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Abstract: The forced transition to distance learning during the pandemic has
determined the development of new models of university teachers’ professional activity.
The results of the “first wave” show that the community of teachers was not prepared for
distance learning not only due to the lack of necessary competencies and skills of working
in the online environment but also psychologically. In particular, the psychological
unpreparedness of teachers for the transition from traditional formats of interaction
to the remote ones, the collapse of the familiar “live” models of communication with
students and colleagues turned up to be a major difficulty. Based on the results of
research, the key problems of the organization of teachers’ remote work are determined
and the socio-psychological consequences of remote employment are revealed. The main
groups of risks faced by teachers due to the forced transition to remote employment
are also identified. The impact of remote formats on the professional activities of
teachers cannot be assessed unequivocally. On the one hand, in the time of remote
work, teachers have developed new skills and competencies, mastered innovative online
technologies, managed to overcome numerous psychological struggles, etc. On the other
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hand, teachers are aware that the necessary process of transformation of education
will not only substantially change their professional activity but will also lead to the
emergence of fundamentally new social roles and models of professional behavior. There
is a growing sense of unease and confusion in the teaching community and negative
expectations associated with uncertainty in the professional labor market are developing,
Keywords: Distance learning at universities, Remote employment of teachers, Remote
working conditions, University professors.

Resumo: A transi¢io forgada para o ensino a distincia durante a pandemia determinou
o desenvolvimento de novos modelos de atividade profissional dos professores
universitdrios. Os resultados da “primeira onda” mostram que a comunidade de
professores nio estava preparada para a educagio a distincia nio sé pela falta
de competéncias e habilidades necessdrias para trabalhar no ambiente online, mas
também psicologicamente. Em particular, o despreparo psicolégico dos professores
para a transi¢do dos formatos tradicionais de interagio para os remotos, o colapso
dos modelos familiares “vivos” de comunicagio com alunos e colegas revelou-
se uma grande dificuldade. Com base nos resultados da pesquisa, os principais
problemas da organizagio do trabalho remoto dos professores sio determinados e
as consequéncias socio-psicoldgicas do emprego remoto sio reveladas. Os principais
grupos de riscos enfrentados pelos professores devido a transicio forgada para empregos
remotos também sao identificados. O impacto dos formatos remotos nas atividades
profissionais dos professores nio pode ser avaliado de forma inequivoca. Por um
lado, no tempo do trabalho remoto, os professores desenvolveram novas habilidades
e competéncias, dominaram tecnologias online inovadoras, conseguiram superar
intimeras lutas psicoldgicas, etc. Por outro lado, os professores estio cientes de que o
necessdrio processo de transformagio da educagio nao apenas mudard substancialmente
sua atividade profissional, mas também levard ao surgimento de papéis sociais e modelos
de comportamento profissional fundamentalmente novos. H4 um sentimento crescente
de mal-estar e confusio na comunidade de ensino e as expectativas negativas associadas
d incerteza no mercado de trabalho profissional estio se desenvolvendo.
Palavras-chave: Ensino 4 distincia nas universidades, Emprego remoto de professores,
Condicoes de trabalho remoto, Professores universitérios.

Resumen: La transicidn forzada a la educacién a distancia durante la pandemia ha
determinado el desarrollo de nuevos modelos de actividad profesional del profesorado
universitario. Los resultados de la “primera ola” muestran que la comunidad de
profesores no estaba preparada para la educacién a distancia no solo por la falta
de competencias y habilidades necesarias para trabajar en el entorno en linea sino
también psicolégicamente. En particular, la falta de preparacién psicoldgica de los
docentes para la transicién de los formatos tradicionales de interaccién a los remotos, el
colapso de los modelos familiares de comunicacién “en vivo” con estudiantes y colegas
resulté ser una gran dificultad. Sobre la base de los resultados de la investigacion,
se determinan los problemas clave de la organizacién del trabajo a distancia de los
profesores y se revelan las consecuencias sociopsicolégicas del empleo a distancia.
También se identifican los principales grupos de riesgos a los que se enfrentan los
docentes debido a la transicién forzada al empleo a distancia. Elimpacto de los formatos
remotos en las actividades profesionales de los profesores no puede evaluarse de forma
inequivoca. Por un lado, en la época del trabajo a distancia, los docentes han desarrollado
nuevas habilidades y competencias, dominado tecnologfas innovadoras en linea, logrado
superar numerosas luchas psicolégicas, etc. Por otro lado, los docentes son conscientes
de que el proceso necesario de transformacién de la educacién no solo cambiard
sustancialmente su actividad profesional, sino que también conduciré al surgimiento
de roles sociales y modelos de comportamiento profesional fundamentalmente nuevos.
Existe una creciente sensacién de malestar y confusién en la comunidad docente y se
estan desarrollando expectativas negativas asociadas con la incertidumbre en el mercado
laboral profesional..

Palabras clave: Educacién a distancia en universidades, Empleo a distancia de
profesores, Condiciones de trabajo a distancia, Profesores universitarios.
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INTRODUCTION

The relevant problems of the higher education system transformation
traditionally draw the attention of not only specialists but also
the wide public. The strategic objectives, the mechanisms of higher
education reformation, as well as the socio-economic effectiveness of
the transformations under the conditions of the educational system
modernization, are being actively discussed (Abramov, 2020; Gleason,
2018; Gostev et al., 2020; Ilina et al., 2018).

The pandemic has significantly altered all spheres of public life
including higher education. Experts have previously been discussing
the use of various distance learning models (Zaborova et al., 2017;
Fadeev, 2017; Demchenko et al., 2018) and in the context of the
pandemic, this discussion has taken on a special character. The issues
of ensuring high quality of education, the active introduction of the
latest Internet technologies in the educational process, and many other
pressing problems of universities in the context of the pandemic are
widely discussed (Zabolotska et al., 2021; Lokanath et al.; 2020; Frolova
et al, 2020). New approaches to the development of education as “a
sphere of free and individualized forms of knowledge transfer” are being
actively developed (Prepodavateli vyskazali svoe mnenie.., 2020). The
wide range of the problems under consideration partially covers the
problem of the transformation of a teacher’s activity. Most commonly,
the discussed issues are the forms of teachers’ adaptation to the changed
conditions and the improvement of teachers skills of working in the
online environment (Ivanova, 2020; Denden et al., 2021; Denisova et al.,
2020; Letyagina, 2020). Researchers are concerned with methodological
issues of communication with students, the use of new pedagogical
technologies allowing to increase student involvement in the educational
process, etc. (Shmurygina, 2020; Jacques et al. 2021; Habib et al. 2021;
Murzina, 2021). However, the range of problems university teachers
have recently come into contact with is much wider. The present
study attempts to address some understudied aspects of the distance
employment of teachers.

The study aims to reveal the main problems of teachers’ remote work,
the socio-psychological consequences of remote employment, and the real
and potential risks of the forced transition to distance employment and
the further perspectives of the university system transformation.

METHODS

A comprehensive analysis of labor and employment problems in
university teachers under the conditions of the pandemic is based on a
wide range of scientific research methods. In particular, we use economic
and sociological methods, as well as such general scientific methods as
synthesis, induction, and typological and comparative analysis.

The mechanism for evaluating the impact of distance forms of
education on university teachers’ working and employment conditions
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is based on the analysis, synthesis, and systematization of the existing
approaches to evaluating distance learning in universities. The deployed
methods include observation, interviews, expert survey data, and
psychological testing. Monitoring of arrays of text on the problems
of distance learning from various Internet resources is conducted.
The foundation of the study is formed by data from a survey of
university teaching staff conducted by the Ministry of Science and Higher
Education of Russia together with the Institute for Social Analysis
and Forecasting of the Russian Academy of Sciences during the “first”
wave the sample of which includes over 33,000 teachers of Russian
universities. The empirical basis of the study also consists of the results
of sociological surveys and formalized and informalized interviews with
teachers at several Russian universities conducted during the “second”
wave of remote work in November and December of 2020; the sample
includes 120 people.

The study of the problems of remote employment of teachers
used information obtained from the analysis of Internet arrays, social
networks, and websites of professional teaching communities.

The collection, accumulation, and synthesis of information reflecting
the dynamics of working conditions and employment of university
teachers allow us to create a basis for further in-depth analysis of the
problems of modernization of higher education under the conditions of
the pandemic and in the period of liquidation of its consequences.

DISTANCE LEARNING IN HIGHER EDUCATION:
TRENDS IN THE “FIRST” AND THE “SECOND”
WAVE

Under the conditions of forced transition of the entire higher education
system to distance learning, both teachers and students have encountered
fundamentally new models of educational process organization. The
Internet was flooded with feedback and discussions of distance learning
problems. A few months later, the first results of sociological research on
various aspects of the adaptation of universities to the new conditions
appeared (Rogozin, 2020).

Surveys demonstrate that the insufficient readiness of teachers for
online work became one of the main problems of remote work. The
lack of the basic skills of working with Skype and Zoom platforms made
the realization of professional functions and even simple communication
with students significantly more difficult. An unexpected problem
emerged — it was not a teacher’s professional skills and knowledge of the
subject that were evaluated but only their technical competencies and the
level of readiness to work in an online environment. The greatest impact
of this factor was on older teachers.

As evidenced by the results of the “first” wave of distance learning,
university teachers were not ready for remote work not only in terms of
technical knowledge and skills but also psychologically. In particular, a
significant problem was the psychological unpreparedness of teachers for
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the transition from traditional to distance formats, the destruction of the
familiar “live” models of communication with students.

Summarizing the outcomes of the “first” wave of distance learning,
teachers have identified the following risks of distance education
(Prepodavateli vyskazali svoe mnenie.., 2020):

- adecline in students’ motivation to learn;

- the lack of skills of maintaining self-discipline and diligence in
students;

- emotional breakdowns in both students and teachers;

- increased workload for teachers;

- the inability to control the level of knowledge;

- the distance transfer of knowledge being restricted in several areas
(primarily technical and mathematical);

- formalization of educational processes, a tendency to formulaic
solutions.

Opver time, most of the technical and organizational problems at both
the faculty and university levels have been solved. According to the results
of research conducted during the “second” wave, the degree of panic
associated with teachers’ digital incompetence has dropped significantly.
In the fall of 2020, university teachers were prepared to work in a variety
of distance formats and use the latest Internet technologies to improve
the effectiveness of the educational process. Many training courses were
adapted to distance learning and a new system of interaction with
students began to form.

In both the “first” and “second” waves of distance learning, there
was an active discussion of the prospects for the transformation of the
higher education system after the pandemic (Vysshee obrazovanie: uroki
pandemii.., 2020; Zernov et al., 2020; Markova, 2020). One of the most
widely discussed issues is the possibility of introducing new blended
learning formats. The opinions of the teaching community on this issue
are mixed. There are both supporters of preserving the classical model
of learning (with the use of certain elements of distance learning being
minimized) and those convinced of the need to use a variety of online
technologies as a priority. Initially, in the “first” wave, a significant factor
in the differentiation of teachers’ positions on this issue was the degree
of mastery of Internet technologies and the readiness to master the
online environment. Later, teachers have significantly “leveled” in terms
of technical literacy. Consequently, the gap in the level of acceptance
or unacceptance of distance formats as effective educational tools and,
therefore, in the assessment of the prospects of higher education reduced.
This context brings forward the problems of teachers’ social security
aggravated by the situation in the professional labor market being
unstable (Lobova, 2020; Kamarova, 2020; Patutina, 2020).
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THE CONDITIONS OF REMOTE WORK OF
UNIVERSITY TEACHERS

The general problems of organizing teachers’ labor are revealed in a survey
of university teaching staff conducted during the “first” wave of distance
learning (Prepodavateli vyskazali svoe mnenie.., 2020):

The results of the nationwide survey were as follows:

- 66% of teachers report not liking work from home;

- 34% of teachers do not have a place comfortable for teaching classes
at home;

- 85.7% of teachers have less free time and experience an increased
workload;

- 87.8% of teachers believe that they should teach in person.

The results of the November-December 2020 survey and interviews
of university teachers allow specifying the problems faced by teachers in
organizing their work at home.

1% o have a separate office with an equipped
workspace

- | do not have a separate office, but there
is a desk with a computer (laptop)
Mo separate desk, but | have my own
device (computer, laptop, etc.)
| do not have a device of my own and
have to share a laptop (computer) with
other family mambers

Figure 1
How would you characterize your workspace at home?

One of the most common problems was indeed related to organizing
one’s workspace. Only one in four surveyed teachers has a fully organized
workspace at home, i.c., a separate office with an equipped workstation.
Almost 3/5 of the respondents say that they do not have a separate office
but there is a desk with a computer (laptop). 16% of teachers are in
an even more difficult situation — they do not have a separate desk but
do have their own equipment (computer, laptop, etc.). Many teachers
report simply not having enough space in the apartment for a completely
organized workspace (33.3%).

One of the main problems faced by teachers during remote work
is technical failures. Half of the respondents indicated a decrease in
labor productivity due to technical problems, primarily due to problems
with the Internet connection (16.7%). However, some respondents
note a positive dynamic in this regard. After the first wave which was
very difficult in technical terms, some teachers (8.3%) upgraded their
equipment and switched to more expensive home Internet plans which
allowed them to partially reduce technical risks. Meanwhile, more than
half of the surveyed teachers report positive dynamics in their skills in
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the online environment — during the “second”, the share of those afraid
to disrupt the lesson because of their insufficient distance learning skills
substantially dropped. Nevertheless, some technical risks remain - in
November and December, most teachers did face situations when they
were unable to teach classes due to failures in Skype or Zoom.

nsufficient living Other peaple Poorinternet quality Noise Nothing

space

constantly moving
around the flat

Figure 2

What makes it difficult for you to work from home?

Another major problem in the organization of distance learning is due
to the specifics of work from home. More than 2 in 5 surveyed teachers
report being unable to concentrate and work properly due to many
distractions. Most of the time, classes are disrupted by noise (41.7 %)
due to various reasons. For example, one in ten respondents experienced
problems because of noisy neighbors. A huge and practically unresolvable
problem present for some teachers was the renovations suddenly started
by their neighbors. A seemingly regular everyday situation resulted in
disrupted classes and problems at work.

“In spring, I had problems with Internet connection several times, my
classes were disrupted. I had to justify myself to my superiors and spend a lot of
time and energy to compensate for the missed classes. I felt like a bad truant.”

“Whatever happens (bad Internet connection, problems with Zoom,
miscommunications with students, etc.) — it is always the teacher’s fault.
Before every class, I am haunted by fear — what if something happens and
the class does not take place...”

The teachers most often not children or grandchildren interfering with
them teaching classes — this factor is reported by every second respondent.
Some people are distracted by other family members and 16% of teachers
cannot teach classes properly because of their pets.
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Spouse

Children (grandchildren) Fets Mo one

Figure 3

Who makes it difficult for you to work from home?

Thus, despite the increase in technical literacy in most teachers in the
past six months, concerns about providing uninterrupted, high-quality
classes from home are still prevalent. The risks caused by both technical
difficulties and domestic circumstances remain.

SOCIO-PSYCHOLOGICAL CONSEQUENCES OF
REMOTE WORK OF UNIVERSITY TEACHERS

University teachers’ professional activity is associated with numerous
risks, stressors, and emotional burnout problems (Isaeva et al., 2016,
Shmantsar, 2019). During the pandemic, the situation worsened
(Bogdan, 2020). In the spring of 2020, university professors, like the
majority of workers who had been under severe quarantine for several
months, faced many negative social and psychological consequences of
such self-isolation. However, in contrast to the situation of some other
workers, the months spent in self-isolation by teachers were filled with
intensive work. It can be hypothesized that the effortful work helped most
teachers reduce their anxiety, avoid focusing on negative information,
and generally minimize the consequences of the experienced stressful
situation.

The results of the conducted study allow identifying the most
important socio-psychological consequences of university teachers’
remote employment.

The main positive outcome of remote work, according to teachers, is
the mastery of new technologies — 2/3 of the respondents indicate the
importance of this aspect. This result is predictable and quite obvious. The
second most common consequence of working remotely has a completely
different, unexpected nature. Over 58% of teachers are concerned with
gaining excess weight after along period of remote work and having to get
rid of it. Many respondents confess that they are making significant efforts
to get back in shape but are not yet unsuccessful in solving this problem.

For many respondents, the negative consequences of remote
employment are associated with the inability to solve everyday work
problems. More than 2/5 of the respondents faced such problems due
to the lack of direct contact with colleagues and managers and believe
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that the situation will not improve until the usual format of interaction
is restored.

70

a0

50

40

304

20

104

Figure 4

What are the consequences of working remotely for you personally?

1. The usual work and rest mode is disturbed

2. Work problems have arisen due to the lack of direct contact with colleagues and supervisors

3. Increased anxiety, worsened emotional state
4. Weight gain to get rid of

5. New Internet technologies have been mastered

Overall, the shortage of communication with colleagues and students
presents a serious problem for most surveyed teachers. (as interestingly
concluded by one of the teachers, It turns out that charisma does not
transfer through the screen”). Over half of them also indicate severely
missing the usual working atmosphere, the “energy” of the university.

In evaluating their emotional state, the respondents especially stress the
problem of the lines between personal and work time blurring:

For me personally, the most unpleasant feeling 1 get from working
remotely is a sort of excessive openness, insecurity in front of colleagues and
supervisors, no personal space left. Work time does not end”.

“The managers act like slave owners as if they can order us around all
day long. All kinds of briefings and Skype meetings are scheduled suddenly,
almost at any time. My personal plans, household chores, and problems are
not taken into account”.

One in three respondents noted experiencing an increase in overall
anxiety and a deterioration in the emotional state during the period
of distant employment. Many people feel that the endless work on
the computer results in professional deformation and even degradation.
There is no time or opportunity left to read the relevant information on
one’s subject or collect information for a scientific paper.

Atthe same time, most teachers admit having experienced the “second”
wave of distance learning much better than the “first” one. The most
difficult moments (episodes of panic, despair, fear) were left behind, in
the “first” wave of distance learning. The psychological state of teachers
during the “second wave” can be characterized as more stable.
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DISTANCE EMPLOYMENT OF UNIVERSITY
TEACHERS: THE MAIN RISKS

In the context of the pandemic, the overwhelming majority of teachers
are afraid of getting coronavirus themselves or infecting their loved
ones. Although teachers perceive many of the everyday life limitations
and forced lifestyle changes negatively, they recognize the necessity and
validity of the transition to distance learning. The danger of beinginfected
with coronavirus is viewed as the main predominant risk during the
pandemic.

However, teachers are also concerned with many other problems —
from everyday work situations to the strategies for the development of
higher education in the post-pandemic era. Below, we identify several
typical groups of risks.

1. Extremely common are the risks associated with ensuring the quality
of learning in a distance format, the realization of professional functions,
maintaining students’ motivation, etc. Despite all efforts, one in four
teachers admits that their productivity has declined and they are unable
to provide the same level of work quality as before. Many teachers
lament that a teacher’s “charisma” does not work and the “energy” of
the university is not transmitted in the distance learning conditions. This
group of risks is most often discussed in professional and expert Internet
communities.

2. A special group is formed by technical risks that have a different
nature in the “first” and “second” wave of remote work. In the spring,
teachers were most afraid of failing to cope with Internet technologies
and disrupting classes. In a very short amount of time, teachers had to
educate themselves, improve their technical literacy, and develop the
competencies needed to work in the online environment. The positive
shifts are evident — most teachers are currently no longer afraid of “doing
something wrong” due to the lack of remote work skills. The fear of
disrupting classes is now linked to other circumstances. Teachers are
predominantly anxious about unstable Internet connection and Skype or
Zoom failures although they admit that such failures have decreased in
recent months.

3. The risks associated with the specifics of work from home. The
vulnerability of teachers has increased in the time of remote employment
as the boundaries between work and free time were broken. On the one
hand, the process of teaching classes is interrupted by the presence of
children, other people constantly moving around the flat, various noises;
a high proportion of these problems are due to the lack of living space
and a personal office. On the other hand, managers take advantage of
the situation suddenly scheduling various events that require mandatory
remote attendance. These decisions do not account for teachers’ domestic
circumstances or excessive workload.

4. Risks associated with teachers’ professional deformation and
psychological burnout. The work of a university teacher has long
been characterized by high stress levels due to high workload, strict
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requirements for research activity, etc. However, in the context of remote
employment, the situation became even more complicated. Being forced
to master new teaching formats on a tight schedule and spend their whole
daysonline, teachers faced many psychological problems during the “first”
wave. Intense professional activity saturated with numerous stresses and
personal and professional micro-conflicts certainly had a negative impact
on the emotional and psychological state of teachers. Uncoincidentally,
16.7% of teachers name remote work as the most stressful period in their
entire professional career.

5. Systemic risks associated with the consequences of the pandemic
for the higher education system as a whole. In the context of the forced
transition to the distance format, teachers hope to return to the previous
model of professional activity on the one hand but on the other hand,
understand that the situation in universities will not be the same after
the pandemic. An increased proportion of distance learning formats, an
expanded range of deployed online technologies, and a reduced number
of classic full-time students are only a few probable trends of the higher
education system transformation. It is no coincidence that 2/3 of the
surveyed teachers believe that the role of a university teacher will change
in the near future and 41.5% of them anticipate the destabilization of the
professional labor market. In particular, teachers fear that universities will
begin to make significant reductions in the teaching staff of universities
and that there may also be a reduction in income, increased workload,
stricter requirements in competition for positions, etc.

The system of risks and negative expectations will only transform with
the return of the previous forms of educational activity and only then it
will be possible to evaluate the degree to which the negative predictions
regarding certain aspects of teachers’ professional activity are realistic.

DISCUSSION

The problems of organizing distance learning in universities during the
restrictions due to the COVID-19 pandemic are being actively discussed
by the widest sections of the public. The conditions of university teachers’
work and employment in the context of transitioning to the remote
format also draw a lot of interest. Nevertheless, it should be recognized
that many aspects of distance learning are still at the stage of emotional
rather than scientific comprehension. This determines the great interest
in the present study that attempts to systematize the extensive material
from Internet resources, as well as the results of various sociological
surveys and interviews.

The results of the study were reported and actively discussed at
various scientific conferences. In particular, the problems of the teaching
community adapting to the new working and employment conditions
during the pandemic were the subject of discussion at the 20th
International Social congress (October 20, 2020). It was noted during
the discussion that the forced transition of education to a distance
format reduces the value and attractiveness of teaching work deforming
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the very system of the professional “teacher-students” and “teacher-
teacher” relationships. The stafling situation and the socio-psychological
climate at universities are deteriorating. Specifically, the interpersonal
competition in teams becomes tougher with the growing struggle for
profitable positions, the favor of the superiors, stable sources of extra
income, etc.

The professional activity of a teacher in higher education has always
been characterized as a highly complex work that combines teaching,
research, educational, and organizational functions. The requirements
for the teaching staff of universities are constantly rising, at the present
stage, a teacher is evaluated as a teacher, researcher, expert, participant in
social projects, etc. Competition in both the intra- and inter-university
labor market has grown significantly. In the past year, the situation in the
professional teaching community has become even more difficult. Most
experts give a negative assessment of the dynamics of the professional
labor market for university teachers in the coming years.

CONCLUSION

The pandemic has brought forward the educational trends related to
digitalization and the introduction of online technologies into the
educational process. The forced transition to distance education under
the restrictions imposed by the spread of coronavirus has led to a re-
evaluation of the use of modern technology in the field of education.
Opver the past year, the problem of introducing mixed learning formats
has evolved from an abstract subject of expert discussion into a widely
discussed and quite realistic trajectory for higher education.

The conducted study shows that there are significant differences
between the “first” and “second” waves of distance learning associated
with changes in the professional activities of university teachers. Teachers
now feel more technologically confident with most respondents noting
their considerable success in mastering the latest Internet technologies.
The online environment has ceased to be hostile and is seen by many
as one perfectly acceptable educational format the partial use of which
should continue even after the pandemic is over. Nevertheless, no teacher
believes that the distance format should be used exclusively.

Thus, the impact of the distance format on teachers’ professional
activity cannot be evaluated unequivocally. On the one hand, in the
time of remote employment, teachers have developed new skills and
competencies, mastered innovative online technologies, managed to
overcome many psychological difficulties, etc. On the other hand,
teachers are aware of the fact that the irreversible process of
transformation of education will not only significantly change their
professional activities but will also lead to the formation of fundamentally
new social roles and models of professional behavior. The study
results demonstrate that the professional community is experiencing
increasing anxiety and confusion and negative expectations associated
with uncertainty in the professional labor market are forming.
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Even by now, the levels of both hidden and real unemployment among
university teachers have risen substantially, many of them are forced
to accept part-time employment proposals with no guarantee of stable
employment in the future. Older people, teachers without degrees, and
those with low publication activity rates find themselves in the most
difhicult situation. Many teachers are willing to accept a partial income
cut and move to other less prestigious fields (e.g., colleges).

It will only be possible to assess the real scale of the transformation
in teachers’ work and employment conditions in the course of the
distance learning period after all spheres of public life are restored and the
restrictions associated with the pandemic are completely lifted.

REFERENCES

Abramov, R.A., Morkovin, S.A., Pazukhin, A.M., Tkacheva, E.A. (2020).
Modernizatsiia sistemy upravleniia obucheniem kak faktor povysheniia
kachestva vysshego obrazovaniia [Modernization of the learning
management system as a factor in improving the quality of higher
education]. Education Management: Theory and Practice, 1(37).

Gleason, N.W (2018). Higher Education in the Era of the Fourth Industrial
Revolution. Singapore: Palgrave Macmillan.

Gostev, A.N., Ivanova, O.A., Demidova, S.S., Demchenko T.S., Laptev, L.G,,
Shuraeva, L.Y. (2020). Traditions and innovations in higher education
management: Conflictological aspect. Journal of Advanced Research in

Dynamicaland Control Systems, 12(3), 798-806.

llina, L, Kryukova, E., Nakhratova, E., Zotova, A., Matanis, V. (2018).
University professors and students: specifics of interaction at the market
of educational services. Espacios, 39(52), 13.

Zaborova, E.N., Glazkova, L.G., Markova, T.L. (2017). Distantsionnoe
obuchenie: mnenie studentov [Distance learning: students’ opinion].
Sociological studies, 2 131-139.

Fadeev, E.V. (2017). Organizatsionnye i psikhologicheskie problemy
distantsionnogo obucheniia [Organizational and psychological problems
of distance learning]. The world of science, culture and education, 3(64).

Demchenko, T.S., Vinichenko, M.V, Ilina, LY., Buley, N.V., Duplij, E.V.,
Demchenko, M.V. (2018). Students' satisfaction with interactive forms
of training with elements of gamification. International Journal of

Engineering and Technology(UAE), 7(4), 109-111.
Zabolotska, O., Zhyliak, N., Hevchuk, N., Petrenko, N., Alicko, O. (2021).

Digital competencies of teachers in the transformation of the educational
environment. Journal of Optimization in Industrial Engineering, 14(1),
43-50

Lokanath, M., Tushar, G., Abha, Sh. (2020). Online teaching-learning in
higher education during lockdown period of COVID-19 pandemic.
International Journal of Educational Research Open, 1. https://doi.org/
10.1016/}.ijedro.2020.100012.

Frolova, E.V., Rogach, O.V., Ryabova, T.M. (2020). Benefits and risks
of switching to distance learning in a pandemic PerspektivyNauki i

Obrazovania, 48(6), 78-88.


https://doi.org/10.1016/j.ijedro.2020.100012
https://doi.org/10.1016/j.ijedro.2020.100012

Revista Tempos e Espagos em Educagio, 2021, vol. 14, ntim. 33, ¢16165, Enero-Diciembre, ISSN: 2358-1425

Prepodavateli vyskazali svoe mnenie o vynuzhdennom perekhode
obrazovatelnogo protsessa v onlain. [Teachers expressed their opinion
about the forced transition of the educational process to online
mode.] (2020). https://minobrnauki.gov.ru/press-center/news/?ELEM
ENT _ID=21584

Denden, M., Tlili, A., Burgos, D., Essalmi, F., Chang, T.-W. (2021). Framework
for Teacher Support During Remote Teaching in a Crisis: COVID-19, as
a CaseStudy Lecture Notes in Educational Technology. Radical Solutions
for Education in a Crisis Context, pp. 147-161.

Denisova, E., Ermakov, P., Skirtach, I., Korkhova, V. (2020). Subjectived
is comfortand personality traits of university teachers during the

COVID-19 pandemic E3S. Web of Conferences, 210, 19021.

Letyagina, E.A. (2020). Problems of transition from traditional forms of
educational process of the distance, digital format in the context of the
COVID-19 pandemic: A regional aspect Journal of Physics: Conference
Series, 1691(1),012072.

Ivanova E.E. (2020). Obrazovanie v udalennom dostupe: vzgliad prepodavatelia
[Remote education: a teacher’s perspective]. Vestnik universiteta, 8.

Jacques, S., Ouahabi, A., Lequeu, T. (2021). Remote knowledge acquisition
and assessment during the covid-19 pandemic International Journal of
Engineering Pedagogy, 10(6), 120-138.

Habib, M.N., Jamal, W, Khalil, U., Khan, Z. (2021). Transforming universities
in interactive digital platform: case of city university of science and
information technology. Education and Information Technologies,

26(1), 517-541.

Murzina, L.Ya. (2021). Humanitarian resistance inthe context of digitalisation
of education. Obrazovanie i Nauka, 22(10), 90-115.

Shmurygina, O.V. (2020). Obrazovatelnyi protsess v usloviiakh pandemii
[Educational process in a pandemic]. Professionalnoe obrazovanie i rynok

truda, 2(41).

Rogozin, D. (2020). Ugrozy i vozmozhnosti distantsionnogo obrazovaniia:
opros prepodavatelei vuzov. [Threats and opportunities of distance
education: a survey of university teachers]. Retrieved from: https://trv-sci
ence.ru/2020/06/ugrozy-i-vozmozhnosti-distancionnogo-obrazovaniya/

Vysshee obrazovanie: uroki pandemii. Operativnye i strategicheskie mery
po razvitiiu sistemy: Analiticheskii doklad [Higher education: lessons
from the pandemic. Operational and strategic measures for the
development of the system: Analytical report]. (2020). Retrieved
from: http://www.tsu.ru/upload/iblock/anasntuaecknit%20a0xa2a_aa
s_MOH_utor2020_.pdf

Zernov, V.A., Maniushis, A.Iu., Valiavskii, A.Iu., Uchevatkina, N.V. (2020).
Obrazovatelnoe prostranstvo Rossii posle pandemii: vyzovy, uroki,
trendy, vozmozhnosti [Educational space in Russia after the pandemic:
challenges, lessons, trends, opportunities]. Scientific works of the Free
Economic Society of Russia, 3.

Markova, Ia.S. (2020). O posledstviiakh i problemakh v sisteme vysshego
obrazovaniia vo vremia pandemii [On the consequences and problems
in the higher education system during the pandemic]. Scientific
interdisciplinary research, 5.


https://minobrnauki.gov.ru/press-center/news/?ELEMENT_ID=21584
https://minobrnauki.gov.ru/press-center/news/?ELEMENT_ID=21584
https://trv-science.ru/2020/06/ugrozy-i-vozmozhnosti-distancionnogo-obrazovaniya
https://trv-science.ru/2020/06/ugrozy-i-vozmozhnosti-distancionnogo-obrazovaniya
http://www.tsu.ru/upload/iblock/?????????????%20??????_???_???_????2020_.pdf
http://www.tsu.ru/upload/iblock/?????????????%20??????_???_???_????2020_.pdf

Irina Yurievna Ilina, et al. Transformation of university teachers’ working and employment conditions in the period of distance learning: so...

Lobova, S.V. (2020). “Novaia” zaniatost “starykh” prepodavatelei v usloviiakh
gibridnogo obucheniia [The “new” employment of “old” teachers in
a hybrid learning environment]. The First International Scientific
Conference on Digitalization Issues: EDCRUNCH URAL: Conference
Proceedings (Yekaterinburg, September 29-30, 2020). Yekaterinburg:
Ural University Publishing House.

Kamarova, T.A. (2020). “Tsifrovaia prekarizatsiia” nauchno-pedagogicheskikh
rabotnikov v usloviiakh sotsialno-ekonomicheskoi turbulentnosti
[“Digital precarization” of scientific and pedagogical workers under the
conditions of socio-economic turbulence]. Omsk University Bulletin.
Series: Economics, 3.

Patutina, S.Ju. (2020). Vliianie prekarizatsii zaniatosti na formirovanie
sovremennogo kadrovogo potentsiala vuzov i portreta nauchno-
pedagogicheskogo rabotnika [The effect of employment precarization on
the formation of the modern personnel potential of universities and the
image of a scientific and pedagogical worker]. Omsk University Bulletin.
Series: Economics, 3.

Isaeva, N.I, Kovalenko, V.I, Mamatova, S.I, Sokolova, O.A. (2016).
Psikhologicheskaia kultura i professionalnye riski v deiatelnosti
prepodavatelia vuza [Psychological culture and professional risks in the
activity of a university teacher]. The world of science, culture and

education, 6(61).

Shmantsar, M.V. (2019). Professionalnye riski prepodavatelei vuzov v
usloviiakh transformatsii rossiiskogo obrazovaniia [Professional risks of
university teachers in the context of the transformation of Russian
education]. Ekaterinburg,

Bogdan, N.N. (2020). Emotsionalnoe vygoranic u prepodavatelei vuzov:
sposoby vyiavleniya i preduprezhdeniia [Emotional burnout among

university professors: the ways of diagnostics and prevention].
International Research Journal, 6(96), 170-175.

Notas de autor

1 Russian State University for the Humanities, Moscow, Russia.
2 Russian State Social University, Moscow, Russia.
2 Russian State Social University, Moscow, Russia.
2 Russian State Social University, Moscow, Russia.
2 Russian State Social University, Moscow, Russia.

plesheevab@yandex.ru
Informacién adicional

How to cite: llina, 1. Y., Buley, N. V., Demchenko, T. S., Povorina,
E. V., & Shadskaja, . G. (2021). Transformation of university
teachers’ working and employment conditions in the period of distance
learning: socio-psychological aspects and risk assessment. Revista Tempos



Revista Tempos e Espagos em Educagio, 2021, vol. 14, ntim. 33, ¢16165, Enero-Diciembre, ISSN: 2358-1425

¢ Espagos em Educagio, 14(33), e16165. htep://dx.doi.org/10.20952/
revtee.v14i33.16165

Authors’ Contributions: Irina Yurievna Ilina: conception and design,
acquisition of data, analysis and interpretation of data, drafting the article,
critical review of important intellectual content. Natalya Vladimirovna
Buley: conception and design, acquisition of data, analysis and
interpretation of data, drafting the article, critical review of important
intellectual content. Tatiana Sergeevna Demchenko: conception and
design, acquisition of data, analysis and interpretation of data, drafting
the article, critical review of important intellectual content. Elena
Vasilevna Povorina: conception and design, acquisition of data, analysis
and interpretation of data, drafting the article, critical review of
important intellectual content. Irina Gennadevna Shadskaja: conception
and design, acquisition of data, analysis and interpretation of data,
drafting the article, critical review of important intellectual content. All
authors have read and approved the final version of the manuscript.



