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ABSTRACT

Although in recent years a great number of studies have been conducted on the
use of communicative language teaching (cLT) in English as a foreign language
(EFL) settings, relatively few have specifically dealt with comparing and con-
trasting the foreign language teacher’s beliefs with those of their own students
concerning the CLT approach. Hence, this study was designed to delve into teach-
ers’ beliefs and learners’ beliefs regarding six main tenets of the communicative
approach within the EFL context of Iran. To this end, a Likert-type attitude scale
was developed and administered to 154 teachers and 242 learners of English. The
results revealed that although both groups of participants held favorable attitudes
toward CLT, teacher participants had significantly higher levels of perception
regarding CLT tenets in terms of the role of grammar, the learner’s role, the teach-
er’s role, and error correction/evaluation. However, no significant differences
were found between language learners and teachers concerning group/pair work
and native language role. The participants’ favorable attitudes were taken to indi-
cate positive signals for the implementation of CLT in the Iranian context because
its core tenets seem to be welcomed in the context of this study.

Keywords: communicative language teaching; teachers beliefs; learners’ beliefs;
English as a foreign language; CLT tenets

RESUMEN

Aunque en los tltimos anos ha habido un gran nimero de estudios sobre el uso
de la cLT en la EFL, relativamente pocos estudios han tratado especificamente de
comparar y contrastar las creencias de los profesores de lenguas extranjeras con
las de sus propios estudiantes con respecto a los principios cLT. Por lo tanto,
este estudio fue disenado para profundizar en los profesores y las creencias de
los estudiantes hacia seis principios principales del enfoque comunicativo den-
tro del contexto EFL de Irdn. Para ello, se desarrollé y administré una escala de
actitudes tipo Likert a 154 profesores y 242 estudiantes de inglés. Los resultados
revelaron que, aunque ambos grupos de participantes tenfan actitudes favorables
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hacia la crT, los participantes de los maestros tuvieron niveles de percep-
ci6n significativamente altos en cuanto a los principios de la CLT en cuanto
al papel de la gramdtica, el papel de los estudiantes, el papel de los maestros
y la correccién / evaluacion de errores. Sin embargo, no se encontraron
diferencias significativas entre los estudiantes de idiomas y los maestros en
relacion con el trabajo en grupo / par y el rol del lenguaje nativo. Las acti-
tudes favorables de los participantes fueron tomadas para indicar sefales
positivas para la implementacion de CLT en el contexto irani, ya que sus
principios bdsicos parecen ser bienvenidos en el contexto de este estudio.

Palabras clave: ensefanza comunicativa de la lengua; creencia de los profe-
sores; creencia de los estudiantes; inglés como lengua extranjera; principios
CLT.

RESUME

Bien que, ces dernieres années, il y ait eu un grand nombre d'études menées
sur l'utilisation de CLT dans des contextes EFL, relativement peu d'¢tudes
ont essayé¢ de comparer et de contraster les croyances des enseignants de
langues étrangeres avec celles de leurs écudiants en ce qui concerne les prin-
cipes CLT. Cette étude a donc été congue pour approfondir 1 "étude sur les
croyances des enseignants et celles des apprenants quant aux six principes
principaux de l'approche communicative dans le contexte EFL en Iran. A
cette fin, une échelle d'attitude de type Likert a été développée et soumise
A 154 enseignants et 242 apprenants d'anglais. Les résultats ont révélé que
bien que les deux groupes de participants aient des attitudes favorables &
Iégard de CLT, les enseignants-participants avaient des niveaux de per-
ception significativement élevés en ce qui concerne les principes CLT
en particulier quant aux aspects grammaire, role des apprenants, role des
enseignants et correction/évaluation des erreurs. Cependant, aucune dif-
férence significative n'a été trouvée entre les apprenants de la langue et les
enseignants concernant le travail en groupe/en pairs et le role de la langue
maternelle. On a pris en compte les attitudes favorables des participants
comme indicateurs positifs pour la mise en ceuvre de CLT dans le contexte
iranien, car ses principes fondamentaux semblent étre les bienvenus dans le
cadre de cette étude.

Mots-clés: enseignement communicatif de la langue; croyance des ensei-
gnants; croyance des apprenants; anglais langue étrangére; principes CLT.
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Introduction

The history of language teaching has witnessed
an abundance of research into effective ways of
teaching second or foreign languages. To offset
the deficiencies of the traditional structural approa-
ches, communicative language teaching (CLT) has
been introduced in English as a foreign language
(EFL) contexts to enhance learners’ abilities to use
English in real settings (Littlewood, 2007). Despite
the increasing popularity of the communicative
approach in western countries, many Asian coun-
tries have been unsuccesstul in adopting cLT
principles in their English classes (Carless, 2003).
While the majority of the teachers declare that they
are applying a communicative approach, in prac-
tice they are following more traditional approaches
(Karavas-Doukas, 1996). Since teachers play a
determining role in the successful implementation
of an approach, one of the reasons of the discrep-
ancy between prescribed theory and teachers’
actual classroom practice is rooted in neglecting
teachers’ attitudes and the effects their attitudes
might have on their classroom behavior (Karavas-
Doukas, 1996). In this regard, Wagner (1991)
claims that if there are inconsistencies between
the theories of an approach and teachers’ beliefs,
teachers will tend to interpret new information
in light of their own theoretical attitudes in order
to adjust them to their own teaching style. The
other main factor in successfully implementing a
new teaching approach into the English language
classroom relies on learners’ attitudes (Savignon,
1997), and as long as CLT is considered a learner-
centered approach, it would be both irresponsible
and ironic to ignore learners’ attitudes toward
its tenets. Respecting the crucial role of the lan-
guage learners in the learning process, Savignon
(1997) believes that “if all the variables in L2
acquisition could be identified and the many
intricate patterns of interaction between learner
and learning context described ultimate success in
learning to use a second language most likely would
be seen to depend on the attitude of the learner”
(p-107). However, in discussions about cLT and

its learner-centeredness, the attitudes of learners
are often neglected (Savignon & Wang, 2003). In
spite of the warnings that learners’ perspectives on
classroom pedagogy frequently differ from those
of teachers (Mangubhai, Marland, Dashwood, &
Son, 2005; Ngoc & Iwashita, 2012) and discrepan-
cies between learners and teachers’ attitudes can
have a negative effect on the instructional results
(Horowitz, 1990), there have been scant number
of studies conducted in small-scale on teachers” or
learners’ perception concerning CLT, let alone com-
paring these two.

In an attempt to let learners and teachers’ voices be
heard, the present study was designed to shed light
on Iranian learners and teachers attitudes toward
six core clt elements: the importance of grammar;
the use of group and pair work; the role and contri-
bution of the learners; the role of the teachers in the
classroom; the quality and quantity of error correc-
tion and assessment; and the role of the learners’
native language in efl classes.

Review of Related Literature

Historical Background of Communicative
Language Teaching

CLT goes back to the end of 1960s when lan-
guage teaching in Europe was looking for a change
(Richards & Rodgers, 1986). Europe was under-
going social changes due to the economic and
political interdependence of the countries within
it, and the Council of Europe began to recog-
nize the language needs of immigrants and guest
workers. Due to the failure of traditional syllabi to
facilitate learners’ ability to use language for com-
munication, linguists strove to design a syllabus to
attain the communicative goals of language teach-

ing (Richards & Rodgers, 1986).

The first practical classroom application of CLT can
be found in the development of a notional-func-
tional syllabus in the early 1970s. Different from
the structural syllabus, Wilkinss (1976) notional
syllabus set function as one of the important
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elements of developing a foreign language curric-
ulum. Instead of designing a syllabus based on the
traditional concepts of grammar and vocabulary,
Wilkins (1976) proposed one that considered two
categorical types: notional categories and categories
of communicative function. Wilkins first sup-
ported learners’ communicative needs by including
the category of communication function in a
notional syllabus, and had a significant impact on
the development of cLT. The Council of Europe
even developed its own communication language
syllabus based on Wilkinss notional syllabus; it
consisted of situations, language activities, lan-
guage functions, notions, and language form.

Grounded on a strong theoretical basis, the com-
municative approach was widely accepted by
British language teaching professionals, curriculum
planners, textbook writers, and even the govern-
ment. It has been quickly adopted and expanded in
the world of second and foreign language teaching
with the goal of developing learners’ communica-
tive competence (Richards & Rodgers, 1986).

Teacher and Learner Attitudes

Because it is open-ended, teachers have interpreted
the CLT approach in a multitude of ways (Anani
Sarab, Monfared, & Safarzadeh, 2016). Whatever
approach teachers follow in their real teaching envi-
ronment, their instructional decisions are supposed
to be determined by their beliefs about teaching
(Phipps & Borg, 2009). Accordingly, taking teach-
ers’ beliefs into consideration is requisite for and
critical to the successful implementation of innova-
tive programs and effective education (Richardson,

Anders, Tidwell, & Lloyd, 1991).

Reviewing the existent literature reveals that there
have been many studies on investigating teach-
ers’ beliefs and attitudes in the context of English
language teaching (ELT) in recent years, sug-
gesting the importance of this issue in ESL and
EFL (e.g. Asgari, 2015; Gorsuch, 2000; Nishino,
2008; Taguchi, 2015; Ashoori Tootkaboni, 2019;
Ashoori Tootkaboni & Khatib, 2017). However,

research on their beliefs and attitudes about cLT
remains quite limited.

Studies comparing the attitudes of teachers and
learners show that in most cases their beliefs do not
conform (see for example, Jarvis & Atsilarat, 2004;
Matsuura, Chiba, & Hilderbrandt, 2001; Ngoc &
Iwashita, 2012; Nunan, 1988; Schulz, 1996).

In a study, Nunan (1988) asked 60 Australian
teachers and 517 learners to rate ten learning activ-
ities based on their usefulness. The outcomes
showed that they rated only one out of ten activ-
ities the same as each other. Schulz (1996) also
compared post-secondary foreign language learn-
ers and teachers in the United States to find out
their attitudes about the effectiveness of explicit
grammar teaching. The findings revealed that
there were some disagreements between learn-
ers and teachers™ attitudes regarding the role of
explicit grammar teaching in general and error
correction in particular. While learners were gen-
erally in favor of explicit focus on form and error
correction, their teachers had a wider variety of
opinions on them.

Matsuura et al. (2001) compared the beliefs of
university teachers and students in relation to the
learning and teaching of communicative English
in Japan. More than 300 students and 82 college
teachers were asked to fill out a questionnaire to
assess their attitudes toward issues such as the
following: important instructional areas, goals
and objectives, instructional styles and meth-
ods, teaching materials, and cultural matters.
The results showed that learners preferred tradi-
tional and teacher-centered ELT approaches. On
the other hand, teachers were more interested in
recent pedagogical shifts such as learner-centered
approaches, integration of all four language skills,
and more focus on fluency.

In Taiwan, Jarvis and Atsilarat (2004) explored
Thai teachers and students’ perception of CLT
in order to determine whether it was a suitable
approach for that country’s context or not. The
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results revealed that although teachers understood
CLT, they encountered problems in its implemen-
tation. Moreover, students favored learning styles
that were thoroughly incompatible with cLT. In
another study, Ngoc and Iwashita (2012) compared
Vietnamese university teachers and learners’ atti-
tudes toward four factors in the CLT approach: the
teacher’s role, grammar instruction, error correction,
and group and pair work. To this end, a question-
naire was administered to 88 pre-intermediate to
intermediate language learners and 37 teachers. The
result revealed that although both groups held pos-
itive attitudes toward CLT, teacher participants had
more favorable views than learners for all the aspects
except group and pair work, suggesting that in order
to implement CLT successfully, it is necessary to con-
sult learners in advance and establish a link between
teachers and learners’ preferences.

In the EFL context of Iran, although cLT has been
welcomed by syllabus designers and material devel-
opers, there have been very few studies conducted
on teachers beliefs toward the communicative
approach. Additionally, given the importance and
central role of learners in language education and
despite the warnings that discrepancies between
learners and teachers’ beliefs can have a negative
effect on instructional results (Horowitz, 1990),
Iranian EFL learners’ beliefs toward crLT have not
sufficiently been addressed. Consequently, there is
a dire need to delve into the beliefs of both learners
and teachers regarding adjusting the CLT approach
to Iran’s EFL setting,

Research Questions

Since teaching for communicative competence
appears to be the appropriate guiding principle of
English pedagogy in settings such as Iran, where
learners and society as a whole respect and value
communicative skills (Maftoon, 2002), the present
study attempts to address the lack of attention to it
and investigate the extent to which CLT and its main
principles are welcomed by Iranian EFL teachers and
learners. For the purpose of the study, the following
research questions were posed:

e What is the overall attitude of the Iranian EFL
teachers with respect to CLT principles?

e What is the overall attitude of the Iranian EFL
learners with respect to CLT principles?

e Are there any significant differences among
Iranian EFL teachers and learners in terms of their
attitudes toward CLT principles?

Method

Participants

There were 396 participants in total, made up of 154
English language teachers and 242 English language
learners who were selected on the basis of their avail-
abilityin private English languageinstitutesin thetwo
provinces of Mazandaran and Tehran in Iran. Table 1

provides the general profile of the participants.
Instruments

A questionnaire addressing six core principles of the
CLT approach, namely, the role of thelearner, the role
of the teacher, group/pair work, the place and
importance of grammar, the role of the learn-
er’s native language, and the quality and quantity
of error correction and assessment was developed
and evaluated to serve as the main instrument of
the study. The final version of the questionnaire
consisted of 28 statements, including 21 favorable

Table 1 Learners and Teachers Demographic
Information

Status  Category  Sub-category Number %
Learner  Gender Female 151 62.4
Male 91 37.6
Proficiency  Intermediate (upper/post) 141 583
Advanced 101 a7
Teacher  Gender Female ” 604
61 39.6
Male

Experi Under 1to5 b .6

xperien nder 1to 5 years
perience oe ! 0 43
6-10 years 2 182
11 years and more 106 68.8
Field of English-related 48 312

study Not English-related
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and 7 unfavorable statements which followed the
Likert technique of scale construction.

Questionnaire Validity and Reliability

After generating the items, a panel of experts in
applied linguistics were asked to check the items in
terms of validity, content representativeness, ambi-
guity, and appropriateness. Based on the feedback
obtained, several items were modified for clarity
of expression. Afterwards, the questionnaire was
piloted with 300 English language learners similar
to the target population. After collecting the data,
the researcher calculated validity coefficients using
both exploratory factor analysis (EFA) and confirma-
tory factor analysis (CFA). For more information on
the indices of the six factors in terms of EFA and CFA,
see Appendices A and B, respectively.

Regarding the questionnaire’s reliability, the internal
consistency reliability estimate for the Likert-scale
questions using Cronbach’s alpha was estimated
to be .77, which is more than the acceptable mea-
sure of reliability coefficient of .6 recommended by
Dérnyei (2010).

Data Analysis

To see what beliefs Iranian EFL teachers and learn-
ers hold about cLT principles, the data gathered
through the questionnaire were analyzed using the
following procedures.

The data collected through the questionnaire
were subjected to descriptive statistics utilizing the
mean, frequency, and percentage of each state-
ment. The scale ranged from 6 to 1, with 6 being
“strongly agree” and 1 indicating “strongly disagree.”
Since the questionnaire consisted of favorable and
unfavorable statements, the scale’s pattern for the
coding of the data depended on which one each
statement was. For the positive statements, the par-
ticipants’ responses were coded as strongly agree =
6, somewhat agree = S, agree = 4, somewhat disagree =
3, disagree = 2, and strongly disagree = 1. For the neg-
ative statements, the point values were reversed.
Thus, the higher the mean value, the more positive

the attitude toward CLT. In order to present a
clearer picture of the participants’ attitudes toward
CLT principles, their responses to the six main CLT
domains were weighted and classified into three cat-
egories: favorable, rather favorable and unfavorable.
The favorable principles ranged from 4.34 to 6, the
rather favorable principles ranged from 2.67 to 4.33,
and the unfavorable ones ranged from 1 to 2.66.
Moreover, to see whether there was a significant
difference between EFL teachers and learners and
where the differences lay, an independent-samples #
test was run separately for each principle.

Results and Discussion

What is the overall attitude of the Iranian EFL
teachers with respect to CLT principles?

To answer the first research question, the teachers
responses were analyzed through SPSS V23. Table 2
shows the results of the weighting of the CLT prin-
ciples and the descriptive statistics for the teacher
participants’ attitudes.

As demonstrated in Table 2, except for the role of the
grammar (M = 4.24) which was evaluated as rather
favorable, teachers held favorable attitudes toward
all principals, i.e., learners’ role (M = 4.82), teacher’s
role (M = 5.06), error correction/evaluation (M =
4.46), group/pair work (M = 4.49), and the role of
the student’s native language (M = 4.78). Teachers’

Table 2 Descriptive Statistics of the Teachers’ Attitudes

Principles N Min. Max. M SD W
Role of grammar 154 260 560 424 .46 RF
Learner’s role 154 3.60 580 482 31 F
Teacher’s role 154 400 6.00 506 .34 F

Error correction/evaluation 154 3.71 571 446 39 F
Group/pair work 154 325 600 449 50 F
Role of native language 154 3.00 600 478 .58 F

Total 154 396 520 468 .18 F

N = Number; Min. = Minimum; Max. = Maximum; M = Mean; S
D = Standard Deviation; W = Weight; F = Favorable; RF = Rather
favorable; UF = Unfavorable
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rather favorable responses in terms of the role and
importance of grammar reveal that they appreciate
both traditional and communicative methods for
teaching grammar. For more information, see the
teacher participants’ responses to the cLT question-
naire in Appendix C.

What is the overall attitude of the Iranian
EFL learners with respect to CLT principles?

As Table 2 does for the teachers, Table 3 presents
the results of the descriptive statistics and weight-
ing of EFL learners’ attitudes toward the six core
tenets of the CLT approach. In line with the lan-
guage teachers, the EFL learners also appreciated
the principles pertaining to the teacher’s role (M
= 4.83), the learners’ role (M = 4.55), the role of
group and pair work (M = 4.58) and the role of their
native language in EFL classes (M = 4.69). However,
their responses to the role of grammar (M = 3.55)
and error correction/evaluation (M = 3.98) were
evaluated as rather favorable. For more information,
see the learner participants’ responses to the cLT
questionnaire in Appendix D.

Table 3 Descriptive Statistics of the Learners’ Attitudes

Principles N Min. Max. M SD W
The Role of Grammar 242 240 520 355 .55 RF
Learner’s Role 242 360 580 455 39 F
Teacher’s Role 242 375 600 483 42 F
Error correction/evaluation 242 2.86 5.00 398 .48 RF
Group/pair Work 242 275 6.00 458 57 F
The Role of Native 242 267 600 469 .56 F
Language
Total 242 366 498 436 21 F

Are there any significant differences among
Iranian EFL teachers and learners in terms of
their attitudes toward CLT principles?

To learn about the significance of the differences
between the EFL teachers and learners, an inde-
pendent-samples # test was run. The results are

presented in Table 4.

Table 4 Independent Samples # Test to Compare
Teacher and Learner Attitudes Toward cLT

Groups N m SD df t p
Teachers 154 468 .18 394 14.39 .000
Learners 242 436 .21

From the results presented in Table 4, a signifi-
cant difference can be interpreted between the EFL
learners and teachers concerning their attitudes
toward CLT’s main principles, 7 (14.39), p = .000 <
.05. To find out where the differences were, an inde-
pendent-samples 7 test was run separately for each
principle. The results are presented in Table 5.

As can be seen, the difference between Iranian
EFL teachers and learners is significant in terms of
the roles of grammar, learners, teachers, and error
correction/evaluation. However, there are no sig-
nificant differences between language learners and
teachers concerning group/pair work and native
language role.

The first attitudinal gap between the two groups of
participants concerns the importance of grammar
instruction in the foreign language education envi-
ronment. The difference between the teacher
participants’ attitudes (M = 4.24) and the learner par-
ticipants’ attitudes (M = 3.55) was significant (¢ =
9.56, p = .000 < .05). Data analysis suggests that
while teachers™ attitudes were more in line with
the CLT principles of grammar instruction, those
of the learners indicated a preference for aspects of
traditional methodology, including not presenting
grammatical rules within a communicative context
(item 15) and rejecting the idea that less attention
should be paid to the overt presentation and dis-
cussion of grammatical rules (item 14). As can be
interpreted from the results, learners were influ-
enced by the deeply rooted belief in the importance
of learning the structural aspects of language as a
foundation of language learning.

Secondly, the two groups had different attitudes
toward the role and contribution of learners in EFL
classes. The teachers’ attitudes (M = 4.82) were
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significantly more positive than the learners’ attitudes
(M = 4.55), where t = 6.69, p = .000 < .05. While
64.9% of the teacher participants expressed disagree-
ment with the idea that “thelearner is not in a position
to suggest what the content of the lesson should be
or what activities are useful for him/her” (item 5),
74.4% of the learner participants agreed with it.

The third mismatch between teacher and learner
attitudes concerned the role of the teachers in the
classroom. The teachers’ attitudes (M = 5.06) were
significantly different from those of the learners
(M = 4.83), where # = 4.16, p = .000 < .05. While
for most learners it was the teachers’ role to act as an
authority, most teachers thought it was more impor-
tant to facilitate communication among learners and
motivate them in any way to work with language.
The finding is consistent with Ngoc and Iwashita’s
(2012) claim that EFL teachers were expected to be
the fount of knowledge and have the role of authority.

The fourth inconsistency between EFL learners
and teachers deals with the ways in which errors
should be treated and evaluation should be carried

out in foreign language classrooms. Once again,
the teacher participants’ attitudes (M = 4.46) were
more significantly in line with CLT principles than
the learners’ attitudes (M = 3.98), where ¢ = 16.05,
=000 <.05. Concerning error correction, teachers’
attitudes tended to be in line with Larsen-Freeman
(2000) and Richardss (2006) claim that as far as
errors do not impede communication and compre-
hension, they should be treated as natural in the
learning process. Regarding the focus of assessment,
while the majority of learners (55.7%) thought that
their performance should be judged based on their
vocabulary and structural knowledge, most of their
teachers (93.5%) did not share that view (item 6).
These findings are in line with Lewis and McCook’s
(2002) claim that verbal perfection has tradition-
ally been valued across many Asian cultures. On the
other hand, the results oppose the findings of stud-
ies conducted in other contexts (e.g., Horwitz, 1988;
Kern, 1995) in which the majority of language learn-
ers expressed a desire for constant error correction.

The two factors that did not reveal a significant dif-
ference between teachers and students’ attitudes

Table 5 Independent Samples # Test to Compare Learner and Teacher Attitudes Toward cLT

N m SD df t p
Teacher 154 424 46
Grammar Role 394 9.56 .000
Learner 241 3.55 .55
Teacher 154 4.82 3l
Learners’ Role 394 6.69 .000
Learner 242 4.55 .39
Teacher 154 5.06 .34
Teacher’s Role 394 5.16 .000
Learner 242 4.83 42
Teacher 154 4.46 .39
Error Correction/Evaluation 394 16.05 .000
Learner 241 3.98 A48
Teacher 154 4.49 50
Group/Pair Work 394 1.82 .068
Learner 242 4.58 57
Teacher 154 4.78 .58
Native Language Role 394 1.52 127
Learner 242 4.69 .56
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were the use of learners’ native language in EFL
classes (items 22, 23, and 24) and employing group
and pair work (items 25, 26, 27, and 28). In regard
to using learners’ mother tongue in language
classes, both groups of participants held a strong
conviction that the learner’s native language should
not be used as a main vehicle of communication
in the language classroom (77 = 5.68, Lm = 5.52,
item 23). Both groups also demonstrated agree-
ment that judicious use of alearner’s native language
is acceptable when feasible (item 22). Concerning
group and pair work activities, since there was only
a slight difference between the two groups’ average
scores (TM = 4.78, LM = 4.69), the results indi-
cate that both had favorable attitudes toward these
communicative activities, indicating that learn-
ers may see cooperating with their classmates as an
effective means of acquiring knowledge and prefer
it to working on their own. These findings seem
to contrast sharply with those of Sullivan (1996),
who argued that communication in the classroom
is much easier for learners in traditional whole
class settings rather than in small group ones. On
the other hand, the findings seem to be in accor-
dance with Nguyen (2002), who believed learners
are no longer thoroughly passive but actually enjoy
taking part in activities that assist them in using
the language. They may also express that learner
preferences seem to be gradually moving from the
perceived comfort of traditional whole-class setting
activities toward group and pair work activities
(e.g., Huynh, 2006).

Conclusion and Implications

Since understanding teachers and learners’ attitudes
is quite crucial for effective implementation of any
innovative language education approach or method,
the present study was designed to delve into Iranian
EFL teachers and learners’ beliefs toward six core
tenets of CLT.

The results obtained showed that both groups of
participants held favorable attitudes toward LT prin-
ciples. This is a positive indication for those interested
in the implementation of CLT in the context of Iran

because it reveals that the main CLT tenets, which
largely revolve around learner-centeredness, have
a good level of acceptance in this context. Gaps,
nonetheless, do exist between teachers and learn-
ers’ attitudes toward the importance of grammar,
error correction/evaluation, and whether the learner
or the language teacher should have the main role in
EFL classes, with learners retaining more positive atti-
tudes toward traditional classroom teaching aspects.

The findings of this study have a range of implications
and would likely be most beneficial to three constit-
uents of English language education: EFL teachers,
reform agents, and EFL teacher education programs.

Implications for EFL Teachers and Learners

Under the premise that there is a mutual relationship
between beliefs and behavior it behooves teach-
ers and learners to reflect upon their beliefs about
English language education and their teaching and
learning experiences to see whether or not there are
any gaps, mismatches, or self-justifications between
their real experience and the relevant underlying the-
ories of language teaching and learning. In addition,
teachers need to carefully inspect whether they stick
to their beliefs merely because their attitudes are
not in harmony with the demands of the reforms.
Furthermore, they need to examine whether their
negative attitudes toward certain reform policies are
due to their desire to cling to the status quo which
they may consider as the ones threatened by the pol-
icies and reform agents.

Implications for Change Agents

Change agents in education must accept that simply
developing and manipulating reform policies is not
enough to ensure that the policies will be applied by
EFL teachers in their classroom teaching. Since teach-
ers are living the realities of educational sites and
know the ins and outs of existing constraints, reform
agents must realize that teachers are the ones who
are at the center of English language education and
therefore determine the success of any kind of reform.
Accordingly, any reform attempt that does not take
teachers’ attitudes into consideration will likely fail.
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Implications for EFL Teacher Education
Programs and Specialists

EFL teacher education programs, particularly those
for in-service teachers, should acquaint teachers with
the practice of reflection, helping them to reflect
not only on the theoretical and methodological
aspects of their teaching practices but also on the
consequences of their own beliefs, perceptions, and
resulting teaching practices (Yook, 2010). In other
words, by providing reflection opportunities for EFL
teachers, teacher education programs can help them
to view their beliefs and practices critically and reflec-
tively to find the gaps between them, making them
better able to close such gaps whenever possible.
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Appendix A

Factor loading based on rca

Component

3

4

V8

726

V7

704

V1o

.697

V9

.654

Vi2

.638

Vil

623

Vi3

533

Vi

844

V2

J33

V3

128

V4

106

V5

671

Vé

448

V14

179

V15

145

Vié

139

11

Vi7

.625

V18

560

133

V27

7120

V28

.664

V30

.635

V29

.302

V19

.612

V21

565

V20

539

V22

530

V23

476

V25

789

V24

79

V26

562

Factor 1: Learner’s role, Factor 2: Error correction and evaluation,

Factor 3: The role of grammar, Factor 4: Teacher’s role, Factor 5:

The role of native language, Factor 6: Group/pair work
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Appendix B

Measurement Model of Research Variables in case of standardized solution

Chi-Square=931.46, df=335, P-value=0.00000, RMSEA=0.069

Appendix C

Items 6 5 4 3 2 1 Mean
1* 2* 3* 4* 5* 6*
The Role and Contribution of Learners
It is the learner who plays a great role in the process of learning. f 4 31 67 15 0 0 4.64
% 266 200 435 97 0 0
Learners are expected to interact with each other either in the flesh,  f 70 55 29 0 0 0 527
through pair and group work, or in their writing. % 455 357 188 0 0 0
Learners need to have freedom to choose their language use rather  f 90 48 12 4 0 0 5.45
than practicing what they are told fo say. % 584 312 78 2.6 0 0
Learner’s own personal experience should be regarded as an impor- ~ f 47 41 57 3 0 0 4.90
tant contributing element in language classrooms. % 305 305 370 19 0 0
5% The learner is not in a position to suggest what the content of f 9 8 37 57 31 12 3.84
the lesson should be or what activities are useful for him/her. % 5.8 5.2 240 370 200 7.8
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Items f 6 5 4 3 2 1 Mean
& 1* 2* 3* 4* 5* 6*
%
Error Correction and Assessment
6*. For evaluating learners’ progress in communication, their voca-  f 1 3 6 45 58 41 481
bulary and structural knowledge should be assessed. % .6 1.9 3.9 292 317 266
7. Errors are seen as a natural outcome of the development of the  f 95 46 13 0 0 0 5.53
communication skill and are therefore tolerated. % 61.7 299 84 0 0 0
8% Because of the learners’ limited linguistic knowledge, they should  f 0 4 8 49 58 35 473
not be allowed to correct each other’s errors % 0 2.6 52 318 317 127
9. It is better to evaluate learners’ performance in communicative f 21 45 59 25 4 0 4.35
based activities such as role-play. % 136 292 383 162 26 0
10. Constant error correction is unnecessary and even f 42 49 50 13 0 0 4.78
counter-productive. % 273 3.8 325 84 0 0
11*. Good evaluation is carried out when the focus of evaluationis  f 26 28 38 25 22 15 3.22
on accuracy. % 169 182 247 162 143 97
12. Correction from teachers should happen only when there is f 17 35 43 32 3 4 3.86
communication breakdown % 1.0 227 279 208 149 126
The Role and Importance of Grammar
13*, Direct instruction of language rules leads to effective f 12 18 30 37 35 22 3.85
communication. % 1.8 1.7 195 240 227 143
14. Less attention should be paid to the overt presentation and f 36 37 39 22 11 9 4.26
discussion of grammatical rules. % 234 240 253 143 71 5.8
15. Language forms should be addressed within a communicative f 18 36 53 34 6 7 4.03
context and not in isolation. % 1.7 234 344 17221 39 45
16*. The most important part of learning English is practicing f 0 0 0 20 53 81 5.40
grammatical patterns. % 0 0 0 13.0 344 526
17. Learners seem to focus best on grammar when it relates to their ~ f 14 31 42 36 22 9 3.69
communicative needs and experiences. % 9.1 2001 273 234 143 58
Teacher’s Role

18. The teacher should set an environment that is interactive and not  f 94 55 5 0 0 0 5.58
excessive formal. % 61.0 357 312 0 0 0
19. The teacher should facilitate communication process and advise ~ f 71 60 23 0 0 0 5.31
learners during task performance. % 461 390 149 0 0 0
20*. The teacher’s role is to act as ‘authority’ in the language f 10 23 36 43 29 13 3.62
classroom % 6.5 149 234 279 188 84
21. Teachers should help learners in any way that motivates themto  f 114 40 0 0 0 0 5.74
work with language. % 740 260 0 0 0 0
The Role of the Learners’ Native Lunguage
22. Judicious use of learner’s native language is acceptable when f 44 52 29 13 11 5 4.58
feasible. % 286 338 188 84 1.1 3.2
23* Learners’ native language should be a vehicle for communica-  f 0 0 0 0 49 105  5.68
tion in language classrooms. % 0 0 0 0 318 682
24* Teachers must provide directions of homework, class work and ~ f 11 15 28 29 38 33 4.08
test directions by using learners’ native language % 1.1 9.7 182 188 247 1214
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ltems f 6 5 4 3 2 1 Mean
& 1* 2* 3* 4* 5* 6*

The Role of Group/Pair Work

25. Group/pair work activities can lead to more developed ideas, and ~ f 64 52 28 10 0 0 5.10
therefore greater confidence and more effective communication % a6 338 182 65 0 0

26. More emphasis should be given to active and effective modes of ~ f 48 55 28 14 7 2 4.76
learning such as pair or group work. % 312 357 182 9.1 45 1.3

27*. Group/pair work tasks can never be replaced the whole class f 13 21 23 20 43 34 4.05
formal instruction. % 8.4 136 149 130 279 221

28. Group/pair work activities provide knowledge and skills which f 49 61 33 11 0 0 4.96
lead to greater success in undertaking tasks % 318 396 214 71 0 0

Appendix D

Frequency, Percentage and Mean of Learners’ Responses to CLT %estionnaire

Fr. 6 5 4 3 2 1 Mean
& 1* 2* 3* 4* 5* 6*
%

1 f 52 65 90 29 6 0 4.53
% 215 26.9 37.2 12.0 2.5 0

2 f 121 93 28 0 0 0 5.38
% 50.0 38.4 11.6 0 0 0

3. foo138 88 n 4 1 0 5.48
% 570 36.4 45 1.7 4 0

4 f 55 89 85 13 0 0 477
% 227 36.8 35.1 54 0 0

5 f 66 62 52 35 22 5 2.59
% 213 25.6 215 14.5 9.1 2.1

6.* f 2 56 56 50 42 15 3.32
% 95 2.1 2.1 20.7 17.4 6.2

7 f 127 90 25 0 0 0 5.42
% 525 37.2 10.3 0 0 0

8.* f 7 32 55 70 55 23 3.84
% 29 13.2 22.1 28.9 22.1 9.5

9 f 25 40 75 57 34 2.99
% 45 10.3 16.5 31.0 23.6 14.0

10. f 36 47 83 49 20 7 4.04
% 149 19.4 34.3 20.2 8.3 29
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Fr. 6 3 2 1 Mean
& 1* 4* 5* 6*
%

11.* f 81 90 64 6 1 0 5.01
% 335 37.2 26.4 25 4 0

12. f 10 29 60 81 44 18 3.28
% Al 12.0 24.8 335 18.2 74

13.% f 24 45 79 59 23 12 3.19
% 99 18.6 32.6 244 9.5 5.0

14. f 8 27 33 72 64 38 2.88
% 33 11.2 13.6 29.8 26.4 15.7

15. f 10 35 51 74 51 21 3.4
% 4.1 14.5 21.1 30.6 21.1 8.7

16 f 0 6 N 50 74 101 5.05
% 0 2.5 45 20.7 30.6 1.7

17. £ |4 32 63 79 37 17 3.40
% 5.8 13.2 26.0 32.6 15.3 7.0

18. f 138 92 12 0 0 0 5.52
% 570 38.0 5.0 0 0 0

19. f 103 96 43 0 0 0 5.25
% 42.6 39.7 17.8 0 0 0

20 f 38 64 70 36 27 7 2.88
% 157 26.4 28.9 14.9 11.2 29

21, f 162 80 0 0 0 0 5.67
%  66.9 331 0 0 0 0

22. f &7 103 46 6 0 0 512
% 36.0 42.6 19 2.5 0 0

23 f 0 0 0 18 80 144 5.52
% 0 0 0 14 331 59.5

24 f 16 38 76 67 29 16 343
% 6.6 15.7 314 21.1 12.0 6.6

25. f 76 86 57 19 3 ] 4.87
% 314 355 23.6 79 1.2 A4

2. f 86 79 47 25 5 0 4.89
% 355 32.6 19.4 10.3 2.1 0

27.% f 38 54 48 40 37 25 3.56
% 157 223 19.8 16.5 15.3 10.3

28. f 8 91 56 8 2 0 5.03
% 351 37.6 23.1 3.3 8 0
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