Profile Issues in Teachers™ Professional Development

P RO FI I E ISSN: 1657-0790
ISSN: 2256-5760
Bsues in Teachers' Profcssionsad Development

Departamento de Lenguas Extranjeras, Universidad
Nacional de Colombia.

Richter, Kenneth; Houde, Patricia Marie Anne; Zimanyi, Krisztina

The Repertory Grid Interview: Exploring Qualitative and
Quantitative Data on Language Teachers’ Pedagogical Beliefs

Profile Issues in Teachers™ Professional Development,
vol. 24, no. 2, 2022, July-December, pp. 215-229

Departamento de Lenguas Extranjeras, Universidad Nacional de Colombia.

DOI: https://doi.org/10.15446/profile.v24n2.95749

Available in: https://www.redalyc.org/articulo.oa?id=169272326014

2 s
How to cite %@9&‘\/0@ g
Complete issue Scientific Information System Redalyc
More information about this article Network of Scientific Journals from Latin America and the Caribbean, Spain and

Journal's webpage in redalyc.org Portugal

Project academic non-profit, developed under the open access initiative


https://www.redalyc.org/comocitar.oa?id=169272326014
https://www.redalyc.org/fasciculo.oa?id=1692&numero=72326
https://www.redalyc.org/articulo.oa?id=169272326014
https://www.redalyc.org/revista.oa?id=1692
https://www.redalyc.org
https://www.redalyc.org/revista.oa?id=1692
https://www.redalyc.org/articulo.oa?id=169272326014

https://doi.org/10.15446/profile.v24n2.95749

The Repertory Grid Interview: Exploring Qualitative and Quantitative
Data on Language Teachers’ Pedagogical Beliefs

La técnica de rejilla: una exploracion de datos cualitativos y cuantitativos sobre
las creencias pedagdgicas de los profesores de idiomas

Kenneth Richter
Patricia Marie Anne Houde
Krisztina Zimanyi
Universidad de Guanajuato, Guanajuato, México

This article focuses on the use of the repertory grid technique as a research instrument for conducting
and analyzing interviews in the field of teaching English as a foreign language. As a demonstration of the
explanatory usefulness of this methodological framework, a pilot study was carried out to elicit second
language teachers’ tacit beliefs concerning cultural perceptions of good language teaching. Repertory
grid interviews were conducted with nine teachers at a public university in central Mexico. The data from
each group were compared to uncover possible cultural influences on participants’ beliefs. It is hoped
that this overview of the method encourages an interest in repertory grid interviews and their analytic
techniques in the field of applied linguistics and in English as a foreign language teaching in particular.

Keywords: foreign language teachers, Mexico, mixed-method approach, pedagogical beliefs, repertory
grid technique interviews

Este articulo explora el uso de la técnica de rejilla como instrumento de investigacion para realizar y
analizar entrevistas en el campo de la ensefianza del inglés. Para demostrar la utilidad explicativa de este
marco metodoldgico, se realizé un estudio piloto para conocer las creencias técitas de los profesores
de segunda lengua sobre las percepciones culturales de la buena ensefianza de idiomas. Las entrevistas
se hicieron con nueve profesores de una universidad publica del centro de México. Se compararon los
datos de cada grupo para identificar posibles influencias culturales en las creencias de los participantes.
Se espera que esta descripcion general del método fomente el interés en la técnica de rejilla dentro de
la lingiiistica aplicada y de la ensefianza del inglés en particular.

Palabras clave: creencias pedagdgicas, enfoque de método mixto, maestros de lenguas extranjeras,
México, técnica de rejilla
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Richter, Houde, & Zimanyi

Introduction

This paper discusses the use of the repertory grid
technique (RGT) as a credible research tool in the
field of teaching English as a foreign language (TEFL),
specifically for research focused on issues related to
teacher beliefs. As an example of its use, we describe a
case study concerning foreign language teachers’ cultural
perceptions about good pedagogy. Because research
into culture is particularly fraught with methodological
difficulties (Baldwin et al., 2006), the topic serves as
a useful focus to illuminate some of the advantageous
features of the RGT.

The role of culture in second and foreign language
teaching and learning is well established, and research
on the topic is extensive. In the last decade or so, at
least four literature reviews on the subject have been
published (Alvarez-Valencia, 2014; Lessard-Clouston,
2016; Risager, 2011; Young et al., 2009). Most empirical
studies comparing and contrasting cultural views on
pedagogy (language or otherwise) have typically relied
on questionnaires, often supported by structured
interviews, using previously validated and standardized
items (e.g., Clark-Gareca & Gui, 2019; Liu & Meng,
2009; Organization for Economic Cooperation and
Development [OECD], 2009; Pawlak, 2011; Schulz,
2001). These data elicitation techniques are not without
problems. Questionnaires have been criticized for their
susceptibility to common method variance, which occurs
when respondents’ answers do not genuinely reflect
their authentic views but are instead influenced by the
instrument’s design (Gorrell et al., 2011). Research has
identified several ways in which this kind of method bias
can pollute questionnaire data (Podsakoff et al., 2003).

To mitigate the inherent defects of questionnaires,
many researchers support them with structured inter-
views. Such interviews, however, are subject to their
own limitations, including the possible downsides of
“subjectivity, the generalisation of the findings, con-
scious and unconscious biases, influences of dominant

ideologies and mainstream thinking” (Diefenbach,

2009, p. 875). When data from questionnaires and
structured interviews are used together, problems arise
in aligning data derived from the two methods. Poor
alignment can be attributed to
the complexity and instability of the construct being
investigated, difficulties in making data comparable, lack
of variability in participant responses, greater sensitivity
to context and seemingly emotive responses within the
interview, possible misinterpretation of some question-
naire prompts, and greater control of content exposure

in the questionnaire. (Harris & Brown, 2010, p. 1)

The RGT is a type of structured interview associated
with the field of personal construct psychology (PCP).
Combining the best features of both qualitative and
quantitative techniques, the grid technique militates
against some of the weaknesses of both. First, the struc-
ture of repertory grid interviews helps mitigate method
bias. As with any qualitative interviewing method,
there is always a danger that the RGT researcher may
impose constructs or lead participants. However,
because the main role of the interviewer is to focus
and clarify a participant’s responses rather than guide
the interviewee through a series of predetermined
questions, the potential for “leading the witness” is
reduced. Second, unlike elicitation techniques that
necessitate post-hoc thematic analyses, the repertory
grid process brings the most essential themes of an
interview immediately to the fore. Finally, because
RGT data is amenable to statistical analysis, it allows
researchers to uncover patterns in participant responses
which reflect psychological relationships within the
“construing systems” of both individuals and groups
(Fransella et al., 2004, p. 81).

The following is a consideration of the RGT as
a methodological instrument. Specifically, the paper
describes an analysis of the commonalities and indi-
viduations of the pedagogic beliefs of nine language
teachers at a public university in central Mexico in order

to illustrate how the RGT can profitably be employed
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in the field of applied linguistics and TEFL. First, an
overview of the RGT is provided. Second, several
studies in the field of TEFL that have utilized RGT
interviews are reviewed. Third, literature concerning
the impact of cultural beliefs on language pedagogy is
presented to situate the subsequent discussion of reper-
tory grid analysis. Finally, a case study is presented as
one example of how the grid technique can be used to
capture information about cultural dissimilarities in
teachers’ pedagogic beliefs and, by extension, to capture

information concerning pedagogic beliefs in general.

The Repertory Grid Technique

The RGT is a specific type of interview utilized
to analyze the content and structure of the implicit
theories that people rely on to construe reality. Of the
methodologies associated with Kelly’s (1955,1963) theory
of PCP, the RGT is the most well-known.

Although repertory grids were initially developed
by Kelly for use within the field of clinical psychotherapy
and primarily focused on the individual level of analysis,
scholars in other disciplines have adopted its premises
and employed its methods to understand belief systems
at the collective level (Jankowicz, 1987). Kelly’s (1955)
writings on “commonality” and “sociality” explicitly
address the tendency of groups to create tacit theories
of the world. People, of course, define themselves in
overlapping ways as members of ethnicities, genders,
economic classes, age cohorts, and professional or
occupational groups. All such sub-cultures build on a
shared perspective that orders their respective “fields
of experience to provide identification and solidarity
for its members” (Kay, 1970, as cited in Diamond, 1982,
p- 401). As Wright (2004) points out, when individual
constructions are brought together, “certain underlying
collective frames of reference emerge that reflect a sense
of common understanding and shared meaning” (p. 354).
Sechrest (2009) argues that uncovering these frames
likely has more definite implications for research than

any other area of Kellian theory.

The RGT is a “two-way classification of data in
which [entities or] events are interlaced with abstrac-
tions” (Shaw, 1984, as cited in Zuber-Skerritt, 1988, “The
repertory grid” section, para. 2). Repertory grids “reflect
part of a person’s system of cross-references between
their personal observations and experience of the
world . .. and their personal classifications or abstrac-
tions of that experience” (Zuber-Skerritt, 1987, p. 604).
Using Kellian nomenclature, personal observations and
experiences are denominated “elements”; abstractions
of experiences are denominated “constructs.”

Elements are a set of events and entities external
to the interviewee. In clinical psychology, for instance,
elements might be family members. In marketing,
elements might be a set of different cars, or vacation
destinations, or cellphones. In the current research,
participants were asked to think about their past
teachers. The choice of “past teachers” as grid ele-
ments is premised on Lortie’s (1975) theory of the
“apprenticeship of observation,” which denotes the
internalization of teacher roles, identities, and prac-
tices that occurs over the course of an instructor’s time
as a student. These beliefs about teaching constitute
what have been referred to as “folk pedagogies,” a
term which emphasizes the cultural dimension of
how students come to understand teaching (Joram
& Gabriele, 1998).

Constructs, Kelly (1955) asserted, are the personal
theories that arise when humans compare or contrast
any two entities. Humans develop hypotheses based
on these theories which, in turn, are tested through
on-going “experiments” (i.e., interactions) with their
environments (Beail, 1985; Fromm, 2004; Hardison &
Neimeyer, 2012). In other psychological approaches,
these theories may be variously referred to as personality,
attitudes, habits, reinforcement history, information
coding system, psychodynamics, concepts, or philosophy
(Fransella et al., 2004). Borrowing Jerrard’s (1998)
denotation, in this paper constructs are defined as a

“basic dimension of appraisal” (p. 41).
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The constructs in Kelly’s (1955) model are always
bipolar. When elicited during an RGT interview, the two
poles are designated the emergent pole and the implicit
pole. The emergent pole refers to the original comparison
or contrast given by the participant; the implicit pole is
elicited by asking the participant to provide what they
believe to be the semantic opposite of the emergent
pole. Because each construct is bipolar, it is possible for
participants to use a numerical scale to evaluate each
element. That is, each completed grid can be thought
of as a “personal differential questionnaire” (Tomico et
al,, 2009, p. 57) that participants can use to numerically
rate elements in terms of constructs, allowing for a

variety of statistical analyses to be conducted.

The Repertory Grid in TEFL Research

Since its development in the 1950’s, the repertory
grid has been adopted by a wide range of researchers
with interests outside its original psychotherapeutic
context (King & Horrocks, 2010). Indeed, the RGT has
proven to be such a useful instrument for eliciting and
analyzing verbal commentaries that the technique is
often dissociated from its underlying theory. Although
scholars within the field of PCP warn against decou-
pling repertory grid interviews from Kelly’s theories
of personality (Beail, 1985; Denicolo & Pope, 1997),
researchers outside the area of PCP have found reper-
tory grids to be a practical, stand-alone data collection
technique: Repertory grids have been employed in more
than 2,000 books, book chapters, research articles, and
academic work in a wide variety of fields (Luque et al.,
1999; Neimeyer et al., 1990; Satl et al., 2012), with an
average of 100 works utilizing the technique published
each year (Saul et al., 2012).

In the field of general education, there are numerous
studies of teacher development and cognition based
on repertory grid data. However, only a handful of
investigations in the field of TEFL have utilized the
RGT. One of the first of these was a study carried out
by Bodycott (1997), who investigated conceptions of

the “ideal teacher” among 12 preservice English lan-
guage instructors in Singapore. The author supplied
the grid elements, all of which were based on social
and professional identities such as “self,” “past self;’
“ideal self;” “mother,” “father,” “school principal,” and
“language teacher” Bodycott reported that the research
participants’ opinions about “good” teaching emphasized
the personal traits and values of language instructors
rather than pedagogic knowledge.

Sendan and Roberts (1998) used the RGT to inves-
tigate the complexities of change in student cognition.
Arguing that much of the teacher cognition literature
defines thinking in terms of one-dimensional “lists”
of variables, they instead approached student-teacher
cognition as a dynamic developmental process. Through
a diachronic, statistical analysis of one student-teacher’s
repertory grid data, the authors found that the par-
ticipant’s beliefs about effective teaching were indeed
dynamic, changing not only in terms of content but
also in terms of structure.

Murray’s longitudinal investigation (2003, as cited
in Borg, 2006) focused on the development of language
awareness among preservice teachers. Over the course
of a seven-month class in English as a second language
(ESL) pedagogy, participants were interviewed three
times. Murray provided samples of learner language,
native-speaker language, and coursebook language and
asked his research participants to discuss similarities
and differences between them. Murray’s data analysis
was unconventional: Although he used a repertory grid
elicitation technique, actual grids were not constructed.
Instead, the researcher analyzed interview transcripts
and located constructs within them. In subsequent inter-
views, he then tracked how these constructs changed
and were supplanted by others.

Yaman (2008) relied on repertory grid interviews to
follow a single English language teacher’s development
over the course of a one-year, in-service training program.
The author emphasized that the RGT had great potential

as a tool for reflection, concluding that the technique
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allowed her to “gain access to and monitor changes
in the teacher’s personal theories with relatively less
imposition of the researcher’s own construction of the
issues than would have been possible with methods such
as observations, questionnaires or checklists” (p. 38).

Kozikoglu (2017), in an RGT study of 36 prospective
teachers in Turkey, aimed to identify their cognitive
constructs regarding ideal teacher qualifications. Six
participants were selected from the department of foreign
language education. In all, 356 cognitive constructs were
produced. The author concluded that, according to the
study, “ideal teachers should have qualifications such
as humaneness, joviality and personal values as well
as professional knowledge (content knowledge and
pedagogical skills)” (p. 72).

More recently, Eren (2020) investigated the inter-
cultural views of three instructors from Germany, Syria,
and Iran regarding the concept of teacher autonomy.
Eren gathered data using repertory grid interviews
along with traditional semi-structured interviews and
classroom observations. Findings suggested that the
teachers understood “teacher autonomy” in similar

ways, notwithstanding their national origins.

The Impact of Cultural Beliefs

on Language Pedagogy

The widely acknowledged idea that socio-cultural
forces influence teachers’ pedagogical beliefs and pro-
fessional practices is encapsulated in the term situated
cognition (Brown et al., 1989). This concept is based on
the notion that knowledge is always developed within a
given context. Teaching and learning are never neutral
acts: They are inseparable from their socio-cultural
settings (Brown et al., 1989; Lave, 1988; Lave & Wenger,
1991). Through classroom activities, teacher models, and
peer influence, students are apprenticed into a particular
culture of learning that reflects wider cultural assump-
tions (Lave, 1988). Teachers are likewise enculturated.
The anthropologist Conrad Kottak (2004, as cited in

Read et al., 2009) defines enculturation as

the process where the culture that is currently established
teaches an individual the accepted norms and values of
the culture in which the individual lives. The individual
can become an accepted member and fulfill the needed
functions and roles of the group. Most importantly, the
individual knows and establishes a context of boundaries
and accepted behavior that dictates what is acceptable
and not acceptable within the framework of that society.
It teaches the individual their role within society as well
as what is accepted behavior within that society and

lifestyle. (p. 52)

There is considerable empirical evidence to support
these ideas. For instance, the OECD’s Teaching and
Learning International Survey (2009) compared
perspectives on pedagogy in 16 OECD and seven partner
countries. Findings indicated that the influence of
culture and pedagogical traditions on teachers’ beliefs
and practices is “exceptionally high” (p. 96). Schleicher
(2018)—summarizing the OECD’s most recent 2018
survey of teaching and learning—reaffirmed the cultural
dimensions of teaching, noting that “the meaning of
teacher professionalism varies significantly across
countries, and often reflects cultural and historical
differences” (p. 29).

Language education, like all education, is a cog-
nitively situated activity. Whether overtly or covertly,
a process of “cultural scripting” (Stigler & Hiebert,
1999) encourages both teacher and students to conform
to the socio-cultural practices of their educational
environment.

How socio-cultural forces influence teacher and
student perspectives on foreign language pedagogy
has been a fertile area of study in TEFL research (see,
for instance, Amiryousef, 2015; Widiati & Cahyono,
2006; Yoo, 2014). Indeed, the large number of such
studies supports Atkinson’s (1999) assertion that
“except for language, learning, and teaching, there is
no more important concept in the field of [TESOL]
than culture” (p. 625).
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Given the sheer volume of research focused on
questions of culture, it is remarkable that there are
relatively few studies in the field of TEFL devoted to
cross-cultural comparisons. The exception here is the
research contrasting Chinese and Western beliefs and
attitudes about EFL pedagogy (Anderson, 1993; Burnaby &
Sun, 1989; Clark-Gareca & Gui, 2019; Degen & Absalom,
1998; Hong & Pawan, 2015; Rao, 2013; Shi, 2009; Simpson,
2008; Stanley, 2013; Zhang, 2016; Zhou et al., 2011). Other
comparative studies, however, are relatively rare (Aubrey,
2009; Can et al., 2011; Liu, 2004; Pawlak, 2011; Richter

& Lara-Herrera, 2017; Rubenstein, 2006; Schulz, 2001).

Method

This exploratory study is concerned with the tacit
beliefs of foreign language teachers concerning cultural
perceptions of good language teaching. It is offered as
an example of the usefulness of the RGT, both in terms
of the productiveness of elicitation and the utility of

subsequent analysis.

Participants

Possible participants were identified through
convenience sampling. Nine second and foreign
language teachers working at a university in central
Mexico ultimately agreed to take part in the study: three
Spanish language teachers, three French teachers, and
three English teachers. A larger pool of participants
was deemed unnecessary given that this article aims
to illuminate the RGT as a methodological instrument

rather than to delve deeply into matters of culture, per se.

Procedure

The participants were interviewed individually. Grid
elements were chosen by the participants, who were asked
to think of six of their past teachers: an excellent language
teacher, an excellent content teacher in another field,
an average language teacher, an average teacher in any
subject, a poor language teacher, and a poor teacher in

any subject. They were also asked to think of themselves at

three moments during their teaching career: in the past, in
the present, and in the future. Through researcher-directed
dyadic elicitation, the participants were subsequently
asked to compare and contrast the elements they had
chosen, thus generatinga list of personal constructs. At the
intersection of each element and construct, participants
were asked to provide a numerical rating, representing an
evaluation of each element in terms of its corresponding
construct’s emergent and implicit poles.

To analyze any group as a whole, it is necessary
to homogenize individual responses. This is generally
achieved by pooling all the participants’ constructs
and categorizing them according to the meanings they
express. There are essentially two ways of going about
this. The first, referred to as “bootstrapping,” consists of
analyzing the collected constructs systematically and
identifying the most salient connections or themes. The
second method requires that the researcher preselect
a set of constructs, generally one encountered in the
literature or one that is theoretically based (Jankowicz,
2004). To overcome the highly idiosyncratic nature of
the results and to create a standardized classification
scheme, we employed the second option. Constructs
were placed into a number of categories suggested by
Dunkin (1995). Dunkin’s taxonomy breaks teaching
into eight distinct dimensions: teaching as structuring
learning, as motivating learning, as encouraging
activity and independence in learning, as establishing
an atmosphere conducive to learning, as experience,
as content knowledge, as pedagogic knowledge, and
as personal/professional orientation. The resulting
categorizations allowed for both inter- and intra-grid
analyses of the constructs elicited from the English,
Spanish, and French groups. While sacrificing some
detail in each of the individual grids, this system allowed
for the identification of trends common to all of them
(Jankowicz, 2004).

We analyzed the categories in terms of three
dimensions: (a) dominance, (b) importance, and (c)

semantic similarity. Dominance refers to the degree
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of inter-group agreement about the importance of a
given construct category. If, for instance, constructs
associated with “structured learning” were elicited
more often from one group than another, one could
plausibly conclude that structured learning is more
important to the first group than to the second. In
PCP, elicitation order is used to measure a construct’s
importance to a given participant (Tomico et al., 2009).
An importance index was created by calculating the
normalized order in which constructs were elicited
(with constructs reported first being considered more
important to the participant than those reported
later). Finally, semantic similarity can be computed
using hierarchal cluster analysis, which in turn can be
visually represented by a dendrogram of taxonomic
relationships. Such an analysis is useful because it
provides a way to understand the extent to which
given elements and constructs are seen as similar in

meaning, both inter- and intra-personally.

Findings and Discussion

Inall, the nine participants generated 177 constructs.
The average number of constructs among the English
teachers was 21; among the Spanish teachers, the average
was 26; and among the French teachers, the average

was 11. In all, 1,770 pieces of data (i.e., all emergent and
implicit constructs plus the participants’ ratings on the

constructs) were elicited.

Dominance and

Importance Measures

Table 1 displays the relative percentages (i.e.,
dominance) for each construct category as well as
the elicitation order (i.e., importance) for the English,
Spanish, and French teachers. The elicitation order
index was derived by calculating the mean of the order
of all constructs within each construct category. Based
on the total number of constructs generated, the order
of the constructs was normalized for each participant
to arange of o to 1: a o value reflects the first construct
that was elicited, and a1 value reflects the last construct.
A standard normalization formula was used:

X normalized = (b-a) * [ (x-y) / (z-y) ] +a

This can be reduced to

normalized order = order rank — 1/ total constructs — 1

The standard deviations (which are critical for
estimating the homogeneity of a category of constructs
in the relative order) are included in parentheses after
each rank.

Table 1. Dominance and Importance Measures

Dominance Importance
(relative percentage %) (elicitation order)

Construct categories English Spanish French English Spanish French
Content knowledge 8 6 3 20 (.14) .41 (.21) .80 (.00)
Encourages activity & independence 3 6 o .80 (.00) .77 (10) -
Establishes atmosphere conducive to
learning 31 24 18 51(50)  .63(40) .49 (.73)
Experience o 3 .61 (.00) - .50 (.00)
Motivates learning 8 12 9 .40 (.29) 44 (.51) .08 (.10)
Pedagogic knowledge 3 20 3 23 (.27) 29 (.47) .64 (.00)
Personal / professional orientation 26 25 49 57 (.42) .53 (.52) .62 (.23)
Structures learning 20 7 15 .50 (.32) .63 (.14) .64 (.14)

Note. The dominance of each category (measured by the relative percentage of total constructs) and the importance of each category
(measured by the elicitation order) for the English, Spanish, and French teachers. Standard deviations are displayed in parentheses.
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The dominance analysis highlighted major align-
ments and disjunctures between the three groups.
For instance, the relative percentage measures dem-
onstrate that all of the teachers regarded the personal
and professional aspects of their work as significant.
Constructs in this category, which included “willing-

» «

ness to grow, “ability to adapt,” and “dedication,’
demonstrated a commitment towards instructional
excellence and professional development. The French
teachers emphasized this aspect of their work: almost
50% of their constructs had to do with their personal
and professional orientation. Overall, all three groups
shared beliefs about the importance of establishing
a classroom atmosphere conducive to learning. The
English and French teachers were alike in that both
groups generated a significant number of constructs
having to do with structuring learning, such as careful
planning, organization, and assessment (20% and 15%
of total constructs, respectively). The Spanish teachers
placed a great deal of emphasis on the importance
of pedagogic knowledge (20% of the total constructs
generated by this group).

These findings are enhanced by the nuance
afforded by an analysis of the importance indices.
While the English teachers offered the largest number
of constructs related to establishing an atmosphere
conducive to learning, according to the elicitation
index, content and pedagogic knowledge may be
more important to them (these constructs were
ranked as 1 and 2, respectively). The agreement
between the English teachers regarding their rank-
ings, as reflected by the low standard deviation scores,
adds credence to this claim. Pedagogic knowledge
was similarly important to the Spanish teachers.
Interestingly, the relative percentage here is more
in line with the salience of the construct. That is
to say, the Spanish teachers both created a high
number of constructs associated with pedagogic

knowledge and rated these constructs as the most

important to their practice. Finally, for the French
group, although personal and professional orienta-
tion was the most “replete” category (comprised of
49 constructs), “motivating learning” was ranked

as the most important construct.

Semantic Similarity Measures

Semantic similarity is a metric defined by how
closely or remotely an individual perceives the
distance between the meanings of two (or more)
units of language, concepts, or instances (Harispe
et al., 2015). When a hierarchical cluster analysis
of correlations is applied to the numerical data in a
repertory grid, the more that constructs or elements are
alike, the closer they approximate a score of 100, which
would signify a perfect correlation. Thus, in Figure
1, the construct categories “establish an atmosphere
conducive to learning” and “personal and professional
orientation” are closely linked (a 95.7% match). This
suggests that for the English teachers, an instructor
who makes students feel secure, is approachable, and
“nurturant” (Dunkin, 1995, p. 24) and is probably also
a teacher who tends to integrate their personal and
professional identities (Sabirova et al., 2016). For the
English teachers, content knowledge and experience
were also highly correlated (94.3% match). In terms
of elements, the English teachers viewed being a
language teacher in roughly the same terms as being
any other type of teacher (94.4% match).

Figure 2 shows that the Spanish teachers also
believed there to be a strong connection between
establishing an atmosphere conducive to learning
and an instructor’s personal and professional orien-
tation (94.4% match). In comparison to the English
participants, the Spanish group, however, viewed
the pedagogic characteristics of language teachers
as being relatively distinct from the characteristics
of the non-language teachers they had identified as

elements (85% match).
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Figure 1. Cluster Analysis of English Teachers’ Construct Categories and Supplied Elements
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Figure 2. Cluster Analysis of Spanish Teachers' Construct Categories and Supplied Elements
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The French teachers viewed both the construct
categories and the supplied elements as semantically
independent units with relatively little overlap between
them. As seen in Figure 3, for this group, the concepts
“establishing an atmosphere conducive to learning” and
“personal and professional orientation” were also the
most semantically similar. However, unlike the English

and Spanish groups, these concepts only matched at

you as you could be

a relatively low 89.6%. For the French instructors, a
“great teacher” and a “great second language teacher”
only matched at approximately 75%, suggesting that
for this group, language teachers possess several
characteristics and beliefs that distinctly separate
them from teachers in other fields. To understand
these differences better, follow-up interviews would
have to be conducted.
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Figure 3. Cluster Analysis of French Teachers’ Construct Categories and Supplied Elements
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Conclusion

The repertory grid is an interview technique that
explores the structure and content of the implicit theories
people rely upon to construe their experiences. As
mentioned in the introduction, the technique merges the
strengths of both qualitative and quantitative approaches
in a way that mitigates a number of methodological
difficulties associated with other qualitative, quantitative,
and mixed-methods procedures.

In this study, nine language teachers at a public
university in central Mexico were interviewed about
their conceptions of “good” language pedagogy. The
dominance and importance measures demonstrate
that all the language teachers viewed the personal and
professional aspects of their work as important. All
three groups shared beliefs about the importance of
establishing a classroom atmosphere conducive to
learning. Both the English and French teachers generated
a significant number of constructs having to do with
structuring learning. In addition, the Spanish teachers
placed a high emphasis on the importance of pedagogic
knowledge. Findings like this demonstrate the usefulness
of the technique in uncovering tacit, pedagogical beliefs,

a knowledge of which would, of course, be useful in

you as you could be

second language teacher education, particularly in terms
of opportunities for self-reflection and monitoring
changes in pedagogical perspectives over time.

As this research was premised on creating an
example of how repertory grids function, the study
must be considered exploratory and illustrative. And
as with any such study, the results must be heavily
caveated. In the present case, first, the concept of
culture is infamously “messy” (Fives & Buehl, 2012;
Pajares, 1992) and thus would have to be carefully
disambiguated were this research to advance beyond its
current state. Second, there are unresolved questions
regarding sample size. The literature is notoriously
unresolved as to requisite sample sizes in repertory grid
investigations, with different researchers advocating
sample sizes of between six and 25 to approximate
the universe of meaning within a given population
(Dillon & McKnight, 1990; Dunn, 1986; Ginsberg,
1989; Hassenzahl & Trautmann, 2001; Heckmann &
Burk, 2017; Moynihan, 1996; Tan & Hunter, 2002). In
any follow-on study, the question of proper sample
size would have to be carefully addressed. Lastly,
were the research to be carried further, whether to

rely on pre-formulated categories or to undertake
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conceptual content analysis is a question that would
need to be resolved.

These methodological concerns, however, are
largely tangential to the purpose of the current article,
which offered a small-scale study to elucidate how RGT
interviews are conducted and to present a few of the
ways in which the resultant data can be analyzed. As
should be apparent, the RGT’s usefulness is in no way
limited to the topics explored in this article. It is a data
elicitation and analysis approach suitable for any study
focused on teacher, student, or shareholder beliefs. It
allows for comparisons of beliefs between a variety of
people on a wide range of topics. In sum, repertory grids
are distinguished for their ease of use, their utility in
precisely defining concepts without the need for post
hoc analyses, their usefulness in uncovering connections
between seemingly dissimilar concepts, their ability to
restrain researcher bias, their high degree of validity, and
their amenability to several types of statistical analysis
grounded in participants’ qualitative and idiosyncratic
views of the world.

References

Alvarez-Valencia, J. A. (2014). Developing the intercultural
perspective in foreign language teaching in Colombia:
A review of six journals. Language and Intercultural

Communication, 14(2), 226-244. https://doi.org/10.108

0/14708477.2014.896922

Amiryousefi, M. (2015). Iranian EFL teachers and learners’
beliefs about vocabulary learning and teaching.
International Journal of Research Studies in Language

Learning, 4(4), 29-40. https://doi.org/10.5861/

ijrsll.2015.1016
Anderson, J. (1993). Is a communicative approach practical for

teaching English in China? Pros and cons. System, 21(4),
471-480. https://doi.org/10.1016/0346-251X(93)90058-O

Atkinson, D. (1999). TESOL and culture. TESOL Quarterly,
33(4), 625-654. https://doi.org/10.2307/3587880

Aubrey, S. (2009). A cross-cultural discussion of Japan and

South Korea and how differences are manifested in the

ESL/EFL classroom. Asian Social Science, 5(5), 34-39.
https://doi.org/10.5539/ass.v5n5p34

Baldwin, J. R., Faulkner, S. L., Hecht, M. L., & Lindsley,
S. L. (Eds.). (2006). Redefining culture: Perspectives
across the disciplines. Routledge. https://doi.

01g/10.4324/9781410617002

Beail, N. (1985). An introduction to repertory grid technique.
In N. Beail (Ed.), Repertory grid technique and personal
constructs: Applications in clinical & educational settings
(pp- 1-24). Brookline Books.

Bodycott, P. (1997). The influence of personal history on
preservice Malay, Tamil, and Chinese teacher thinking.
Journal of Education for Teaching, 23(1), 57-68. https://

doi.org/10.1080/02607479720178

Borg, S. (2006). Teacher cognition and language education:
Research and practice. Continuum.

Brown, J. S., Collins, A., & Duguid, P. (1989). Situated cognition
and the culture of learning. Educational Researcher,
18(1), 32—42. https://doi.org/10.3102/0013189X018001032

Burnaby; B., & Sun, Y. (1989). Chinese teachers’ views of western
language teaching: Context informs paradigms. TESOL
Quarterly, 23(2), 219-238. https://doi.org/10.2307/3587334

Can, C,, Bedir, H., & Kilianiska-Przybylo, G. (2011). Is teaching
culture-bound? A cross-cultural study on the beliefs
of ELT teachers. In J. Arabski & A. Wojtaszek (Eds.),
Aspects of culture in second language acquisition and
foreign language learning (pp. 107-120). Springer. https://
doi.org/10.1007/978-3-642-20201-8 9

Clark-Gareca, B., & Gui, M. (2019). Chinese and American

EFL teachers’ beliefs about curricular and pedagogical

practices: Cross-cultural similarities and differences.
Language and Intercultural Communication, 19(2), 137-151.
https://doi.org/10.1080/14708477.2018.1456546

Degen, T., & Absalom, D. (1998). Teaching across cultures:
Considerations for Western EFL teachers in China.
Hong Kong Journal of Applied Linguistics, 3(2), 117-132.

Denicolo, P, & Pope, M. (Eds.). (1997). Sharing understanding
and practice. EPCA Publications.

Diamond, C. T. P. (1982). Understanding others: Kellyian

theory, methodology, and application. International

Profile: Issues Teach. Prof. Dev., Vol. 24 No. 2, Jul-Dec, 2022. ISSN 1657-0790 (printed) 2256-5760 (online). Bogot4, Colombia. Pages 215-229

225


https://doi.org/10.1080/14708477.2014.896922
https://doi.org/10.1080/14708477.2014.896922
https://doi.org/10.5861/ijrsll.2015.1016
https://doi.org/10.5861/ijrsll.2015.1016
https://doi.org/10.1016/0346-251X(93)90058-O
https://doi.org/10.2307/3587880
https://doi.org/10.5539/ass.v5n5p34
https://doi.org/10.4324/9781410617002
https://doi.org/10.4324/9781410617002
https://doi.org/10.1080/02607479720178
https://doi.org/10.1080/02607479720178
https://doi.org/10.3102/0013189X018001032
https://doi.org/10.2307/3587334
https://doi.org/10.1007/978-3-642-20201-8_9
https://doi.org/10.1007/978-3-642-20201-8_9
https://doi.org/10.1080/14708477.2018.1456546

226

Richter, Houde, & Zimanyi

Journal of Intercultural Relations, 6(4), 395-420. https://

doi.org/10.1016/0147-1767(82)90021-9

Diefenbach, T. (2009). Are case studies more than sophisticated
storytelling? Methodological problems of qualitative
empirical research mainly based on semi-structured
interviews. Quality & Quantity, 43(6), 875-894. https://
doi.org/10.1007/511135-008-9164-0

Dillon, A., & McKnight, C. (1990). Towards a classification
of text types: A repertory grid approach. International
Journal of Man-Machine Studies, 33(6), 623-636. https://
doi.org/10.1016/S0020- 05)80066-

Dunkin, M. J. (1995). Concepts of teaching and teaching
excellence in higher education. Higher Education
Research and Development, 14(1), 21-33. https://doi.
0rg/10.1080/0729436950140103

Dunn, W.N. (1986). The policy grid: A cognitive methodology
for assessing policy dynamics. In W. N. Dunn (Ed.),
Policy analysis: Perspectives, concepts and methods (pp.
355-375). JAI Press.

Eren, O. (2020). Teacher autonomy from a cross-cultural
perspective: A repertory grid study for beliefs and
practices. International Online Journal of Education and
Teaching, 7(1), 96-109.

Fives, H., & Buehl, M. M. (2012). Spring cleaning for the
“messy” construct of teachers’ beliefs: What are they?
Which have been examined? What can they tell us? In
K. R. Harris, S. Graham, T. Urdan, S. Graham, J. M.
Royer, & M. Zeidner (Eds.), APA educational psychology
handbook, Vol. 2: Individual differences and cultural and
contextual factors (pp. 471-499). American Psychological
Association. https://doi.org/10.1037/13274-019

Fransella, E, Bell, R., & Bannister, D. (2004). A manual for
repertory grid technique (2™ ed.). John Wiley & Sons.

Fromm, M. (2004). Introduction to the repertory grid interview.
Waxmann.

Ginsberg, A. (1989) Construing the business port-
folio: A cognitive model of diversification. Journal

of Management Studies, 26(4), 417-438. https://doi.
org[10.1111[]'.1462—6486.1989.tbooz3z.x

Gorrell, G., Ford, N., Madden, A., Holdridge, P,, & Eaglestone,
B. (2011). Countering method bias in questionnaire-based
user studies. Journal of Documentation, 67(3), 507-524.
https://doi.org/10.1108/00220411111124569

Hardison, H. G., & Neimeyer, R. A. (2012). Assessment
of personal constructs: Features and functions of
constructive techniques. In P. Caputi, L. L. Viney, B.
M. Walker, & N. Crittenden (Eds.), Personal construct
methodology (pp. 3-51). John Wiley & Sons. https://doi.
0rg/10.1002/9781119953616.ch1

Harispe, S., Ranwez, S., Janaqi, S., & Montmain, J. (2015).
Semantic similarity from natural language and ontology
analysis. Morgan & Claypool Publishers. https://doi.
0rg/10.2200/S00639ED1Vo01Y201504HLT027

Harris, L. R., & Brown, G. T. L. (2010). Mixing interview and
questionnaire methods: Practical problems in aligning
data. Practical Assessment, Research, and Evaluation, 15,

1-19. https://doi.org/10.7275/959j-ky83

Hassenzahl, M., & Trautmann, T. (2001). Analysis of web
sites with the repertory grid technique. In M. Tremaine
(Chair), Proceedings of the CHI 2001 Conference on Human
Factors in Computing: Extended abstracts (pp. 167-168).
Addison-Wesley. https://doi.org/10.1145/634067.634169

Heckmann, M., & Burk, L. (2017). Gridsampler: A simulation
tool to determine the required sample size for repertory
grid studies. Journal of Open Research Software, 5(1), 1-11.
http://doi.org/10.5334/jors.150

Hong, P, & Pawan, E (2015). The pedagogy and practice of
western-trained Chinese English language teachers: Foreign
education, Chinese meanings. Routledge. https://doi.
0rg/10.432 80203095188

Jankowicz, A. D. (1987). Whatever became of George Kelly?
Applications and implications. American Psychologist,

42(5), 481487, https://doi.org/10.1037/0003-066X.42.5.481

Jankowicz, A. D. (2004). The easy guide to repertory grids.
Wiley & Sons.

Jerrard, R. (1998). Quantifying the unquantifiable: An inquiry
into the design process. Design Issues, 14(1), 40-53. https://
doi.org/10.2307/1511828

Universidad Nacional de Colombia, Facultad de Ciencias Humanas, Departamento de Lenguas Extranjeras


https://doi.org/10.1016/0147-1767(82)90021-9
https://doi.org/10.1016/0147-1767(82)90021-9
https://doi.org/10.1007/s11135-008-9164-0
https://doi.org/10.1007/s11135-008-9164-0
https://doi.org/10.1016/S0020-7373(05)80066-5
https://doi.org/10.1016/S0020-7373(05)80066-5
https://doi.org/10.1080/0729436950140103
https://doi.org/10.1080/0729436950140103
https://doi.org/10.1037/13274-019
https://doi.org/10.1111/j.1467-6486.1989.tb00737.x
https://doi.org/10.1111/j.1467-6486.1989.tb00737.x
https://doi.org/10.1108/00220411111124569
https://doi.org/10.1002/9781119953616.ch1
https://doi.org/10.1002/9781119953616.ch1
https://doi.org/10.2200/S00639ED1V01Y201504HLT027
https://doi.org/10.2200/S00639ED1V01Y201504HLT027
https://doi.org/10.7275/959j-ky83
https://doi.org/10.1145/634067.634169
http://doi.org/10.5334/jors.150
https://doi.org/10.4324/9780203095188
https://doi.org/10.4324/9780203095188
https://doi.org/10.1037/0003-066X.42.5.481
https://doi.org/10.2307/1511828
https://doi.org/10.2307/1511828

The Repertory Grid Interview: Exploring Qualitative and Quantitative Data on Language...

Joram, E., & Gabriele, A. J. (1998). Preservice teachers’ prior
beliefs: Transforming obstacles into opportunities.
Teaching and Teacher Education, 14(2), 175-191. https://

doi.org/10.1016/S0742-051X(97)00035-8

Kelly, G. (1955). The psychology of personal constructs. Norton.

Kelly, G. (1963). A theory of personality: The psychology of
personal constructs. Norton.

King, N., & Horrocks, C. (2010). Interviews in qualitative
research (1% ed.). SAGE.

Kozikoglu, I. (2017). Prospective teachers’ cognitive constructs
concerning ideal teacher qualifications: A phenom-
enological analysis based on repertory grid technique.
International Journal of Instruction, 10(3), 63—78. https://

doi.org/10.12973/iji.2017.1035a

Lave, J. (1988). Cognition in practice: Mind, mathematics, and
culture in everyday life. Cambridge University Press.
https://doi.org/10.1017/CBO9780511609268

Lave, J., & Wenger, E. (1991). Situated learning: Legitimate
peripheral participation. Cambridge University Press.
https://doi.org/10.1017/CB09780511815355

Lessard-Clouston, M. (2016). Twenty years of culture learning
and teaching research: A survey with highlights and
directions. NECTFL Review, (77), 53-89.

Liu, J. (2004). Methods in the post-methods era: Report on
an international survey of language teaching methods.
International Journal of English Studies, 4(1), 137-152.

Liu, S., & Meng, L. (2009). Perceptions of teachers, students
and parents of the characteristics of good teachers: A
cross-cultural comparison of China and the United States.
Educational Assessment, Evaluation and Accountability,
21(4), 313-328. https://doi.org/10.1007/511092-009-9077-2

Lortie, D. C. (1975). Schoolteacher: A sociological study (1**
ed.). University of Chicago Press.

Luque, A., Rodriguez, J. M., & Mamacho, M. (1999). El uso
de la rejilla: revision. Anales de Psiquiatria, 15(6), 44-51.

Moynihan, T. (1996). An inventory of personal constructs
for information systems project risk researchers. Journal
of Information Technology, 11(4), 359-371. https://doi.
0rg/10.1177/026839629601100409

Neimeyer, R. A., Baker, K., & Neimeyer, G. J. (1990). The
current status of personal construct theory: Some
psychometric data. In G. J. Neimeyer & R. A. Neimeyer
(Eds.), Advances in personal construct theory (Vol. 1, pp.
3-22). JAI Press.

Organization for Economic Cooperation and Development.
(2009). Creating effective teaching and learning
environments: First results from TALIS. OECD
Publishing.

Pajares, M. E (1992). Teachers’ beliefs and educational
research: Cleaning up a messy construct. Review of
Educational Research, 62(3), 307-332. https://doi.
0rg/10.3102/00346543062003307

Pawlak, M. (2011). Cultural differences in perceptions of
form-focused instruction: The case of advanced Polish
and Italian learners. In J. Arabski & A. Wojtaszek (Eds.),
Aspects of culture in second language acquisition and
foreign language learning (pp. 77-94). Springer. https://
doi.org/10.1007/978-3-642-20201-8 7

Podsakoff, P. M., MacKenzie, S. B., Lee, J.-Y., & Podsakoff, N.
P. (2003). Common method biases in behavioral research:
A critical review of the literature and recommended
remedies. Journal of Applied Psychology, 88(5), 879-903.

https://doi.org/10.1037/0021-9010.88.5.879

Rao, Z. (2013). Teaching English as a foreign language in
China: Looking back and forward. Reconciling modern
methodologies with traditional ways of language teaching.
English Today, 29(3), 34-39. https://doi.org/10.1017/

S0266078413000291

Read, D., Lane, D., & van der Leeuw, S. (2009). The innovation
innovation. In D. Lane, D. Pumain, S. E. van der Leeuw,
& G. West (Eds), Complexity perspectives in innovation
and social change (Vol. 7, pp. 43-84). Springer. https://
doi.org/10.1007/978-1-4020-9663-1 3

Richter, K. G., & Lara-Herrera, R. (2017). Characteristics

and pedagogical behaviours of good EFL instructors:
The views of selected southeast Asian and Mexican

SLTE students. RELC Journal, 48(2), 180-196. https://
doi.org/10.1177/0033688216645473

Profile: Issues Teach. Prof. Dev., Vol. 24 No. 2, Jul-Dec, 2022. ISSN 1657-0790 (printed) 2256-5760 (online). Bogot4, Colombia. Pages 215-229

227


https://doi.org/10.1016/S0742-051X(97)00035-8
https://doi.org/10.1016/S0742-051X(97)00035-8
https://doi.org/10.12973/iji.2017.1035a
https://doi.org/10.12973/iji.2017.1035a
https://doi.org/10.1017/CBO9780511609268
https://doi.org/10.1017/CBO9780511815355
https://doi.org/10.1007/s11092-009-9077-z
https://doi.org/10.1177/026839629601100409
https://doi.org/10.1177/026839629601100409
https://doi.org/10.3102/00346543062003307
https://doi.org/10.3102/00346543062003307
https://doi.org/10.1007/978-3-642-20201-8_7
https://doi.org/10.1007/978-3-642-20201-8_7
https://doi.org/10.1037/0021-9010.88.5.879
https://doi.org/10.1017/S0266078413000291
https://doi.org/10.1017/S0266078413000291
https://doi.org/10.1007/978-1-4020-9663-1_3
https://doi.org/10.1007/978-1-4020-9663-1_3
https://doi.org/10.1177/0033688216645473
https://doi.org/10.1177/0033688216645473

Richter, Houde, & Zimanyi

Risager, K. (2011). The cultural dimensions of language
teaching and learning. Language Teaching, 44(4), 485-499.
https://doi.org/10.1017/S0261444811000280

Rubenstein, 1. Z. (2006). Educational expectations: How
they differ around the world: Implications for teaching
ESL college students. Community College Journal of
Research and Practice, 30(5-6), 433—441. https://doi.

0rg/10.1080/10668920500442224
Sabirova, E. G., Vasyagina, N. N., & Imanov, A. K. (2016). The

model of the professional and personal orientation of the
teacher. International Electronic Journal of Mathematics
Education, 11(1), 291-301.

Saul, L. A., Lopez-Gonzalez, M. A., Moreno-Pulido, A., Cor-
bella, S., Compaiia, V., & Feixas, G. (2012). Bibliometric
review of the repertory grid technique: 1998-2007. Journal
of Constructivist Psychology, 25(2), 112-131. https://doi.
0rg/10.1080/10720537.2012.651065

Schleicher, A. (2018). TALIS 2018: Insights and interpretations.
OECD Publishing.

Schulz, R. A. (2001). Cultural differences in student and
teacher perceptions concerning the role of grammar
instruction and corrective feedback: USA-Colombia.
The Modern Language Journal, 85(2), 244-258. https://

doi.org/10.1111/0026-7902.00107

Sechrest, L. (2009). The psychology of personal constructs:
George Kelly. In J. M. Wepman & R. W. Heine (Eds.),
Concepts of personality (pp. 206-233). Transaction
Publishers. https://doi.org/10.1037/11175-008

Sendan, E, & Roberts, J. (1998). Orhan: A case study in the

development of a student teacher’s personal theories.
Teachers and Teaching: Theory and Practice, 4(2), 229-244.

https://doi.org/10.1080/1354060980040203

Shi, L. (2009). Chinese-Western “contact zone”: Students’
resistance and teachers  adaptation to local needs. TESL
Canada Journal, 27(1), 47-63. https://doi.org/10.18806/

Simpson, S. T. (2008). Western EFL teachers and East-West

classroom-culture conflicts. RELC Journal, 39(3), 381-394.
https://doi.org/10.1177/0033688208096847

Stanley, P. (2013). A critical ethnography of “Westerners” teaching
English in China: Shanghaied in Shanghai. Routledge.
https://doi.org/10.4324/9780203078051

Stigler, J. W., & Hiebert, J. (1999). Teaching gap: Best ideas
from the world's teachers for improving education in the
classroom. Free Press.

Tan, F. B., & Hunter, M. G. (2002). The repertory grid
technique: A method for the study of cognition in
information systems. MIS Quarterly, 26(1), 39—57. https://

doi.org/10.2307/4132340

Tomico, O., Karapanos, E., Levy, P, Mizutani, N., & Yamanaka,
T. (2009). The repertory grid technique as a method for
the study of cultural differences. International Journal
of Design, 3(3), 55-63.

Widiati, U., & Cahyono, B. Y. (2006). The teaching of EFL
speaking in the Indonesian context: The state of the art.
Bahasa Dan Seni, 34(2), 269-292.

Wright, R. P. (2004). Mapping cognitions to better understand
attitudinal and behavioral responses in appraisal research.
Journal of Organizational Behavior, 25(3), 339-374. https://
doi.org/10.1002/job.245

Yaman, S. (2008). A case study of an EFL teacher’s personal
& professional development: Employing repertory grid
elicitation technique. Bogazi¢i University Journal of
Education, 25(1), 25—41.

Yoo, A. J. (2014). The Effect Hofstedes cultural dimensions
have on student-teacher relationships in the Korean
context. Journal of International Education Research,
10(2), 171-178. https://doi.org/10.19030/jier.v10i2.8519

Young, T. J., Sachdev, 1., & Seedhouse, P. (2009). Teaching
and learning culture on English language programmes:
A critical review of recent empirical literature. Innovation
in Language Learning and Teaching, 3(2), 149-169. https://

doi.org/10.1080/17501220802283178

Zhang, L.]. (2016). Reflections on the pedagogical imports of
western practices for professionalizing ESL/EFL writing
and writing-teacher education. Australian Review of
Applied Linguistics, 39(3), 203-232. https://doi.org/10.1075/
aral.39.3.01zha

Universidad Nacional de Colombia, Facultad de Ciencias Humanas, Departamento de Lenguas Extranjeras


https://doi.org/10.1017/S0261444811000280
https://doi.org/10.1080/10668920500442224
https://doi.org/10.1080/10668920500442224
https://doi.org/10.1080/10720537.2012.651065
https://doi.org/10.1080/10720537.2012.651065
https://doi.org/10.1111/0026-7902.00107
https://doi.org/10.1111/0026-7902.00107
https://doi.org/10.1037/11175-008
https://doi.org/10.1080/1354060980040203
https://doi.org/10.18806/tesl.v27i1.1035
https://doi.org/10.18806/tesl.v27i1.1035
https://doi.org/10.1177/0033688208096847
https://doi.org/10.4324/9780203078051
https://doi.org/10.2307/4132340
https://doi.org/10.2307/4132340
https://doi.org/10.1002/job.245
https://doi.org/10.1002/job.245
https://doi.org/10.19030/jier.v10i2.8519
https://doi.org/10.1080/17501220802283178
https://doi.org/10.1080/17501220802283178
https://doi.org/10.1075/aral.39.3.01zha
https://doi.org/10.1075/aral.39.3.01zha

The Repertory Grid Interview: Exploring Qualitative and Quantitative Data on Language...

Zhou, Y., Xu, S., & Bayley, J. (2011). Intercultural competence Higher Education, 16(5), 603-623. https://doi.org/10.1007/
and EFL teaching in China. In L. Jin & M. Cortazzi BF00128424
(Eds.), Researching Chinese learners: Skills, perceptions Zuber-Skerritt, O. (1988). Eliciting personal constructs of
and intercultural adaptations (pp. 138-166). Palgrave research, teaching and/or professional development. In
Macmillan. https://doi.org/10.1057/9780230299481 7 J. Steele & J. G. Hedberg (Eds), Designing for learning
Zuber-Skerritt, O. (1987). A repertory grid study of staff and in industry and education: Proceedings of EdTech 88.
students’ personal constructs of educational research. https://bit.ly/3811ljc

About the Authors

Kenneth Richter works at the University of Guanajuato as an associate professor in the Language
Department’s second language teacher education program. He has also taught at the Regional English
Language Centre (RELC) in Singapore and served as an English Language Fellow in Argentina for the U.S.
Department of State.

Patricia Marie Anne Houde is a professor in the Language Department at the University of Guanajuato
and works in language teacher education programs. She has taught French and English as foreign languages in
Canada and Mexico. She holds a PhD in Educational Studies in Language Acquisition from McGill University.

Krisztina Zimanyi currently works at the Departamento de Lenguas, Universidad de Guanajuato. Krisztina
does research in translation studies, EFL/TESOL teacher training, discourse analysis, and psycholinguistics.

Profile: Issues Teach. Prof. Dev.,, Vol. 24 No. 2, Jul-Dec, 2022. ISSN 1657-0790 (printed) 2256-5760 (online). Bogotd, Colombia. Pages 215-229 229


https://doi.org/10.1057/9780230299481_7
https://doi.org/10.1007/BF00128424
https://doi.org/10.1007/BF00128424
https://bit.ly/38lIljc

