ricans in Puerto Rico are not included in this article 

and were not analyzed except in appropriate sections to contrast or provide explanatory 

background for data and research findings and conclusions. The history and issues related 

to attorneys in Puerto Rico and the legal community in Puerto Rico merit analysis, but are 

beyond the scope of this article. This article seeks to identify issues related to the practice of 

law for Puerto Ricans in communities where they have been historically underrepresented 

and consequently invisible to the general public and the legal profession.
2 According to the ABA, there were 1,180,368 licensed attorneys in the United States in 

2008. As of 2000, 73 percent of licensed attorneys were male and 27 percent were female. 

Hispanics constituted 3.4 percent of licensed attorneys in the United States. Data specifically 

indicate that in several states with large Puerto Rican populations, Latina/o lawyers are 

underrepresented as compared to their percentage of the population. The Second Circuit 

Judicial Council Task Force on Gender, Racial, and Ethnic Fairness, for example, reports that of 

the lawyers practicing in the Second Circuit (which includes New York State, Connecticut, and 

Vermont), approximately 3.4 percent are African American, 2.5 percent are Hispanic/Latina/o, 

1.4 percent are Asian American, and 0.2 percent are American Indian (see Grubin Walker 1997).
3 In 2009, the American Bar Association elected its first Latino President, Stephen N. 

Zach (ABA 2012a). 
4 According to the United States Census, as of 2000, 12.5 percent of the general U.S. 

population is Hispanic. Out of the total Hispanic population in the U.S., 3.3 percent are 

lawyers and .4 percent are judges. From these data one can deduce that an even smaller 
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percentage of the general population and the Hispanic population are Puerto Rican lawyers 

and judges (ABA 2010).
5 Research regarding the first Puerto Ricans to be admitted to any bar associations 

in the U.S. or entering U.S. law schools is practically non-existent. It can be inferred that 

since Puerto Ricans were made U.S. citizens in 1917, at the very least the first Puerto Rican 

attorneys were beginning to attend U.S. law schools and become members of U.S. bar 

associations around that time.
6 The terms “Latino” and “Hispanic” in this article refer to persons who trace their 

national origin and ancestry to countries in Latin America and the Spanish-speaking 

Caribbean. The authors use “Latina” and “Latino” when referring to persons of such descent, 

and refer to “Hispanic” for clarification purposes and to avoid confusion when other sources 

refer to such individuals and populations as “Hispanic”/”Hispanics.”
7 Project members report: “In order to better explore issues of race and ethnicity, the 

sample was augmented with a minority oversample, which resulted in an additional 600 

black, Hispanic, and Asian respondents.”
8 “While it is important to understand their key commonali-ties, Latinos are a diverse 

ethnic group, and we see divergent stories among the major sub-populations of Latino young 

adults that have potentially significant implications for policy” (Treschan 2010). 
9 According to College Board (2012: 16), Hispanic or Latino students represent 17.6 percent 

of the public school graduating class of 2011, and 17.0 percent of the AP examinee population.
10 It should be noted that language, though important, is an issue that we have not 

addressed here because it is too lengthy of a discussion for this article. However, language 

acquisition and linguistic skills are relevant to assessing reading and writing skill mastery for 

Puerto Rican students. Language acquisition also has an impact on educational success and 

attainment rates for Latinas/os generally.
11 “A higher percentage of Hispanic children were living in poverty (27 percent) than 

the national percentage of children living in poverty (18 percent). Some 34 percent of 

Dominican, 32 percent of Puerto Rican, 29 percent of Mexican, 25 percent of Other Central 

American, and 21 percent of Other Hispanic or Latino children were living in poverty; each 

percentage was higher than the national estimate. A lower percentage of Cuban children 

(13 percent) and South American children (14 percent) were living in poverty compared 

with the national estimate. The percentage of Salvadoran families living in poverty was not 

measurably different from the national percentage” (Aud, Fox and Kewalramani 2010: 18). 
12 Guidance counselors in N.Y. State public schools carry an overburdening student-

to-counselor caseload of 411:1 vs. the recommended ratio of 250:1 (American Counseling 

Association 2011). The result is a decreased ability to address students’ college guidance needs 

and navigate the complex financial aid and college admission process (Public Agenda 2010: 2).
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13 E-mail from Ricardo Anzaldua, Director Office of Institutional Research, John Jay 

College of Criminal Justice, CUNY, to Jodie Roure (9 March 2012, 3:04 pm).
14 Latinas/os face pressure to work to support their families. Many Hispanic families are 

reluctant to take large loans. Instead, many students work part-time, which makes it more 

difficult perform well academically. See Kimura-Walsh et al. (2009). 
15 Roure writes: “Princeton Review conducts a specialized course taught by a master 

instructor with experience teaching students of color and disadvantaged students. During the 

nine weeks, the juniors undergo eight LSAT diagnostic examinations. In addition, three law 

school students serve as tutors during the LSAT program” (2009: 51).
16 The LSAT is often referred to as a “high stakes” test because of its impact on potential 

admissions. While the LSAT does not recommend commercial preparation courses, many 

students complete some form of test-taking preparatory work or an expensive structured 

course before sitting for the LSAT. However, many Latino students do not have easy access to 

such courses or even know that such courses exist and are helpful.
17 According to Cortiella (n.d.), “[A]lmost 70 percent of low-income fourth grade students 

and almost 50 percent of students living in urban areas cannot read at a basic level...”); 

Ravitch (2009: A23) states that “three-quarters of the graduates [of New York City public 

schools] fail their placement examinations at the City University of New York’s community 

colleges and require remediation in basic skills.” 
18 For a description of a successful model program that incorporates mentoring, 

admissions process counseling, and LSAT preparation, see Roure (2009).
19 As of 2009, the LSAC relies on the following definition, “Hispanic/Latino: A person of 

Cuban, Mexican, South or Central American, or other Spanish culture or origin, regardless of 

race” (Law School Admissions Council 2009: 4).
20 E-mail from Phil Handwerk, Institutional Researcher, Law School Admission Council, to 

Jodie Roure 9 March 2012, 3:04 pm.
21 This article attempts to provide quantitative data available on Puerto Ricans and other 

groups in the legal profession. For additional research and qualitative analysis on Latinas in 

the legal profession, see Cruz and Molina (2009) and Cruz, Molina and Rivera (2010).
22 Based on our observations and inquiries, it appears that, in New York State, a majority 

of Latina/o tenured and tenure-track law professors are Puerto Rican. However, we cannot 

identify any who are males, and it appears the vast majority of the Puerto Rican law 

professors are faculty members at N.Y.C.-based law schools.
23 The recommendations set forth in this section are also informed by prior research and 

reports by scholars, foundations, nonprofit organizations and the ABA’s Presidential Advisory 

Council on Diversity in the Profession. For more see (Treschan 2010), Schott (2012), Roure 

(2009), Baynes (2006b), ABA (2006), and Malpica and España (2003).
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