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Teachers and Students: the 
engendering of school violence

Marilda da SilvaI 
Adriele Gonçalves da SilvaII

IUniversidade Estadual Paulista Júlio de Mesquita Filho (UNESP), Araraquara/SP – Brazil
IIUniversidade Estadual Paulista Júlio de Mesquita Filho (UNESP), Rio Claro/SP – Brazil

ABSTRACT – Teachers and Students: the enge ndering of school violence. 
The school violence engendering is partially analyzed, considering the 
violence production in the school environment. This is a bibliographic re-
search with quantitative and qualitative approach. Sources: 77 theses and 
15 dissertations carried out in Brazil (2007 to 2012). Data collection and or-
ganization: Content Analysis. Main reference: Bernard Charlot and Pierre 
Bourdieu. Results: the sources showed that Brazilian teachers participate 
effectively in the school violence engendering, contributing to violence pro-
duction in the school environment. The students are the main victims. The 
teacher is less affected by physical and verbal violence. The symbolic power 
is the most perpetrated by the teacher against the student. The school also 
plays a major role in it.
Keywords: Violence. School Violence. School Environment Violence. 
Teacher. Student.

RESUMO – Professores e Alunos: o engendramento da violência da esco-
la. Analisa-se o engendramento de uma face da violência da escola, tendo 
em vista a produção da violência em espaço escolar. Pesquisa bibliográfica 
quanti-qualitativa. Fontes: 77 dissertações e 15 teses produzidas no Brasil 
(2007 a 2012). Coleta e organização dos dados: Análise de Conteúdo. Fun-
damentação base: Bernard Charlot e Pierre Bourdieu. Resultados: as fontes 
apontaram que professores brasileiros são protagonistas na constituição da 
violência da escola, contribuindo para a produção da violência em espa-
ço escolar. Os alunos são as principais vítimas dessa violência. O professor 
sofre menos violência física e verbal do que o aluno. A violência simbólica 
é a mais usada pelo professor contra o aluno. A escola também usa desse 
expediente. 
Palavras-chave: Violência. Violência da Escola. Violência em Espaço Esco-
lar. Professor. Aluno. 
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Introduction

This analysis is a continuation of several previous research devel-
oped since 2005 about violence1 in school environments in the scope 
of the Study and Research Group on School Education and Violence, 
whose focus is the violence perpetrated against the student by the 
teacher: an aspect of the school violence (Silva, A., 2015; 2011; Silva, A.; 
Silva, M., 2011a; 2011b; 2011c; Silva, M., 2016; 2013; 2012; Silva, M.; Silva, 
A., 2013; Silva, M.; Carlindo, 2012; 2011; 2009; Silva, M.; Scarlatto, 2011; 
2009; Silva, M.; Carlindo; Scarlatto, 2010a; 2010b; Silva; M.; Silva, A.; Di-
niz, 2016; 2015; 2014). For now, the goal is to show who perpetrates vio-
lence, who suffers violence and which types of violence are perpetrated, 
with the intention of reaching what we have named as the engendering 
of the school violence phenomenon. In this way, we emphasize that we 
are searching for the school violence engendering in the school envi-
ronment, not violence in the school environment in general. However, 
the school violence is a structuring factor of the violence in the school 
environment. Bernand Charlot (2002; 2005) is the author who offers the-
oretical foundation about the school violence category, which is, in this 
paper, category and phenomenon at the same time.

This author presents three explanatory categories about the phe-
nomenon violence in the school environment, such as: a) violence in the 
school, which is violence practiced in the school environment, but not 
related to the academic activities, b) violence against the school, which 
is violence against the school staff and against the academic institu-
tion itself, perpetrated by the students; and, c) school violence, violence 
against students perpetrated by the managers, the teachers and by the 
staff. In the last two categories, violence occurs, specifically, inside the 
school environment. According to Charlot (2002, p. 435), school violence 
is objectively performed through the following factors:

[...] an institutional violence, symbolic power, that teen-
agers suffer through the way the institution and its sub-
jects treat them (types of classes arrangement, grades 
assignment, guidance, disdainful words from the adults, 
acts considered by the students as unfair or racist...) (au-
thors’ translation).

Therefore, what we aim at with this research is the questioning 
about the violence against students perpetrated by teachers, in view 
of teachers’ participation in the violence production in the school en-
vironment. This paper is divided as follows: after this introduction, it 
follows the presentation of the methodological procedures, the presen-
tation of the data analysis presentation, and finally, the final remarks.
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Data Production

Procedures

This is a bibliographic research with qualitative and quantitative 
approach. The procedures of the quantitative scope were initiated by 
the topic option: violence in the school environment. We made this op-
tion based on our interest, as previously said, regarding the school vio-
lence against students perpetrated by teachers in the school environ-
ment. As it was identified in our studies (Silva, A., 2015; 2011; Silva, A.; 
Silva, M., 2011c; Silva, M., 2016; 2013; 2012; Silva, M.; Silva, A., 2013; Silva, 
M; Carlindo, 2012; Silva, M.; Scarlatto, 2011; Silva, M.; Carlindo; Scarlat-
to, 2010a; Silva, M.; Silva, A.; Diniz, 2015), there are very few researches 
about this type of violence. However, there are many researches inves-
tigating the violence in school environment and mostly, even if briefly, 
refer to this particular point which is our interest. From this, we chose 
the sources and their time of production: dissertations and theses pro-
duced in Brazil from 2007 to 20122 that cover the elected topic.

Concerning the data extraction and organization, we opted for a 
systematic review of the sources and for an inflection of the thematic 
type of Content Analysis technique3. Thus, the messages content that 
formed the analysis was codified according to the following thematic 
categories: who perpetrates and who suffers the school violence. We 
collected this information only from the results derived from each re-
search/source. Therefore, this set of information was not quantitatively4 
considered with each research analyzed. To that extent, the quantita-
tive data collection procedure had, as a result, data that were quantita-
tively and qualitatively analyzed.

Regarding the qualitative scope, we did not obtain from the data 
the original sense-making of the subjects who took part of the research-
es/sources set. This occurred because we used the data which was 
expressly collected and registered by other researchers. However, the 
quality of the quantitative data was maintained.

Therefore, the data presented here were produced by several the-
oretical and methodological perspectives concerning violence in the 
school environment. Nevertheless, the difference between the goals 
and methods of the academic sources we used and ours was not a loss 
to our paper. This difference was avoided by the procedural character-
istics of the methodology we used and contributed for better results.

Sources

We used 92 research sources – 77 theses and 15 dissertations –, 
whose authors are5: Aléssio (2007), Amorim (2012), Andrade (2007), 
Antunes (2008), Arancibia (2012), Backes (2007), Barrilari (2007), Ber-
nardini (2008), Boni (2010), Cardoso (2011), Castro (2012), Cézar (2010), 
Costa (2012), Costa (2011), Costa (2007), Corrêa (2007), Couto (2008), 
Danif (2009), Eberspächer (2010), Elias (2009), Escaravaco (2011), Es-
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teves (2012), Evangelista (2012), Fernandes (2010), Ferreira (2010), Fialho 
(2010), Francisco (2010), Franco (2009), Girelli (2010), Guadalupe (2007), 
Guimarães (2008), Hanna (2011), Iarocinski (2009), Jorge (2009), Kappel 
(2012), Kawashima (2007), Klein (2007), Lacerda (2007), Lanzoni (2009), 
Lima (2012), Lima (2008), Lopes (2008), Machado Júnior (2011), Mag-
nago (2009), Martinez (2009), Martins (2010), Mesquita (2010), Munarin 
(2007), Nascimento (2009), Nery (2007), Neves (2008), Nogueira (2007), 
Oliboni (2008), Oliveira (2009), Oliveira (2008), Oliveira (2007), O’reilly 
(2011), Pedrosa (2011), Pereira (2010), Priotto (2008), Ribeiro (2012), Ro-
cha (2010), Rocha (2011), Rodrigues (2011), Rolim (2008), Ruotti (2007), 
Santos (2011), Santos (2007), Santos, J. (2010), Santos, M. (2010), Saul 
(2010), Schimidt (2007), Schuchardt (2012), Segal (2010), Severo (2012), 
Severnini (2007), Silva, S. (2011), Silva, F. (2011), Silva (2012), Silva (2009), 
Silva (2007), Souza, C. (2012), Souza, S. (2012), Souza (2010), Stelko-
Pereira (2012), Stelko-Pereira (2009), Stival (2007), Teixeira (2008), Vas-
concelos (2010), Venas (2008), Wekerlin Filho (2007), Yamasaki (2007)6.

The number of theses overcomes the number of dissertation, 
mainly in 2007, 2008, 2010 and 2012. In the other years, the number of 
theses remained stable, except in 2009, when there was a substantial 
decline. In the period 2007-2012, the number of dissertations is much 
lower than the number of theses. In 2008, no dissertation on violence in 
school environment was presented. The geographic regions where the 
researches were conducted are: 43 in Post-Graduation programs in the 
Southeast region, 18 in the South region, 14 in the Midwest region, 13 
in the Northeast region and 4 in the North region. Therefore, the sub-
jects of the researches live in different regions in Brazil. Among the 92 
researches/sources, 65 were conducted in Post-Graduation programs 
in the Education field. The other ones were developed in other fields 
of knowledge, such as: Economics, Health Care, Regional and Environ-
ment Development, Public Policies, Nursing, Psychology, Sociology, 
Social Service, Social Sciences, Geography, Applied Linguistics and 
Language Studies. A total of 58 researches were presented in public in-
stitutions and 34 in private ones. Following the location of the sources, 
the pre-analysis phase through a fluctuating reading of the documents 
was made, in order to provide us the initial glance at the material (Bar-
din,1977) that would be analyzed by us.

Data Organization and Extraction

The first reading – fluctuating – provided us the localization and 
next, the selection and grouping of the record units. This opened the 
exploration phase of the material which, according to Bardin (1977), 
corresponds to the record units’ codification based on the established 
categories: who perpetrates and who suffers the violence in the school 
environment. Besides this specific codification, the general informa-
tion about the source data related to this goal analysis was maintained.

The record units were arranged as follows: we consulted the 92 
sources, and, from them, we obtained the information regarding who 
was the victim and the aggressor in the violence production in the 
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school environment. According to our researches/sources, the school 
subjects identified in this type of violence were: student, teacher, school 
principal, students’ parents, staff members, people who were not from 
the school environment, and the school itself7. In order to extract from 
the 92 researches, the quantitative and specific information about the 
school subjects, we consulted each one to identify who was indicated 
as the violence perpetrator: 75 indicated the student; 22 indicated the 
teacher; 11 indicated a staff member; 5 indicated the school principal; 4 
indicated the school; 4 indicated the students’ parents; and 3 indicated 
people who do not make part of the school environment. It should be 
considered that this quantification overcomes the number of research-
es – 92 documents. This happened because in some researches several 
subjects were presented as involved in the engendering of school vio-
lence. In one research, several school subjects were quantified. In this 
phase, we worked with the content, not with the number of sources. 
Thus, we obtained the information in a thorough and complete form, as 
the Content Analysis technique demands. 

In relation to the information that we considered in general, none 
of the analyzed sources was exclusively aimed at the school violence. 
However, there are mentions to this content in most of the papers. How-
ever, we noticed a slight interest in the violence perpetrated against the 
student by the teacher, especially. The 92 documents cover the many 
types of violence in the school environment: physical, verbal, symbolic, 
bullying, rudeness and vandalism8. We realized that the theme violence 
in the school environment involves other topics, such as: public policies, 
health, social development, school curriculum, schooling, education, 
etc. For this reason, the authors state that issues which come from the 
relation between violence in the school environment and the topics 
mentioned above interfere/affect in the conceptions, perceptions, per-
spectives and social roles of teachers, students, principals and school 
staff about violence in school environment formation. This brings 
about complications to the process of understanding and confronting 
this phenomenon. That way, we can state that school violence – which 
is an aspect of violence in the school environment – is also liable to this 
complexity.

Regarding the institutional role of the subjects from the 77 theses 
and 15 dissertations, they are as follows: teachers, students, educational 
coordinators, guidance counselors, students’ parents, school commu-
nity, tutelary advisors, police officers and prosecuting attorneys. There-
fore, these subjects contributed directly and indirectly to this analysis. 
Specifically concerning the students, as a whole, they belonged to dif-
ferent age groups, they studied in different grades, they attended both 
public and private schools. However, most of them attended public 
schools and belonged to distinct social classes. The teachers in general 
were responsible for different curricular components, worked in public 
and private schools (but were concentrated in the public education net-
work), and most of them taught in Junior High grades. It is noteworthy 
that, even though the group of teachers is formed by men and women, 
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most were women. After extracting and organizing the data, we started 
the data analysis per se, which corresponds to the data treatment and 
interpretations in the Content Analysis technique.

Searching for the Visualization of The School Violence 
Engendering

First, we will present Chart 19 and Chart 2 that show, respectively: 
a) who perpetrates violence in the school environment and b) who suffers 
the violence in the school environment. It is important to remember that 
a research may have presented more than one school subject involved in 
the same violence episodes or situations that were investigated.

Chart 1 – Who perpetrates violence in the school environment in 
Brazilian researches (2007-2012)?

Source: Created by the authors (2013).

Chart 2 – Who suffers violence in the school environment in 
Brazilian researches (2007-2012)?

Source: Created by the authors (2013).
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Chart 1, presenting who perpetrates violence in the school en-
vironment, clearly shows that the two most involved school subjects 
in violence production are the teachers and the students, who are the 
same subjects of the teaching-learning process. Considering that teach-
ers and students spend most of their time together, in the classroom, 
the chart indicates that the violence between these subjects happens in 
the classroom. The chart also indicates, in a certain way, that the learn-
ing process occurs among social/relational conflicts, which certainly 
brings about consequences.

Based on the data analysis, we realized that the violence produc-
tion of staff members is more substantial than the principals’. Thus, 
we could say that the aura of power involving the position of the school 
principal would not be cooperating with the violence production. This 
fact could also indicate that the staff members perpetrate violence in 
the school environment, even if one does not have the same power as 
the principal. Nonetheless, the principal’s and the staff member’s posi-
tion in the chart suggests a line of thinking: the staff member follows 
the principal’s orders, so the staff member’s actions are approved by the 
principal. Otherwise, the staff member, as shown in the chart, would 
not perpetrate more violence than the institution itself. In addition, 
the staff members, both in quantitative and qualitative manners, have 
more contact with students and teachers than the principal, because 
the latter is more likely involved with administrative tasks, inside and 
outside the school environment. Likewise, even though the participa-
tion of students’ parents and people who are not from the school10 envi-
ronment is not very significant in the chart, sometimes they contribute 
to the violence production in the school environment.

If we only analyze this chart in a quantitative way – who perpe-
trates more violence in the school environment –, we can say that this is 
not new neither for the researchers (after all, the total of researches was 
92) nor for the population in general, as this type of violence is broad-
casted by the media (Carlsson; Feilitzen, 2000) and there is also the 
noticeable fact that there are more students than teachers, fewer staff 
members than teachers and students and even fewer principals in the 
schools, and so forth.

However, Chart 1 helps us to understand better violence in the 
school environment in general, and specifically, the constitution of this 
phenomenon. The fact that is involved in the chart is that the teachers 
are in the second position among those who perpetrate more violence 
in the school environment, even though they are significantly fewer 
than the students and their position in the chart is below half of the 
students’. This shows one of the somber aspects in the Brazilian schools 
and sets the key to the violence engendering of our study.

Chart 2 shows us that the one who suffers more violence in the 
school environment is the student. By the way, the student is in the 
same position in both charts; in other words, the student is the school 
subject who perpetrates more violence and the one who suffers more 
violence in the school environment. In this sense, it is worth to see what 
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Charlot (2002, p. 435) tells us: “If the teenagers are the major authors 
(but not the only ones) of school violence, they are also the major vic-
tims of this violence. The issue of school violence is that the students are 
still the victims of violence, including in statistical terms”. Therefore, 
if the students perpetrate more violence and suffer more violence in 
the school, the violence perpetrated by them is being returned to them 
equally. If the students perpetrate violence against the teachers, there 
are evidences that teachers perpetrate violence against them (as it can 
be seen in Chart 1).

By the way, in Chart 2 the teachers kept the same position of Chart 
1. In this case, they suffer less violence than the students, even though 
there are more students than teachers. Considering the fact that, if there 
are fewer teachers than students and the students suffer more violence 
in the school environment and, as we know, most of the conflicts hap-
pen in the classroom, so surely teachers perpetrate violence against 
the students. It is possible to notice in Chart 2 that, regarding the oth-
er school subjects, they suffered much less violence than the students 
and teachers. Notice that data indicate the teacher as the major school 
subject in the violence production in the school environment. This evi-
dence can be better viewed in Chart 3, which shows us who perpetrates 
violence against whom in the school environment.

Chart 3 – Who perpetrates violence against whom in the school 
environment in Brazilian researches (2007-2012)?

Source: Created by the authors (2013).

As it ca n be seen in Chart 3, the students perpetrate more violence 
against their classmates than against their teachers. However, we need 
to interpret this information considering the number of students who 
spend time with each other in the school environment. This reminder 
becomes more meaningful when we observe the positions for student 
against teacher and teacher against student. It is possible to verify that 
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these positions are close to each other. Considering that there are more 
students than teachers in any school, and that the difference between 
their bars in the charts is very small, it can be suggested that probably 
the teachers revenge the violence they suffered from their students. We 
need to remember that this violence happens inside the classrooms, 
where the learning process takes place.

The positions student against staff member and staff member 
against student are similar to the student and teacher positions: the 
frequencies are close and there is a great probability of revenging the 
violence. It is important to have in mind that there are more students 
than staff members and there are fewer staff members than teachers 
in a school. It can be said that, in the case of violence between students 
and the staff, the same school subject can perpetrate violence against 
many students, if we consider the number of students and staff mem-
ber in the same institution. Chart 3 emphasizes what was previously 
shown: the principal perpetrates less violence against the student than 
the staff members, since the frequency in the position principal against 
student is very low. We emphasize that this is directly related to the fact 
that the staff members have much more contact with the students than 
the principals and that the staff members follow the principal’s instruc-
tions concerning the relation with the students. These facts need to be 
considered when we notice that the frequency of the violence principal 
against student is very low.

The conflicts between students and teachers and between stu-
dents and staff members – which apparently have the principals’ ap-
proval – may be related, somehow, with the position in Chart 3, which 
shows the violence the student perpetrates against the school property. 
This may happen because the school staff, who should be polite with 
the students and make the school a pleasant environment in the learn-
ing process, perpetrates violence against them.

The violence perpetrated by teachers against other teachers and 
the violence perpetrated by students’ parents against teachers have a 
similar frequency in the chart. However, the former is higher than the 
latter. The violence perpetrated by the principal against the teacher is 
subtle and there are not cases of violence perpetrated by the teacher 
against the principal in any data of the 92 sources. Likewise, violence 
perpetrated against the students by people who are not from the school 
environment Is the subtlest of Chart 3, which remains the same since 
Chart 1. However, the most important data for this reflection regards to 
the fact that the students are in the first position in Chart 1 (those who 
perpetrate more violence in the school environment) and are also in the 
first position in Chart 2 (those who suffer more violence in the school 
environment). It is also important to notice that the teachers are in the 
second position in Chart 1 and in the second position in Chart 2. This 
fact clarifies the aspect of violence in the school environment, called 
school violence, and, in this case, perpetrated by teachers. In this way, 
teachers cooperate substantially to the school violence formation. It is 
important to say that the three charts pointed to the importance of the 
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three categories organized by Charlot (2002; 2005), which helps us to 
understand violence in the school environment, since there are many 
people involved with different purposes: violence in the school envi-
ronment, violence perpetrated against the school and school violence.

The Content of the Violence Perpetrated by the Teacher 
Against the Student

To understand violence perpetrated by the teacher against the 
student in the school environment according to the sources, we divided 
violence into two groups: physical violence and verbal abuse. Their con-
tents are, respectively: threats, humiliations, prejudice, authoritarian-
ism, punishment, discrimination, insults, intimidations, constraints, 
coldness, exclusion, cursing, bad language, omission, teachers bully-
ing, neglect, and values imposition11. The sources also emphasized that 
most of the violence perpetrated by the teachers against the students is 
within the scope of symbolic power. This fact was confirmed in many 
researches (Aléssio, 2007; Barrilari, 2007; Franco, 2009; Prioto, 2008; 
Schmidt, 2007; Silva, C., 2007; Silva, A., 2015; Silva, M.; Scarlatto, 2011; 
Silva, M.; Carlindo; Scarlatto, 2010b). Regarding the rationality of the 
symbolic power, according to Bourdieu (2011, p. 47), it is established:

[...] through the adhesion which the dominated grants to 
the dominant (and, therefore, to the domination) when 
he/she does not have, to think and think about him/her-
self, or better, to think his/her relationship with the domi-
nant, more than instruments of knowledge that both have 
in common, and that, being nothing more than the incor-
porated form of the relation of domination, makes this re-
lation to be seen as natural [...] (authors’ translation).

Anther information that responds to the rationality of the sym-
bolic power is when a teacher talks about violence perpetrated by a 
co-worker against a student, he/she tells the case without violence con-
notation (Costa, 2011). Likewise, we can notice, based on the sources, 
that none of the teachers who perpetrated violence against the students 
recognized his or her act as violent. The teachers always justified their 
behavior by their students’ behavior; therefore, they saw themselves as 
victims, not as aggressors.

In this sense, as pointed by Bourdieu (2011), the symbolic power 
is used to make violence seem natural, because the aggressor perpe-
trates violence and the victim does not notice that he/she is suffering 
violence. Therefore, actions like discrimination, humiliations, intimi-
dations, coldness, neglect, etc. can be concealed in many ways by the 
aggressor, making the victim feel confused. This facilitates for the ag-
gressor to argue – in case he/she is reported or questioned about what 
he/she has done – that the victim misunderstood what was said/done. 
When this happens between school subjects with distinct positions in 
the institution, such as the teacher regarding the student, it is easier for 
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the aggressor, in this case the teacher, to neutralize the violence he/she 
perpetrated against the student. When the student recognizes the vio-
lence suffered and tries to report it, the institution does not accept it, 
concealing the violence perpetrated by the teachers in the school. We 
extracted an excerpt from the sources that illustrates this situation:

[...] the students mentioned that they could not bring these 
facts to the principal’s office, since they ended up suffer-
ing new violence and being overwhelmed by the teachers, 
once they became aware of the complaints. Nowadays, 
they have better access to the principal’s office and the 
principal is more willing to listen to what the students 
have to say. However, some fear still remains and, for this 
reason, only a few issues are exposed to the school ad-
ministration. The students even commented on cases in 
which the school administration and the teachers joined 
in order to punish those who objected the teachers’ way 
of ‘educating’ and the ‘school methods’. According to the 
students, there were cases when they were expelled or 
transferred unfairly once they had reported what they be-
lieved to be wrong in the class, regarding the teacher and 
student relation (Klein, 2007, p. 79-80).

The excerpt above makes us to think that the school, as an insti-
tution, also contributes, in general, to the violence engendering in the 
school environment and uses its institutionalism as symbolic power, 
which is considered school violence. In this sense, the 92 sources re-
peatedly pointed that the school violence engendering reaches the vio-
lence culture reproduction/production12. Therefore, we can admit that 
perhaps the school – as an institution – engenders, from the violence 
it perpetrates, a pedagogy of the social relations which can influence 
many generations.

Final Remarks

 The reflection proposed in this paper is not, in any way, a game to 
find perpetrator and innocent. This would be impossible, since teachers 
and students, before belonging to the school environment, belong to the 
same social macrocosm. In other words, they belong, produce and re-
produce actions that belong to the same ethos, which is directly related 
to the founding myth13 of a nation, like in any other place in the world. 
Furthermore, violence in the school environment does not happen in 
the Brazilian society only, since there are many national and interna-
tional researches showing that this violence is becoming a world social 
issue.

However, if we consider the school as a socializing/educational 
institution, we need to recognize the violence that has been produced 
and reproduced by it, as our data showed, especially regarding to the 
violence perpetrated by teachers against students, which is quite recur-
ring. In this sense, the documents pointed that teachers and students 
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are at the core of violence in the school environment, as the student is 
not the only one responsible for it. Furthermore, the sources also in-
dicated the low external influence in the violence engendering in the 
school environment. This makes us to assume that this violence is pro-
duced and reproduced basically in the school environment, being the 
teachers’ participation alarming.

Translated from portuguese by Ivana Savietto
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Notes

1 The understanding of violence was based on the etymology of the term vio-
lence according to Chauí (2003, p. 41-42): [...] violence comes from the Latin 
vis, strength, and according to the dictionaries, it means: 1) anything that acts 
using force to go against the nature of any being (it is to denature); 2) any act 
of force against one’s spontaneity, will and freedom (it is to coerce, embarrass, 
torture, brutalize); 3) any act of violation of the nature of someone or of some-
thing positively valued by a society (it is to violate); 4) any act of transgression 
against those things and actions that one or a society defines as fair and as a 
right; 5) consequently, violence is an act of brutality, harassment and physical 
and/or psychic abuse against someone and characterizes intersubjective and 
social relations defined by oppression, intimidation, fear and terror (Chauí, 
2003, p. 41-42).

2 It is important to state that this research was accomplished between 2012 
and 2013, covering, at the time, the last five years of the production on school 
violence in Brazil.

3 According to Bardin (1977, p. 42, authors’ translation) Content Analysis is a set 
of analyses of the communication that aim to “[...] obtain, through systematic 
and objective procedures of description of the content of the messages, indica-
tors (quantitative or not) that allow the inference of knowledge, regarding the 
conditions of production/reception (inferred variables) of these messages”.

4 This is why we understand that we operated an inflection to the given tech-
nique.

5 We have opted to present all the authors, due to two main reasons: a) the reader 
can use this bibliography to do other researches, and b) as we are working with 
topic categories, we will not quote every research individually and this would 
imply not including all the sources in the references.

6 The localization of these sources was made in the Digital Bank of Theses Sum-
maries and Dissertations of the Higher Education Staff Development Coordina-
tion (Capes) through the descriptors: school violence, violence in school and 
violence in the school environment.

7 We have adopted the sources’ classifications.

8 We used the sources’ registered designations.

9 The designations of the charts introductions were reproduced in the sources.

10 People who are not from the school environment do not have any kind of rela-
tion with the institution where the violence occurred.
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11 It is important to state that, in the sources, it was only informed that the 
violence suffered and perpetrated was physical, but there was no mention of 
this kind of violence. Likewise, in the sources it was not clear if the actions – 
mentioned before – of the verbal violence scope were also mediated by physical 
violence.

12 About violence production and reproduction, regarding the violence culture, 
many authors are quoted, such as Cardia (2012).

13 The book on the founding myth, whose author is Marilena Chauí, is Brasil: mito 
fundador e sociedade autoritária. Myth comes from the Greek word mythos, it is 
a narrative of origin without necessarily having an original narrative, it func-
tions as an imaginary and symbolic solution of reality to make it justifiable 
and acceptable. The myth denies and justifies the reality denied by it through 
solutions that create a social integration around a consensus on the meanings 
of social facts. In this way, the myth transforms the existing reality into an 
invisible one, producing and determining ideas, values and behaviors present 
in the actions of the members of a society. Ideology is the exact expression of 
the myth that society tells itself in favor of the conservation of its initial mythic 
matrix, that is, it is the mechanism of conservation mythology conservation. 
The myth always finds means to renew itself along the time and the historical 
transformations, therefore it is always a present reality – although impercep-
tible – in our customs, values and conducts (Chauí, 2000; 2003).
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