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ABSTRACT

The investigation work that we put forward to you is an attempt to apply the Learning Potential model
to language evaluation in mentally deficient scholarised subjects.
In order to do this, an alternative system to the traditional psychometric model has been designed.
Through it we obtain information about the actual development and potential of the subjects, as well
as about their strong points and improvable areas, which makes it possible to implement cognitive
improvement programs in the educational scope.
The experimental studies carried out indicate that the instrument is suitable for the task it has been
designed for, and its application has demonstrated it is a both useful and precise instrument for
language evaluation in the mental deficiency range.
Key words: Learning potential, mental deficiency, language development, evaluation, training.

RESUMEN

Este trabajo de investigación es un intento de aplicar el modelo del Potencial de Aprendizaje a la
evaluación del lenguaje en sujetos con deficiencia mental, escolarizados.
Para llevar esto a cabo se ha diseñado un sistema alternativo al modelo psicométrico tradicional.  A través
de él obtenemos información sobre el desarrollo real y potencial de los sujetos, así como también sobre
sus puntos fuertes y áreas a mejorar, lo cual hace posible implementar programas de mejoramiento
cognoscitivo en el contexto educativo.
Los estudios experimentales llevados a cabo indican que el instrumento es conveniente en la tarea para
la cual se diseñó, y su aplicación ha demostrado que es un instrumento tanto útil como preciso para la
evaluación del lenguaje en el rango de la deficiencia mental.
Palabras clave: potencial de aprendizaje, déficit cognoscitivo, desarrollo del lenguaje, evaluación, entre-
namiento.
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Introduction
The purpose of the investigation work that is pre-

sented to you in this article is the result of a language
evaluation system design according to the principles of
the Learning Potential model (Budoff, 1975; Haiwood,
1975; Feuerstein, 1979; Campione y Brown, 1984 &
1987), which is an alternative to the traditional psycho-
metric model.

Over the last years, with the development of Cogni-
tive Psychology, the aim in subject evaluation has changed
significantly. The data obtained with the traditional psy-
chometric tests do not provide all the necessary informa-
tion to plan improving programs. This has created the
need to develop a series of methods that can identify
the specific deficiencies and that are also useful to build
educational programs which impro  ve the subjects’ yield
and learning capacities. As Haywood (1977) points out,
we need to look for results which affect the program-
ming of  the child’s development, more than results that
only point towards a static classification. Evaluation is
meant for teaching, not for labelling.

The evaluation of learning potential has provoked
the greatest changes and constitutes a new alternative to
the traditional psychometric model. Historically, Vigotsky
(1979) is considered as this approach’s pioneer; Although
various authors have progressively developed an investi-
gation and practice body to the respect (Justak, 1949;
Haeusserman, 1958; Schucman, 1968; Clarke, Clarke &
Cooper, 1970; Estes, 1974) since the’70’s, the works have
centralized in three investigation groups: Budoff & col.
1967, 1975; Haywood & col. 1974, 1977 and Feuerstein &
col. 1979,1980. In our country, the main investigations
have been carried out by: Dosil,1986; Fernández-
Ballesteros, Calero, Camllonch & Belchi, 1988; Molina,
Arraiz & Garrido, 1993; González-Pérez, 1997).

Development and Learning Potential Evaluation
System

A careful analysis of  Literature reveals a scarcity in
evaluation tests for mentally deficient children according
to their learning potential. As Verdugo (1995) points
out, instrument creation in Spain is very scarce, the delay
in adapting foreign instruments is big and there are sel-
dom investigations to support the use of those tests
more frequently applied. Thus, the target of our inves-
tigation has been the design of a useful instrument to
guide the decision-taking in relation to the more ad-
equate answer, so as to achieve the scholar normalisation
and integration of mentally deficient children.

The instrument we have developed has been named
Development and Learning Potential Evaluation Scales in the
Language area (EDEPA-L). The EDEPA-L scales as a

whole, constitute an evaluation system of skills and ca-
pacities of development in mentally deficient children.
Standardized and of individual application, they have
been specially designed for their use in Infant and Pri-
mary education.

General characteristics of the Edepa-l  scales and
building process

The psychopedagogic lay-out of the scales sets off
from Vigotsky (1979) theoretical formulation about the
Proximal Zone Development, as well as from a constructive
conception of scholar learning (Piaget, 1952). Vigotsky
criticisms target the psychometric tendency to simply de-
fine the actual development level and the pedagogic ten-
dency to place its objectives in the mentioned development
level. This type of evaluation and learning directed to-
wards the evolution levels already achieved turns out to
be inefficient, because it does not take into account the
child’s possibilities in terms of  his learning potential. Ac-
cording to Vigotsky (1979, p.138), a “good learning” is only
that which precedes development. Learning would be a
necessary condition for qualitative development and not
something external and subsequent to it, not even equal,
but a previous condition to the development process.

Another theoretical formulation which our work
founds on is a constructive scholar learning. According
to Piaget (Labinowich, 1980), knowledge is the result of
a process of construction in which the subject must be
directly and indirectly implied. The child is the one to
build up his own learning through his interaction with
the environment. This is only possible with the inter-
cession of  the teacher’s help, and other people’s more
useful aid, such as his own schoolmates‘.

The EDEPA-L Scales, as any other scales, are based
on the milestone of development. This means that the child
usually develops his skills in order; Thus, the acquisi-
tion of a skill often depends on another preceding ac-
quired skill. The child experiments his evolution
transformations through these steps and stages.

The EDEPA-L Scales consist of  64 items that are
representative for ripe level of the child. These are used
as the guide-line during the evaluation stage, and they
can de taught and learned. The items have been organised
into two sub-areas (see Appendix):
• Receptive language (LR)
• Expressive language (LE)

The items are presented in a standard manner, by
which the skill in evaluation, the materials necessary for it,
the general administration procedure and the criteria ap-
plied in the answer score, are specified. In the same way,
general clues about the training the child is submitted to in
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order to the development of learning strategies, are given.
Its main range of application is the evaluation of mentally
deficient children between ages from 3 to 10 in the language area.
It provides information about the following indicators:
1) Actual development level achieved.
2) Potential development level which can be achieved when

subdued to a training process.
3) Learning potential.
4) Development hindering of facilitating factors (strong

points and improving areas).
5) Strategies he/she uses to approach his work.
6) The kind of assistance the child is going to need in

order to achieve the education targets, which best
contributes to his/her personal development.

Application proceedings
Learning potential evaluation

Learning Potential evaluation is carried out in three
stages. The first stage or TEST situation, consists in the
application of  each one of  the sub-area’s items by means
of a standard procedure, as if it was a traditional test.
The second stage or TRAINING stage, consists in pre-
senting a series of changes in each items‘ work and train
the child, providing the necessary assistance to facilitate
his/her learning process.

During this stage, it is necessary to observe all the
answers, explanations and strategies the child uses to
solve the implicit tasks of each item, as well as the kind
of  assistance the child requires and its intensity. In order
to make a posterior qualitative analysis, the child’s an-
swers are compiled in a Register Sheet, according to the
following categories:
1. ATENTION. Capacity for keeping alert and choos-

ing information.
• Sustained attention. The child maintains steady at-

tention in his/her work.
• Low attention. The child distracts frequently.
• Distraction. The child does not maintain mini-

mal attention.
2.  STRATEGIES. Ways of  work approach. The strate-

gies the child can use are:
• Non-reflexive/impulsive. The child does not reflex

and acts impulsively without taking his/her time
to analyse his/her work.

• Test and error. The child does not learn from his
tests the best way to answer.

• Planning. The child dedicates time and effort to
plan the work before its execution.

• Aid search. The child asks the evaluator for more
information.

3. TYPE OF ASSISTANCE. We call assistance every
necessary action for the child’s  achievement of  the
proposed targets. The assistance that can be lended
is of four types:
• Level 0. No assistance. The child’s answers are

automatic.
• Level 1. Assistance by means of CLUES. Clues

are provided to complete the task, reasoning
through questions.

• Level 2. Assistance by means of  IMITATION. It
implies any visual stimulus presented to the child
that permits him/her to complete the task suc-
cessfully. The highest level of  this kind of  assis-
tance would be to show the child an exact model
for him/her to imitate directly. The model is re-
produced verbally of motionally for the child to
copy or remember it.

• Level 3. Whole level assistance through GUIDE.
It consists of: Motion assistance, guiding, sus-
taining or supporting the child; Verbal assistance,
giving the child the necessary indications so that
he can carry out the task, and mental operation
assistance, reproducing the implicit operation in
the task.

4. ANSWER MODALITY. An answer is a conduct
unity. The possible modalities are:
• Gestural or Motional. When the child points at

something, he/she answers by means of a ges-
ture or corporeal motion.

• Verbal. The child explains the answer.
• Graphical. i.e. If the child draws.

5. TYPE OF RESULT. The result is the effect and con-
sequence of the training action.
• Correct Answer. The child answers correctly to the

proposed task.
• Corrected Answer. The child rectifies his error after

the examiner’s intervention or explanation.
• Incorrect Answer. The child answers incorrectly.

6. TYPE OF ERROR. It makes reference to the type
of mistakes the child makes. The most frequent er-
rors are:
• Reasoning Errors. The child reasons in a different

way of that required for the task realisation.
• Repetition or Perseverance Errors. The child answers

in the same way to part of the work or to similar
works he answers in the same way.

• Comprehension. The child answers without un-
derstanding what he/she was asked. The an-
swer the child gives has no relation with the
proposed task.
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The third stage or AFTER-TEST situation,
consists in application the scales in their usual proceeding
manner, the same as in the first stage.

Evaluation of the family context
The purpose of  the family context evaluation is to

be acquainted with the child’s family life that can be af-
fecting his learning process and development. For this
evaluation, a FAMILY QUESTIONNAIRE which gath-
ers the following information is used:
1) Personal situation data.
2) Family context data.
3) Parents’ attitude towards the child’s special require-

ments data.
4) Social environment data.

Scholar context evaluation
From a constructivist conception, learning is the re-

sult of  an interaction between the child’s constructive ac-
tivity, the nature and characteristics of  the contents to learn
and the teacher’s and/or friends in the class and school
setting as a whole. This means that it is essential to have
information about the different education activities that
teacher and pupils carry out in the scholar context in order
to make a correct evaluation of the learning process.

The TEACHER´S QUESTIONNAIRE as-
sembles the contextual aspects we must consider, which
are the following:
• The Centre.

a) Does the centre have personal support resources
and adequate materials at its disposal?

b) How do they organise themselves to respond to
the pupil’s special education requirements?

• The Classroom..
a) The teaching activity.
b) The pupil’s relation with the contents.
c) Relation between pupils.

Relevant information obtained in the scholar and
family context evaluation is analysed from a “facilitating or
hindering learning aspects” (González-Pérez, 1992, 1993) and
from a child’s development point of  view. These are taken
into account for the panning of the most adequate per-
formance according to the child’s personal characteristics.

Valuation criteria
Qualitative evaluation

The aim of this evaluation is to detect deficient
aspects and cognitive predominant processes. This pro-

cess is carried out through systematic observation while
the child works in the training stage. The qualitative evalu-
ation is an analysis of the process that helps and facili-
tates the decision-taking in order to implement
improving programs.

Quantitative evaluation
EDEPA-L scales evaluation procedure suggests their

application before and after the training stage. This
method implies that we will obtain two direct scores for
each subject, one prior to the training stage or pre-test
score, and other following the training stage or after-test
score. The pre-test score gives the equivalent to Actual
Development (DA) age, and the after-test score determines
the equivalent to Potential Development (DP) age.

The difference between both direct scores is called
Profit Direct Score (PG). We will use this score as a criteria
to establish a judgement about the subject’s profitable
use of the training stage as well as to predict the develo-
pment improvement that can be achieved by an adequate
intervention program.
• PG = After-Test Score – Pre-Test Score

The differential profit criteria between “winner” and
“non-winner” subjects determines the learning po-
tential, and is established by the cross-point of 4
PG, according to all the sub-areas` typical deviation
mean, which is 2.06. We consider that a bigger differ-
ence than 4 points is significant, as it is superior than
two typical deviations over the mean. This criterion
is the same as the one used in other experimental
works (Fernández-Ballesteros, Calero, Campollonch
and Belchi, 2000):

• PG £ 4 = non-winner
• PG > 4 = winner

Experimental validation
The sample

The Scales were applied to two experimental
samples, compelled by 116 normally developed subjects
and 14 mentally deficient subjects. According to the in-
formation obtained during the application, items of each
one of the scales were revised and, in some cases, they
were changed and eliminated, they were sequenced and
designated to each age level.

Once this first stage was finished, we moved on to
the definite standardization. The sample was composed
of 466 boys and girls of ages between 6 months and 8
years, all of them normally developed, and by 30 men-
tally deficient boys and girls of ages between 3 and 12
years. The subjects were chosen and distributed accord-
ing to the representativity criteria detailed in table 1:
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TABLE 1. SAMPLE VARIABLES AND REPRESENTATIVITY CRITERION

Zone Social class Scholarization
- Urban .......................................  73 % - Intermediate ......................... 15 % - Rural ....................................... 12 %
- High ...........................................  5 % - Medium ................................ 50 % - Medium-Low ........................ 35 %
- Low ........................................... 10 %  - Public School ....................... 65 % - Private School ........................ 35 %

Validity
Content validity

In EDEPA-L Scales the content validity has been
assured by its development process control and the veri-
fication by expert people, who have confirmed context
validity only in every moment.

Empirical validity or criterion validity
Criterion validity for EDEPA-L Scales (table 2) has

been established by calculating correlation coefficients
between the scales and Batelle Development Inventory (BDI),
McCarthy Scales of  Children Ability (MSCA) and Wechler
Intelligence Scale for Children (WISC-R). A mentally defi-
cient subject sample has been used for the purpose.

Reliability
EDEPA-L Scales‘ reliability has been determined

by the test/retest technique. In order to do so, all the
scales were newly applied on to a representative sample
composed of 110 children, 4 weeks after leaving the first
application and in similar conditions. The reliability co-
efficients obtained from Pearson’s moment-product cor-
relation are very big for both sub-areas and all ages (0.94
approximately). The scores are high and show a good
balance between test and retest scores, so it is possible to
generalise to other situations, being the error attributed
to the scales very little or totally alien.

TABLE 2. CORRELATION BETWEEN EDEPA-L SCALES ‘SCORES AND OTHER TESTS’

WISC-R
EDEPA-L  BDI  MSCA CIV CIM CIT

Receptive Language .92 .57 .56 .36 .41
Expressive Language .94 .65 .55 .23 .32
 TOTAL .93 .61 .56 .26 .36
 No. of  mentally deficient subjects  30  15  15

The obtained coefficients show that correlation
between EDEPA-L Scales and BDI test is high and
significant (0.93 on the whole). This can be explained
by the fact that BDI is a child development evaluation
test which uses several of the areas and sub-areas con-
tained in EDEPA-L Scales. Being a development test,
the obtained correlations are a good concurrence valid-
ity index. Correlations with the WISC-R test are mod-
erate, due to its evaluation of certain language abilities
also measured by intelligence tests. Because of this,
both tests‘ results are related, but the coefficients are
not high enough as to think that EDEPA-L Scales are
fit to measure intelligence. Correlation  with MSCA is
moderately high.

Construct validity
Test construct validity is the grade up to which the

test measures the theoretical constructos that it is pre-
tended to evaluate. The theoretical base in EDEPA-L Scales
to deduce predictions is the general development theory.
Thus, if a  child gets good results in one scale, he/she
should get similar results in others. For normally devel-
oped children, abilities in one area serve as a base for other
area’s development, and the contrary also verifies.

To check this hypothesis, the correlation of  all
EDEPA-L Scales components matrix has been created.
The correlations are high, all around 0.90, which sup-
ports the “common development index” prediction.
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Hypothesis
EDEPA-L Scales have been developed for chil-

dren with mental and other deficiencies. Its purpose is
to evaluate both actual development and language po-
tential. This idea is what builds up the hypothesis we
present next:
• Hypothesis 1. Given that EDEPA-L Scales have been

designed for Development and Learning Potential of Men-
tally deficient pupils‘ evaluation, its application will allow to
discriminate between subjects that present language defi-
ciencies and normal subjects.

• Hypothesis 2. Learning potential determined by
EDEPA-L Scales allows a judgement establishment about
a subject’s improvement after a correct training.

• Hypothesis 3. Information obtained from the procedure
established by EDEPA-L Scales allows to adequate the
curriculum and the program implementation, in a better way
than other classical instruments.

Results
H-1. To check Hypothesis 1, a representative sample

has been selected:
• Sample 1: Composed of  30 subjects, boys and girls

in equal number, of chronological age (EC) 6 years
± 3 months, presented a moderate mental deficiency
(CI = 35-49) according to WHO (1992) and lan-
guage deficiency.

• Sample 2: Composed of 30 subjects, boys and girls in
equal number, of  EC 6 years ± 3 months, normally
developed (CI » 100), balanced with sample 1 in EC.

In order to determine whether or not the differences
are significant, a Variance Analysis with multiple compari-
sons between groups has been made, using Scheffé‘s sig-
nificance test. Results show significant differences (table 3).

This indicates that EDEPA-L Scales allow to dis-
cern between language deficient subjects and normally
developed subjects. The obtained results bring out the
fact that the higher the cognitive level, the greater the
difference between the sub-areas‘ scores, and vice-versa,
the lower the cognitive level, the lower the score in the
sub-areas. These results confirm our Hypothesis 1.

TABLE 3. VARIANCE ANALYSIS WITH MULTIPLE COMPARISONS BETWEEN MENTALLY DEFICIENT AND NORMALLY DEVELOPED GROUPS

Variable  Variat. source  Square SUM  GL  MEAN  F  Sign.

Receptive Entre G. 15920.20 2 7960.10 1364.99 .000
Dent. G. 332.40 57 5.53
Total  16252.60 59

Expressive Entre G. 15808.60 2 7904.30 1416.21 .000
Dent.G. 318.13 57 5.58
Total   16126.73 59

H-2. To check out Hypothesis 2, the procedure has
been as follows: A 30 slightly mental deficient subject
sample, which present similar characteristics, has been
selected and determined by WISC-R. EDEPA-L Scales
were applicated to the sample following the Test-Train-
ing-Test proceeding.

According to the Direct Scores obtained in Test,
After-Test and Profit Direct Score (PG) stages, 10 sub-
jects were selected upon those who had obtained the
highest PG, and another 10 subjects upon the lowest
PG‘s. This way, 2 groups of  10 subjects each were cre-
ated: The “winner” group, which constitutes the Ex-
perimental Group, and the “non-winner” group, which
forms the Control Group.

The second part consisted in making a Curricular
Adaptation, significant to all subjects of both groups,

and put them through systematic training during 1
academic year, 1 hour a day, following Feuerstein (Span-
ish edition, 1991) Instrumental Enrichment Program
(PEI); The rest of the time, they followed a general
program adapted to the education requirements of
each subject.

Once the PEI application to both the Experimental
and Control group is finished, the WISC-R was again
applied to them. Table 4 shows the scores correspond-
ing to each pair of subjects from the Experimental
group and Control group before and after training.
The aim was to check if predictions made about the
Experimental Group had fulfilled because of the ap-
plication of the enriched program, and that the im-
provement was reflected in a significant difference with
respect to WISC-R yield.
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TABLE 4. C.I. SCORES DETERMINED BY THE WISC-R.
(EXPERIMENTAL GROUP AND CONTROL GROUP)

Subjects Before After
GE GC GE GC

TABLE 5. COMPARISON BETWEEN EXPERIMENTAL GROUP AND CONTROL GROUP MEANS BEFORE AND AFTER INSTRUMENTAL

ENRICHMENT PROGRAM APPLICATION

1
2
3
4
5
6
7
8
9
10

69
68
66
64
62
59
58
57
54
51

69
68
66
62
62
59
58
58
57
50

87
82
85
80
82
69
72
71
66
62

74
66
72
67
65
65
69
59
60
51

Var. Dif Media DT ET Corr. Sign. T GL Sign.

G.E.- 23.10 5.62 1.779 .819 .004 - 6.79 14 .000
G.C.- 1.90 5.15 1.620 .768 .009 - 7.22 14 .274
BEF.1.09 .901 -.04 18 .970 -.04 17.97 .970
AFTER 1.36 .651 5.41 18 .000 5.41 17.58 .000

After making the corresponding statistic analysis
reflected in table 5, the following statements can be made:
a) There are no significant differences between G.E. and

G.C. before applying PEI.
b) There are significant differences between G.E. end

G.C. after applying PEI on G.E.
c) G.E. presents significant differences between scores

before and after having applied PEI.
d) G.C. does not present significant differences, which

means that no relevant modification is produced in
the basic areas evaluated by EDEPA-L Scales, with a
general program.

The results obtained support Hypothesis 2.
H-3. In order to check whether the information

obtained by the procedure established by EDEPA-L
Scales makes possible the curriculum adaptation to the
subject’s requirements (Hypothesis 3), the opinion of
children education professionals has been asked. The

opinion of 15 teachers from 5 different centres has been
collected in accordance to the following procedure:
1) 2 mentally deficient pupils per class and teacher were

evaluated.
2) The teacher was in charge of the evaluation, through

a report.
3) With the information provided, the teacher made an

adaptation of  the pupil’s curriculum.
4) A questionnaire was given to the teacher for him/

her to give an opinion about the utility of the pro-
vided information.

The percentages of the obtained answers have been
very positive, and point out that the information given to
the teachers about their pupils evaluated by EDEPA-L
Scales, has been good. It has supplied them with a better
knowledge of their pupils and it has been very useful for
recuperation program elaboration or individual curricu-
lum adaptations, which confirms our Hypothesis 3.
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General conclusions
There have been multiple purposes in the work here

presented to you. In the first place, to design and create a
language development scale formed by 2 sub-areas. In
second place, to establish an alternative evaluation proce-
dure, which permits the determination of actual and po-
tential development level mentally deficient scholarized
pupils present. In third place, to obtain information about
the strategies the child uses in order to approach the tasks
and the kind of aid the child requires to overcome the
difficulties. And, at last, to check out experimentally if the
scales and the procedure developed conform a useful, pre-
cise, stable and valid instrument.

In the instrument development, one of the most
important innovations with respect to the classical psy-
chometric instruments, has been the application proce-
dure. The evaluation is carried out in 3 stages: During
the first stage or test stage, scales are applied following
the usual proceeding; In the second stage, the training
takes place, and changes in the child’s behaviour are ob-
served, according to the assistance provided; In the last
stage or after-test stage, the subject applies the principles
or strategies learned. During the evaluation stages, an
examiner-pupil cooperation climax is generated, and this
makes the subject participate and implicate himself more
in the exam situation.

EDEPA-L Scales‘ validity and reliability show that
they comply with the duty they have been designed for.
Their experimental application has demonstrated that
they are a useful instrument which permits development

evaluation through 2 sub-areas and clearly identify chil-
dren that present language deficiency. Also, it has been
verified that they allow to determine the evaluated child’s
Potential Learning, and to establish a judgement about
the improvement the child will achieve during his/her
development, after being subdued to a correct training
process. The developed scales facilitate a greater practical
knowledge of the child than other classical instruments,
and makes it possible to adapt the scholar curriculum.
Its continued use will allow to gather data that can reaf-
firm these assumptions, experimentally confirmed.

The obtained results show the consistency of the
instrument developed and its experimental application,
its efficiency in comparison to other instruments ap-
plied following a traditional procedure. The informa-
tion we obtain from the evaluated child and his/her
learning context (family and school) allows to guide the
decision- taking process about the most adequate educa-
tion response on behalf of satisfactory personal develo-
pment and scholar institution improvement.

One of the most outstanding aspects of the scales
we present is that the contents of the items, represented
by the characteristic normally developed child skills, are
compatible with the contents, organisation and program-
ming of the Infant and Primary Education Curriculum
of our Education System. This compatibility facilitates
the evaluation result being transferred to the intervention
activities in the classroom, and allows the implantation
of cognitive improvement programs, complementary to
the adapted curriculum.
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PUNCT. 

 
AGE 
REF. 

 
No. 

 
ITEMS 

 T P 
 
  
 
 
 
 
 

3 years 

 
 
  
 
 
 
 

6 years 

 
 
  
 

 
 
 1 
 2 
 3 
 4 
 
 5 
 6 
 7 
 8 
 
 9 
10 
11 
12 
 
13 
14 
15 
16 
 
17 
18 
19 
20 
 
21 
22 
23 
24 
 
25 
26 
27 
28 
 
29 
30 
31 
32 

 
  
Turns head towards the place where the sound comes from ..............  
Reacts to different voice tones ...........................................................  
Associates action words .....................................................................  
Recognizes one familiar word or phrase ............................................  
 
Looks towards the named object or person ........................................  
Follows three or more commands ......................................................  
Recognizes familiar objects ................................................................  
Points to the illustration of the named object ......................................  
 
 Identifies objects for their use ...........................................................  
 Understands simple possessive forms ...............................................  
 Relates two named objects ................................................................  
 Recognizes familiar sounds ...............................................................  
  
Follows verbal commands that imply two actions..............................  
 Understands the superlatives .............................................................  
 Understands the adverbs.....................................................................  
 Answers to “what, who...?” questions ...............................................  
 
 Understands negations .......................................................................  
 Discriminates words phonetically .....................................................  
 Understands absurd phrases ..............................................................  
 Understands the plural .......................................................................  
 
 Remembers oral story facts ...............................................................  
 Identifies rhyming words ...................................................................  
 Understands the past ..........................................................................  
 Understands the future ..........................................................................  
 
 Identifies the words  ́initial sound 
 Follows commands that imply three actions .....................................  
 Recognizes words that do not belong to a category ..........................  
 Understands verbal descriptions ........................................................  
 
 Remembers an oral story ...................................................................  
 Identifies absurd phrases ...................................................................  
 Understands semantic descriptions ...................................................  
 Makes reading comprehension of a text ............................................  

 

 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
  
 __ 
 __ 
 __ 
 __ 

 
 __   
__ 
 __ 
 __ 
  
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 

  DIRECT SCORE   

  PROFIT SCORE (P-T)  
 

Appendix

I. Receptive language
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II. Expressive language

 
PUNCT. 

 
AGE 
REF. 

 
No. 

 
ITEMS 

 T P 
  
 
 
 
 
 3 years 
! 

 
 
  
 
 
 
 6 years 

! 
 
 
  
 

 
 1 
 2 
 3 
 4 
 

 5 
 6 
 7 
 8 
 

 9 
10 
11 
12 
 

13 
14 
15 
16 
 

17 
18 
19 
20 
 

21 
22 
23 
24 
 

25 
26 
27 
28 
 

29 
30 
31 
32 

 
 Emits several vocalizations 
 Vocalizes several syllables ...................................................................  
 Repeats syllabic chains .........................................................................  
 Says one word ......................................................................................  
 
 Imitates sounds .....................................................................................  
 Uses gestures to indicate his/her needs ................................................  
 Uses 10 or more words .........................................................................  
 Combines two words ............................................................................  
 
 Names familiar objects .........................................................................  
 Names objects represented in images ...................................................  
 Uses pronouns ......................................................................................  
 Says three or more word phrases ..........................................................  
 
 Answers to questions put to him/her ....................................................  
 Uses the plural ......................................................................................  
 Explains immediate experiences ..........................................................  
 Enumerates the elements in a picture ...................................................  
 
 Imitates correctly articulated words .....................................................  
 Explains the meaning of words ............................................................  
 Describes a picture ...............................................................................  
 Tells a story from images .....................................................................  
 
 Intervenes in a conversation .................................................................  
 Answers the opposite satisfactorily ......................................................  
 Expresses feelings ................................................................................  
 Continues a story ..................................................................................  
  
 Explains things that can happen ............................................................  
 Relates words with their definition .......................................................  
 Constructs two word phrases.................................................................  
 Defines words........................................................................................  
  
Answers with common sense ................................................................  
 Describes an illustration .......................................................................  
 Enumerates words according to their category ....................................  
 Expresses written ideas ......................................................................... 
 

 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
  
 __ 
 __ 
 __ 
 __ 

 
 __   
__ 
 __ 
 __ 
  
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 
 __ 

  DIRECT SCORE   

  PROFIT SCORE (P-T)  
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