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Abstract

The following pedagogical proposal seeks 
to understand what types of  reflections Modern 
Languages students reveal about educational 
issues when analyzing artwork within their 
context. We worked with twelve Modern 
Languages students in their fifth and sixth 
semester at a public university in Colombia. 
The students began by analyzing four murals 
located within the university. Then, they created 
their own artwork and provided reflections on 
each other’s pieces of  art. The findings showed 
that the students first began analyzing visual 
aspects of  the murals and artwork, followed by 
the educational issues represented in each piece. 
As a common theme, the students reflected on 
the idea that working together yields a diversity 
of  solutions. Finally, the students demonstrated 
that they could benefit from reflective practices 
despite not having started their teaching 
practicum.
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Abstract

Teachers’ beliefs, attitudes, and identities 
have been considered as the main fac-
tors in improving their performance to 
enhance students’ learning. The present 
study aimed to explore the relationship 
among Iranian EFL teachers’ professional 
identity, their self-efficacy, and their critical 
thinking skills in their teaching process. 
To achieve the objective of  the study, 75 
EFL teachers participated in this study. 
Three instruments were used to collect 
the required data including professional 
identity, TEBS-Self  questionnaires, and 
the Watson-Glaser Critical Thinking Ap-
praisal test. The findings in the present 
study demonstrate that there was a strong 
positive relationship of  the EFL teachers’ 
professional identity between their self-ef-
ficacy and their critical thinking skills. 
The results of  the ANOVA (analysis of  
variance models) test indicated that the 
EFL teachers’ professional identity could 
predict their self-efficacy and their critical 
thinking skills.

Keywords: critical thinking skills, identity, 
professional identity, teachers’ self-efficacy.

Resumen

Las creencias, actitudes e identidades de 
los profesores se han considerado como 
los aspectos principales en el mejora-
miento de su desempeño al promover el 
aprendizaje de los estudiantes. El presente 
estudio busca explorar la relación entre la 
identidad profesional, la autoeficiencia, 
y las habilidades de pensamiento crítico 
en la enseñanza de inglés como lengua 
extranjera entre profesores iraníes de 
inglés. Para alcanzar este objetivo, 75 pro-
fesores iraníes de inglés participaron en el 
estudio. Se usaron tres instrumentos para 
la recolección de datos que incluyen los 
cuestionarios TEBS-Self  y Watson-Glaser 
Critical Thinking Appraisal. Los resultados 
demuestran que hay una fuerte y positiva 
relación entre la identidad profesional de 
los profesores y su autoeficiencia y las 
habilidades de pensamiento crítico. Los 
resultados del test ANOVA indican que 
la identidad profesional de los profesores 
podría predecir su autoeficiencia y sus 
habilidades de pensamiento crítico.

Palabras clave: habilidades de pensamiento 
crítico, identidad, identidad profesional, 
autoeficiencia de los profesores.
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Introduction
Teacher identity has come into view as a principal topic in educational 

research since the 1990s. Understanding identities is “the central factor in the 
quest to secure a meaningful education in a culturally diverse society” (Kearney, 
2003, p. 1). The role of  teachers’ perceptions, beliefs, identities, and efficacy in 
making an effective EFL instruction, in improving their performance to enhance 
students’ learning can be helpful. Little (1995, p. 180) suggests that “language 
teachers are more likely to succeed in promoting learner autonomy if  their own 
education has encouraged them to be autonomous.” Morita (2004) believes 
that teacher identity tries to capture teachers’ interpretation of  themselves with 
relation to their appointment.

In recent years, teachers’ beliefs, attitudes, and identities have been viewed 
as the main factors in their performance in the classroom. Many studies have 
been conducted in this respect (Borg, 2003; Farrell, 2008; Golombek & Johnson, 
2004; Nishino, 2009; Pintrich & Schunk, 1995; Schwitzgebel, 2011; Woods, 
1991) by using different techniques of  examination and distinctive hypotheti-
cal models. The majority of  identity studies have been conducted on teachers’ 
professional identity. Beijaard, Meijer, and Verloop (2004) believe that research 
on teachers’ professional identity focuses on the ways “teachers relate to other 
people, and the responsibilities, attitudes, and behaviors they adopt as well as 
the knowledge they use” (p. 125). In fact, more studies should be conducted 
in this area for researchers to develop true understanding of  the factors which 
affect teachers’ beliefs, identities, and students’ achievement.

Teachers’ professional identity and their sense of  self-efficacy have drawn 
more attention recently. Bandura (1997) defined self-efficacy as “the conviction 
that one can successfully execute the behavior required to produce outcomes” 
(p. 193). Bandura (1986) refers to four sources of  self-efficacy: 1) Mastery ex-
perience (individuals’ achievements), 2) Vicarious experience (other individuals’ 
achievements), 3) Persuasions (what others say), and 4) Psychological states 
(anxiety, stress, and fear). Rich, Lev, and Fischer (1996) describe teacher efficacy 
as “a teacher’s general feeling that the education system is capable of  fostering 
satisfactorily student academic achievement despite negative influences external 
to the teacher” (p. 1016).
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The third personal feature that has drawn more attention in the present 
study is teachers’ critical thinking skills to make reasoned judgments that are 
logical and well thought out. Williams (2005) believes that “critical thinking 
is important in all academic disciplines within democratic education, but it is 
indispensable in the field of  teacher education” (p. 164). According to Paul 
and Elder (2005), critical thinking is “that mode of  thinking about any subject, 
content or problem in which the thinker improves the quality of  his or her 
thinking by skillfully taking charge of  the structures inherent in thinking and 
imposing intellectual standards upon them” (p. 1). According to McPeck (1981), 
the basic nature of  critical thinking is the disposition and skill to become in-
volved in an activity with reflective skepticism. Teachers’ critical thinking skills, 
in the foreign language teaching process, influence learners’ learning process.

Teachers’ awareness of  their identities, and their self-efficacy and critical 
thinking skills can be considered as important factors in their professional de-
velopment. Nevertheless, little research exists regarding the relationship between 
teachers’ professional identity and their self-efficacy. The general aim of  this 
study is to explore the relationship among Iranian EFL teachers’ professional 
identities, their efficacy and critical thinking skills in t heir teaching process. 
This goal is realized through the following research questions:

Q1. Is there any relationship between Iranian English language teachers’ 
professional identity and their self-efficacy?

Q2. Does EFL teachers’ professional identity significantly predict their 
self-efficacy?

Q3. Is there any relationship between Iranian English language teachers’ 
professional identity and their critical thinking skills?

Q4. Does EFL teachers’ professional identity significantly predict their 
critical thinking skills?

Literature Review
Teachers’ identities and professional identity. Teaching EFL is influenced 

by a number of  conflicts related to the teachers’ personal, social, professional, 
economic, and political factors. Palmer (1998) asserted that “good teaching 
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cannot be reduced to technique; good teaching comes from the identity and 
integrity of  the teacher” (p. 10). Teacher identity tries to comprehend teachers’ 
definition of  themselves with relation to their profession. Analyzing teacher 
identity leads to better perception of  educational theories and practice (Morita, 
2004). Little (1995, p. 179) refers to “genuinely successful teachers” as “autono-
mous in the sense of  having a strong sense of  personal responsibility for their 
teaching, exercising via continuous reflection and analysis the highest possible 
degree of  affective and cognitive control of  the teaching process, and exploiting 
the freedom that this confers.” According to Smith, Walker, Fields, Brookins, 
and Seay (1999), individual identity has an outstanding control on how they 
perceive others, their self-esteem, self-confidence, aspirations, motivation, and 
effort lay out in various aspects of  their lives.

Analyzing teacher identity leads to a better perception of  educational 
theories and practice (Ghafar Samar, Kiany, Akbari & Azimi, 2011). Accord-
ing to Ghafar Samar et al. (2011, p. 38), “Preference and/or tendency to work 
with the people in an institution, including colleagues, manager(s), and staff  is 
regarded as an important factor of  institutional identity.” White and Parham 
(1990) defined identity as “the adoption of  certain personal attitudes, feelings, 
characteristics, and behaviors and the identification with a larger group of  
people who share those characteristics” (p. 42). Identity studies then focused on 
different manifestations of  identity formation by emphasizing social, cultural, 
religious, political, and psychological differences.

Beijaard et al. (2004) determined that teacher identity formation is (a) 
ongoing, (b) involves both person and context, (c) consists of  sub-identities 
that must be harmonious, and (d) requires a level of  agency by teachers. Gid-
dens (2002, p. 53) refers to self-identity or personal identity as that which is 
“understood by the person in terms of  his or her own biography.”

One aspect of  many English language teachers’ personalities is professional 
identity. According to Farrell (2008, p. 2), teachers “collect data about their teaching, 
examine their attitudes, beliefs, assumptions, and teaching practices, and use the 
information obtained as a basis for critical reflection about teaching.” Helleve, 
Flisher, Onya, Mukkoma, and Klepp (2009, p. 191) contend that “there will 
be different perceptions, understandings and values among those persons who 
have been given the task of  delivering an [education] programme.”
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Different studies have different definitions of  professional identity. Brown 
(2001) identified qualities of  professional language teachers by classifying his ideas 
into four categories: technical knowledge, pedagogical skills, interpersonal skills, 
and personal qualities. Ghafar Samar et al. (2011, p. 32) asserted that identity, 
as a nonspecific term, is characterized as the type of  persons individuals see 
themselves as or are seen as in a specific setting, a self-built procedure which 
is adjusted by various elements. Teacher identity, similarly, defines teachers 
regarding their profession. Investigation on teacher identity results in great 
impacts in different educational aspects such as teacher commitment (Day & 
Gu, as cited in Ghafar Samar et al., 2011). It also leads to a better perception 
of  educational theories and practice.

Teachers’ self-efficacy. The other aspect of  many English language 
teachers’ personalities is their efficacy. Bandura (1997) has defined self-efficacy 
as, “beliefs in one’s capability to organize and execute the courses required to 
manage prospective situations” (p. 2). Bandura (1997) also suggests three context 
levels at which self-efficacy can be assessed, including: a domain general level, a 
domain specific level, and a task level. These four main forms of  influence are 
sources of  self-efficacy including: (a) Demographic Variables such as age, area of  
certification, gender, grade(s) instructed, and so on (Pajares, 1996; Pintrich & 
Schunk, 1995; Tschannen-Moran & Hoy, 2001); (b) Performance Accomplishments 
refers to individual’s successes to increase self-efficacy (Bandura, 1997); (c) Vi-
carious Experience refers to indirect experience such as imitation and observation 
(Bandura, 1997); (d) Verbal Persuasion or social persuasion refers to the positive or 
negative comments from other people (Bandura, 1997; Maddux, 1995).

Tschannen-Moran and Hoy (2007), in their study about the difference 
between the efficacy of  novice and experienced practicing teachers, found 
that verbal persuasion significantly predicted novice teachers’ sense of  efficacy 
because “teachers who are struggling in their early years in their careers tend 
to lean more heavily on the support of  their colleagues” (p. 953). Tschannen-
Moran et al. (1998, p. 233) define teachers’ self-efficacy as a “teacher’s belief  
in his/ her abilities to organize and perform activities required for fulfillment 
of  teaching duties against a specific background.”

Teacher efficacy has been defined as “the extent to which the teacher 
believes he or she has the capacity to affect student performance” (Berman, 
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McLaughlin, Bass, Pauly, & Zellman, 1977, p. 137). Berman et al. (1977), in 
their study to evaluate 100 Elementary and Secondary Education Act teachers, 
found that “teachers’ sense of  efficacy emerged a powerful explanatory vari-
able… Indeed the regression coefficient of  the effects of  a sense of  efficacy 
[is] among the strongest relationships identified in our analysis” (p. 136).

Woolfolk and Hoy (1990) stated that researchers have found few constant 
relationships between teachers’ characteristics and students’ behavior or learn-
ing. Teachers’ sense of  efficacy is an exception to this general rule (p. 81). 
Gibson and Dembo (1984), in one of  the first studies aimed at attempting to 
measure the dimensions of  teacher self-efficacy, stated that by applying Ban-
dura’s theory to the construct of  teacher efficacy, outcome expectancy would 
essentially show the degree to which teachers believed the environment could 
be controlled (Gibson & Dembo, 1984, p. 570). Additionally, Ross (1994) 
investigated teacher efficacy studies in pre-college settings and identified a 
significant relationship between teachers’ sense of  efficacy and their behaviors. 
Soodak and Podell (1993) defined teacher efficacy as the conviction that one 
can successfully bring about the desired outcomes in one’s students; that is, 
confidence in one’s teaching abilities. Then, teacher self-efficacy beliefs can 
predict their effort and persistence in encountering difficulties and keeping 
students on task.

Critical thinking skills. The influences of  critical thinking on human life, 
especially concerning education, cannot be ignored by teachers and research-
ers. The Educational Policy and Accreditation Standards (EPAS) states that: 
“critical thinking is self-directed thinking and a self-monitored process that 
requires effective problem solving abilities” (as cited in Colby, 2009, p. 121). 
According to Paul and Elder (2005), the four main reasons why critical thinking 
is becoming more important are: speeding up changes, increasing complexity, 
having more interdependence, and expanding danger. Facione (2009) argues 
that critical thinking skills are the “cornerstone of  higher education” (p. 5). 
Unrau (1997) defines critical thinking as “a process of  reasoned reflection on 
the meaning of  claims about what to believe or what to do” (p. 14). The main 
features of  critical thinking are: defining assumptions, focusing on uncertain-
ties, analyzing discussions, asking and answering questions and evaluating the 
reliability of  sources (Anderson et al., as cited in Emir, 2009).
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Branch (as cited in Seferoglu & Akbıyık, 2006) stated that good critical 
thinkers are those who are inquisitive, open minded, proficient, analytical, 
scholarly, mature, self-confident, and seekers of  truth. According to Carroll 
(2005), an excellent critical thinker is (1) curious and insightful, (2) perceptive 
and open-minded, (3) flexible, (3) fair-minded in evaluation, (4) fair in con-
fronting individual needs and inclinations, (5) judicious in making judgments, 
(6) willing to reconsider and is clear on issues, (7) well-regulated in issues, (8) 
well-organized in seeking relevant information and seeking precise results, and 
(9) reasonable in the selection of  criteria. Thinking skills including reasoning, 
problem solving, decision making, and creative thinking are considered the 
skills of  great importance in social and educational contexts (Collier, Guenther, 
& Veerman, 2002). Therefore, schools need to concentrate on how to think 
rather than what to think.

Method
This study explores the relationship among EFL teachers’ professional 

identity, their efficacy, and their critical thinking skills. In order to achieve the 
objective of  the present study, a survey was conducted among Iranian EFL 
teachers.

Participants. In the present study, the participants were EFL teachers 
teaching English as a foreign language in private language institutes of  Iran. 
In selecting the main participants, availability sampling was used. The partici-
pants consisted of  90 experienced English language teachers holding a BA, 
an MA, or a PhD degree in TEFL, English literature, linguistics, or English 
translation. Out of  the 90 teachers who participated in this study, 15 teachers 
were selected to take part in a pilot study on the questionnaires. Out of  the 
75 participants who completed the questionnaires, 51 (68%) of  them, were 
females and the remaining 24 (32%) were males; the majority of  them were 
below 30 years of  age.

Instruments. In the present study, the researchers used the Professional 
Identity questionnaire, Teachers’ Efficacy Beliefs System-Self  Form (TEBS-Self) 
questionnaire, and the Watson‐Glaser Critical Thinking Appraisal test. Prior 
to the study, the three questionnaires were piloted with a group of  15 EFL 
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teachers. The purpose behind piloting the questionnaire was to estimate their 
reliability. The reliability index estimated through Cronbach’s Alpha showed 
acceptable values:

Table 1. Reliability Statistics of  the Questionnaires

N of  Items
Cronbach’s Alpha 

coefficient
Professional identity questionnaire 14 0.765
Teachers’ self-efficacy beliefs 31 0.15
Critical thinking appraisal questionnaire 0.76

Beijaard professional questionnaire. This Beijaard Professional ques-
tionnaire was used to investigate teachers’ professional identity. This question-
naire is modified based on the sets of  professional identities questions used 
by Beijaard, Verloop, and Vermunt (2000). The questionnaire consisted of  
two parts; the first part contains questions about demographic aspects such 
as teachers’ gender, age, and years of  experience. The second part subsumes 
14 items, which are categorized in three sub-scales including: subject matter 
knowledge and skills (items 1-4); didactical field (items 5-10) to express to 
what extent their teaching was based on knowledge and skills regarding the 
planning, execution, and evaluation of  teaching and learning processes; and 
pedagogical field (items 11-14) to describe how much they base their teach-
ing on knowledge and skills to support students’ social, emotional, and moral 
development. This instrument uses a five-point scale, including: 1= never, 2= 
rarely, 3= sometimes, 4= often, 5= always.

Teachers’ Efficacy Beliefs System-Self  Form (TEBS-Self). Dellinger, 
Bobbett, Dianne, and Chad’s (2008) Teachers’ Efficacy Beliefs System-Self  form 
(TEBS-Self) was used to assess teachers’ self-efficacy beliefs about their own 
abilities to successfully perform specific teaching (Appendix I). The TEBS-Self  
subsumes 31 items, which are categorized in six sub-scales with some of  the 
items falling within two or more categories including: communication/clarifica-
tion (items 9, 5, 10, 11, 15, 16, 17, 18, 22, 23); management/climate (items 3, 
4, 5, 6, 7, 8, 9, 10, 24, 30, 31); accommodating individual differences (items 1, 
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2, 7, 12, 13, 14, 27, 28); motivation of  students (items 3, 26, 29, 30); managing 
learning routines (items 3, 4, 5); and higher-order thinking skills (items 4, 19, 
20, 21, 25). This instrument uses a five-point scale, namely: 1= very weak, 2= 
weak, 3= moderate, 4= strong, 5= very strong.

This questionnaire is used by the researchers in various contexts to measure 
teachers’ self-efficacy beliefs about their own abilities.

The Watson-Glaser Critical Thinking Appraisal questionnaire. The 
Watson-Glaser Critical Thinking Appraisal is an assessment tool designed to 
measure an individual’s critical thinking skills. It is used to determine an indi-
vidual’s ability to think critically and to assess their suitability for an organization 
or a specific position within it (Appendix V). The test comprises five sections: 
1) Inferences; 2) Assumptions; 3) Deductions; 4) Interpreting Information; and 
5) Arguments. The participants read the instructions preceding each section 
and answer the questions. There are a total of  85 questions in this test and they 
should aim to correctly answer as many questions as they can within 40 minutes.

Procedure. During the 2017-2018 academic year, the three questionnaires 
were distributed to the participants at the institutions participating in this study 
and were completed at the time of  distribution. Detailed instructions were given 
by the researcher on how to complete the questionnaires. While distributing 
the questionnaire, the researchers informed the participants of  the goals and 
importance of  the study. They were also asked to present their true and hon-
est responses. On average, it took each respondent around 65 minutes to read 
and answer the items.

Data analysis. To analyze the data, teachers’ responses to the items of  
the questionnaires were fed into SPPS (version 21). In order to investigate the 
relationship between teachers’ professional identity, self-efficacy, and their critical 
thinking skills, the data were analyzed quantitatively using Pearson Correlation. 
To analyze the data for the second and fourth research questions, simple linear 
regression, whose significance is shown through ANOVA, was run.

Results
This part presents the results of  the data analyses in order to provide 

answers to the above questions.
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Demographic information. Table 2 below shows the information related 
to the participants’ demographic characteristics.

Table 2. Participants’ Demographic Information Statistics

Frequency Percent Valid Percent
Cumulative 

Percent
Gender 
Male
Valid Female
Total 

24
51
75

32.0
68.0
100.0

32.0
68.0
100.0

32.0
100.0

Degree 
BA
MA
Valid PhD
Total

15
56
4
75

20.0
74.7
5.3

100.0

20.0
74.7
5.3

100.0

20.0
94.0
100.0

Major 
English Translation
TEFL
Valid English Literature
Linguistics
Total

14
51
7
3
75

18.7
68.0
9.3
4.0

100.0

18.7
68.0
9.3
4.0

100.0

18.7
86.7
96.0
100.0

Age 
Below 30
31-35
Valid 	 36-40
Upper 41
Total 

36
29
5
5
75

48.0
38.7
6.7
6.7

100.0

48.0
38.7
6.7
6.7

100.0

48.0
86.0
93.3
100.0

Table 2 indicates the information related to the respondents’ gender, academic 
degree, major, and age. From the total of  75 respondents, 24 were male and 51 
were female. As shown in Table 2, from the total of  the 75 teachers, 15 had a 
BA, 56 had an MA, and 4 participants had a PhD. And most of  the respondents’ 
major in education was TEFL. The information related to participants’ age is 
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presented in this table as well. Out of  the total of  75 respondents in the study, 
most of  the respondents’ age was below 30.

Research questions
Q1: Is there a relationship between EFL teachers’ professional iden-

tity and their self-efficacy?

Table 3. The descriptive statistics of  EFL teachers’ professional identity and their 
self-efficacy 

Mean Std. Deviation N

Teachers’ Efficacy 137.12 8.261 75
Teachers’ Professional Identity 57.65 3.607 75

The relationship between EFL teachers’ professional identity and self-
efficacy was analyzed by Pearson correlation coefficient.

Table 4. Pearson Correlation; Self-Efficacy with Professional Identity

Teachers’ 
Efficacy

Teachers’ 
Professional 

Identity

Teachers’ Efficacy
Pearson Correlation 1 .443**

Sig. (2-tailed) .000
N 75 75

Teachers’ 
Professional 
Identity

Pearson Correlation .443** 1
Sig. (2-tailed) .000
N 75 75

** Correlation is significant at the 0.01 level (2-tailed). 

The obtained results showed positive correlation between the two vari-
ables (P </000 and r = 0/443, n = 75). The positive relationships between 
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two variables indicate that, as EFL teachers’ professional identity increases, the 
level of  EFL teachers’ self-efficacy increases too.

Q2. Does EFL teachers’ professional identity significantly predict 
their self-efficacy? A simple linear regression was run to predict EFL teachers’ 
self-efficacy through their professional identity. As shown in Table 5, the EFL 
teachers’ professional identity predicted 19.6 percent of  their self-efficacy  
(R = .443, R2 = .196).

Table 5. Model Summaryb: Predicting EFL Teachers’ Self-Efficacy through

Model R R Square Adjusted R 
Square

Std. Error 
of  the Estimate

1 .443a .196 .185 7.458

a. Predictors: (Constant), teachers’ Professional Identity
b. Dependent Variable: Teachers’ Efficacy 

The results of  the ANOVA test of  significance of  the regression model (F 
(1, 73) = 17.788, p = .000) indicated that the regression model was significant. 
That is to say, EFL teachers’ professional identity could predict their self-efficacy.

Table 6. ANOVAa Test of  Significance of  Regression Model

Model Sum of  Squares Df Mean Square F Sig.

1

Regression 989.432 1 989.432 17.788 .000b

Residual 4060.488 73 55.623

Total 5049.920 74

a. Dependent Variable: Teachers’ Efficacy 
b. Predictors: (Constant), teachers’ Professional Identity

The results of  Table 7 can be used to build the regression equations as:

Self-Efficacy = Constant + (b * professional Identity)
Self-Efficacy = 78.680 + (0.240 * professional Identity)
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Table 7. Coefficientsa ; Predicting EFL Teachers’ Self-Efficacy through Professional 
Identity

Model
B

Unstandardized 
Coefficients

Standardized 
Coefficients

t
Sig.

95.0% 
Confidence 

Interval for B

Std. 
Error

Beta
Lower 
Bound

Upper 
Bound

1

(Constant) 78.680 13.883 5.667 .000 51.012 106.349

Teachers’ 
Professional 
Identity

1.014 .240 .443 4.218 .000 .535 1.493

a. Dependent Variable: Teachers’ Efficacy 

Q3. Is there any relationship between Iranian English language 
teachers’ professional identity and their critical thinking skills?

Table 8. The Descriptive Statistics of  EFL Teachers’ Professional Identity and

Their Self-Efficacy

Mean Std. Deviation N

Teachers’ critical thinking 72.76 5.514 75
Teachers’ Professional Identity 57.65 3.607 75

In order to answer the third research question, the researcher could use Pearson 
correlation coefficient.
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Table 9. Pearson Correlation; Critical Thinking Skills with Professional Identity 

Teachers’ 
critical thinking 

skills

Teachers’ 
Professional 

Identity

Teachers’ critical 
thinking skills

Pearson Correlation 1 .388**

Sig. (2-tailed) .001
N 75 75

Teachers’ 
Professional 
Identity

Pearson Correlation .388** 1
Sig. (2-tailed) .001
N 75 75

** Correlation is significant at the 0.01 level (2-tailed).

The obtained results showed a positive correlation between the two variables 
(P </ 001 and r = 0/388, n = 75). The positive relationships between these 
two variables indicate that, as EFL teachers’ professional identity increases, the 
level of  EFL teachers’ critical thinking skills increases too.

Q4. Does EFL teachers’ professional identity significantly predict 
their critical thinking skills? In order to answer the forth research question, 
the researcher could also use simple linear regression to predict EFL teachers’ 
critical thinking skills through their professional identity. As shown in Table 10; 
the EFL teachers’ professional identity predicted 15.0 percent of  their critical 
thinking skills (R = .388, R2 = .150).

Table 10. Model Summary: Predicting EFL Teachers’ Critical Thinking Skills

Model R R Square
Adjusted R 

Square
Std. Error 

of  the Estimate
1 .388a .150 .139 5.117

a. Predictors: (Constant), Teachers’ Professional Identity
b. Dependent Variable: Teachers’ critical thinking
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 The results of  the ANOVA test of  significance of  the regression model 
(F (1, 73) = 12.920, p = .001) indicated that the regression model was signifi-
cant. That is to say that EFL teachers’ professional identity could predict their 
critical thinking skills.

Table 11. ANOVAa Test of  Significance of  Regression Model

Model Sum of  Squares Df Mean Square F Sig.

1
Regression 338.288 1 338.288 12.920 .001b

Residual 1911.392 73 26.183
Total 2249.680 74

a. Dependent Variable: Teachers’ critical thinking skills
b. Predictors: (Constant), Teachers’ Professional Identity 

The results of  Table 12 can be used to build the regression equations as:

Critical thinking skills = Constant + (b * professional Identity)
Critical thinking skills = 35.589 + (0.593 * professional Identity)

Table 12. Coefficientsa: Predicting EFL Teachers’ Crit ical Thinking Skills through 
Professional Identity

Model
B

Unstandardized 
Coefficients

Standardized 
Coefficients

t
Sig.

95.0% Confidence 
Interval for B

Std. Error Beta
Lower 
Bound

Upper 
Bound

1

(Constant) 38.589 9.525 4.051 .000 19.606 57.572
Teachers’ 
Professional 
Identity

.593 .165 .388 3.594 .001 .264 .921

a. Dependent Variable: Teachers’ critical thinking skills 

We are 95% confident that the slope of  the true regression line is some-
where between .264 and .921. In other words, we are 95% confident that teachers’ 
professional identity can predict their critical thinking skills somewhere between 
.264 and .921.
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Discussion
In the present study, the main objective was to investigate the relationship 

between English language teachers’ professional identity, their efficacy, and their 
critical thinking skills. In response to the first research question, the results ob-
tained in this study confirmed a relationship between English language teachers’ 
professional identity and their efficacy. The positive relationship between the 
two variables indicates that as EFL teachers’ professional identity increases, the 
level of  their self-efficacy increases too. As for the second research question, 
the results indicated that EFL teachers’ professional identity could predict 
their self-efficacy. The findings are in line with Bandura (1998), Tschannen-
Moran and Hoy (2001), and Volkmann and Anderson (1998). Bandura (1998) 
interpreted that an individual’s profession presents a significant reference of  
personal identity, and self-worth and self-efficacy beliefs play an important 
role in career development. Tschannen-Moran and Hoy (2001) believed that 
teacher efficacy is related to some meaningful educational issues including 
teachers’ persistence, enthusiasm, commitment, and instructional behavior, 
as well as student issues such as achievement, motivation, and self-efficacy 
beliefs. Volkmann and Anderson (1998) maintained that professional identity 
is a complex and active equilibrium where personal self-image is assessed with 
a variety of  social roles that teachers feel obliged to play.

In response to the third question, the results confirmed a relationship be-
tween English language teachers’ professional identity and their critical thinking 
skills. The positive relationships between these two variables indicate that, as 
EFL teachers’ professional identity increases, the level of  their critical thinking 
skills increases too. As for the fourth question, the results indicated that EFL 
teachers’ professional identity could predict their critical thinking skills. The 
findings are in line with Ruminski and Hanks (1995). Halvorsen (2005) defines 
critical thinking as, “To think critically about an issue is to consider that issue 
from various perspectives, to look at and challenge any possible assumptions 
that may underlie the issue and to explore its possible alternative” (p. 1). Ru-
minski and Hanks (1995) believe teachers should have an astute concept of  
critical thinking before they commence teaching and evaluating.

The value of  the findings of  the present study lies in the fact that almost 
all the claims related to the prediction of  teacher professional identity about 
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their self-efficacy and their critical thinking skills have been theoretical and this 
study sheds empirical light on the issue. Thus, the results of  the study imply 
that pre-service and even in-service teachers should familiarize themselves 
with the influence of  professional identity and their other personal identities 
on their teaching process. The essential quality inherent in the two variables is 
a desire to teach well. As is evident, upon dissecting the three variables, they 
all have qualities which aim at a common goal, that is, the better presentation 
of  opportunities for teacher development.

Conclusions and Implications
In traditional (or formal) education, teachers are the most important 

influences concerning student achievement. EFL teachers can improve their 
own teaching by deliberately and analytically concentrating on their personal 
identities during their teaching process. Professional identity as a part of  teach-
ers’ identity can affect the other language teachers’ personal characteristics 
such as their efficacy and their critical thinking skills. The role of  teachers’ 
perceptions, beliefs, identities, and efficacy in making EFL instruction effec-
tive, and also in improving their performance to enhance students’ learning 
can be helpful. Beijaard, Meijer, and Verloop (2004) believe that research on 
teachers’ professional identity focuses on the ways “teachers relate to other 
people, and the responsibilities, attitudes, and behaviors they adopt as well 
as the knowledge they use” (p. 125). Teachers’ awareness of  their identities, 
self-efficacy, and critical thinking skills, which can be considered as import-
ant factors in professional development, can also be helpful in their general 
development. In conclusion, teachers’ individual professional identity was 
concentrated on their self-efficacy and critical thinking skills. The findings 
of  the present study demonstrate that EFL teachers’ self-efficacy and their 
critical thinking skills increase as their professional identity increases.

Professional identity as one of  the language teachers’ personal features can 
affect their other personal characteristics. In the present study, the researchers 
wanted to consider professional identity as a predictor of  EFL teachers’ self-
efficacy. The findings in the present study demonstrated that there is a positive 
relationship between EFL teachers’ professional identity and other variables. 
However, due to some important limitations, the results of  this study need to 
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be interpreted cautiously. First, the study was based on correlational data, and 
second, the number of  participants was limited.

The findings are interpreted to have pedagogical implications for students, 
language teachers, curriculum developers, and those who took part in the study. 
These findings can be helpful in teacher development where teacher identity, 
self-efficacy, and critical thinking skills are considered as important factors in 
professional development.

The present study set out to investigate the relationship between EFL 
teachers’ professional identity, their self-efficacy, and critical thinking. However, 
much remains to be done in this field such as: the functions of  different per-
sonal characteristics in EFL teachers’ professional identity and the difference 
between EFL experienced and inexperienced teachers’ professional identity 
and their efficacy.
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