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Abstract 
This article aims to understand the challenges of learning assessment in the context of 
the Covid-19 pandemic. For two years, the confrontations with social distancing 
generated complications in many aspects of life, but quality education as a right for all 
did not have its objectives achieved. Thus, a qualitative and bibliographical research was 
necessary, in which descriptors such as “evaluation”, “pandemic” and “learning” were 
placed in the Journal Portal of the Coordination for the Improvement of Higher Education 
Personnel in order to have the results of the data on the evaluation process in times of a 
pandemic. The research involved all levels of education: from basic education to higher 
education, demonstrating the challenges of evaluation in the pandemic context and in the 
professional life of teachers. Therefore, six studies of academic articles published 
between 2020 and 2022 were found, which were systematized. It was possible to 
conclude that the evaluation of learning had a sudden change by teachers in their 
practices, being differentiated from face-to-face teaching, as well as the challenges in the 
use of digital technologies by teachers. 
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Desafios e emergências da avaliação da aprendizagem no contexto de pandemia: 

impactos na profissão docente 

 

Resumo 
Este artigo tem como objetivo compreender os desafios da avaliação da aprendizagem 
no contexto pandêmico da Covid-19. Durante dois anos, os enfrentamentos do 
distanciamento social geraram complicações em muitos aspectos da vida, porém a 
educação de qualidade como direito de todos não teve seus objetivos alcançados. 
Desse modo, fez-se necessária uma pesquisa qualitativa e bibliográfica, em que no 
Portal de Periódicos da Coordenação de Aperfeiçoamento de Pessoal de Nível Superior 
foram postos descritores como “avaliação”, “pandemia” e “aprendizagem” a fim de ter os 
resultados dos dados sobre o processo avaliativo em tempos de pandemia. A pesquisa 
envolveu todos os níveis de ensino: da educação básica ao ensino superior, 
demonstrando os desafios da avaliação no contexto pandêmico e na vida profissional 
dos docentes. Logo, foram encontradas seis pesquisas de artigos acadêmicos 
publicadas entre 2020 e 2022, as quais foram sistematizadas. Foi possível concluir que 
a avaliação da aprendizagem teve uma brusca mudança pelos professores em suas 
práticas, sendo diferenciada do ensino presencial, bem como os desafios no uso das 
tecnologias digitais pelos professores.  
 

Palavras-chave 
avaliação; aprendizagem; pandemia.   
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Desafíos y emergencias de la evaluación del aprendizaje en el contexto de una 

pandemia: impactos en la profesión docente  

 
Resumen 
Este artículo tiene como objetivo comprender los desafíos de la evaluación del 
aprendizaje en el contexto de la pandemia de Covid-19. Durante dos años, los 
enfrentamientos con el distanciamiento social generaron complicaciones en muchos 
aspectos de la vida, pero la educación de calidad como derecho de todos no logró sus 
objetivos. Así, fue necesaria una investigación cualitativa y bibliográfica, en la que se 
colocaron descriptores como “evaluación”, “pandemia” y “aprendizaje” en el Portal de 
Revistas de la Coordinación para el Perfeccionamiento del Personal de Educación 
Superior con el fin de tener los resultados de los datos sobre el proceso de evaluación 
en tiempos de pandemia. La investigación involucró todos los niveles de la educación: 
desde la educación básica hasta la educación superior, demostrando los desafíos de 
la evaluación en el contexto de la pandemia y en la vida profesional de los docentes. 
Por lo tanto, se encontraron seis estudios de artículos académicos publicados entre 
2020 y 2022, los cuales fueron sistematizados. Se pudo concluir que la evaluación de 
los aprendizajes tuvo un cambio repentino por parte de los docentes en sus prácticas, 
diferenciándose de la enseñanza presencial, así como los desafíos en el uso de las 
tecnologías digitales por parte de los docentes.   
  
Palabras clave 
evaluación; aprendizaje; pandemia. 

 
 
1  Introduction 

 

This article aims to understand the challenges regarding learning assessment 

during the pandemic. In the last two years, we have been devastated by the global 

health crisis with the Covid-19 virus in different social spheres: isolation, the 

imminence of death, the risk of illness, working from home, and the loss of loved ones, 

all of which have clashed in other ways of seeing reality and feeling life. Education was 

also affected, as schools were closed, teaching had to move online and had to be 

reinvented by teachers. 

Thus, research is needed concerning learning assessment. What other 

challenges and emergencies have arisen regarding evaluation in the pandemic context? 

As in-person teaching wasn't possible, it called into question conceptions crystallized in 

education and the evaluation process was certainly one of these.  

According to Villas Boas (2009), there are historical marks of technical and/or 

traditional teaching in Brazilian schools that influence attitudes and views in teaching 

about assessment as a measure and classification. This same author shows that there 
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is a historical naturalization of school failure in Brazil, in which students continue to fail 

successively without learning. Therefore, it is necessary to analyze, through qualitative 

and bibliographical research, what are the challenges imposed by the pandemic 

concerning how learning is evaluated or the very meaning of students being held back 

in Brazilian schools.  

This article is organized as follows: introduction; research methodology with the 

systematization of themes, authors and publication years; data analysis with subtitles 

divided according to the topic addressed in each article; final considerations; and 

references. 

 

2  Methodology 

 

Through qualitative research in the Educational area, it was possible to carry out 

this investigation to understand the challenges imposed on learning evaluation in the 

context of a pandemic. According to qualitative research: 

 
[...] on the one hand, the research comprises an investigation that can be called 
specific. And, on the other hand, it can be characterized by common traits. This is 
a fundamental idea that can help to have a clearer vision of what a researcher 
aims to achieve in an interpretation of reality using qualitative research. 
(TRIVIÑUS, 1987, p. 121).  

 
It was, therefore, necessary to survey bibliographical research of published 

academic productions, more specifically between 2020 and 2022, a period affected by 

the Covid-19 pandemic.  

The search started at the Portal de Periódicos of the Coordenação de 

Aperfeiçoamento de Pessoal de Nível Superior (Capes) with the Brazilian research filter 

on, using the words: “evaluation”, “pandemic” and “learning”, resulting in 1,247 articles. 

Some inclusion and choice criteria for this study needed to be followed: addressing the 

evaluative challenges in education in the pandemic context and also involving qualitative 

research that would have data from interviews with teachers and students from basic 

education. Only theoretical research on the assessment of learning was not considered 

for this study.  
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So, it was possible to analyze which academic productions were related to the 

objective of understanding the challenges of evaluation in the educational field in the 

context of a pandemic, thus resulting in six articles. Through the systematic reading of 

these publications and their summaries, it was possible to map essential themes to 

understand them.  

 

2.1  Mapping the productions 

 

In Table 1, the publications found referring to the theme of evaluation in the 

pandemic context are organized for further categorization and analysis. 

 
Table 1 – Mapping the productions 

Title Date Authors 

Teaching, learning and assessment in the context of a pandemic: 
Perceptions of trainers of future teachers 

2020 Ferreira and Bastos 

Educational evaluation in technological graduations: 
challenges during the pandemic 

2021 
Barrichello, Kanaane, 

Pamboukian and 
Queiroz 

Assessment of learning in the context of the pandemic: 
teaching conceptions and practices 

2021 
Ramos, Sarmento and 

Menegat 

School evaluation before and during the pandemic: 
How do students see this moment? 

2021 Neiva and Melo 

The right to education in times of a pandemic: 
challenges of emancipatory evaluation 

2021 
Eyng, Silva, Veloso and 

Passos 

Formative evaluation: 
Strategy used in remote teaching in the Covid-19 pandemic 

2022 
Queiroz-Neto, Andrade, 

Souza and Chagas 

Source: Authors’ own (2022). 

 
It is noticeable that some articles are from 2020 because of how much time had 

passed from the beginning of the Covid-19 pandemic and the need to research the 

subject. In 2021, there was a greater number of publications regarding learning 

assessment and its challenges during the pandemic. 

 

3  Results and discussion 

 

In Table 2, there is a clear systematization concerning the selected articles and 

their themes, as well as the target audience of the research.  
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Table 2 – Challenges and emergencies 

Title Challenges and emergencies Target audience 

Teaching, learning and assessment in 
the context of a pandemic: 

Perceptions of trainers of future 
teachers 

Knowledge and use of 
information and communication 
technologies in the evaluation 

process 

Professors 

Educational evaluation in 
technological graduations: 

challenges during the pandemic 

Knowledge and use of 
information and communication 
technologies in the evaluation 

process 

Professors 

Assessment of learning in the context 
of the pandemic: 

teaching conceptions and practices 

Feedback from students and 
personalization of the 

assessment 
Basic education teachers 

School evaluation before and during 
the pandemic: 

How do students see this moment? 

Teacher surprevision in the 
evaluation process 

Basic education students 

The right to education in times of a 
pandemic: 

challenges of emancipatory evaluation 

Access to different technologies 
in Latin American schools and 
the consequent school failure 

and lack of emancipation 

Basic education teachers 

Formative evaluation: 
Strategy used in remote teaching in 

the Covid-19 pandemic 

Use of information and 
communication technologies 

Professor of technological 
education 

Source: Authors’ own (2022). 

 
Thus, with the systematic reading of academic productions, one can further 

categorize them into three more themes. For analysis and organization purposes, each 

one will have a subtitle and will be analyzed in the same way. In Table 3, the three 

categories are shown. 

 
Table 3 – Categories of scientific productions 

Categories Quantity 

The right to education and learning assessment 2 

Evaluative perceptions and practices 2 

Active methodologies and learning assessment 2 

Source: Authors’ own (2022). 
 

3.1  The right to education and learning assessment 

 

The article “The right to education in times of pandemic: challenges of 

emancipatory evaluation”, published in 2021, was qualitative research carried out in five 

Latin American countries: Brazil, Argentina, Chile, Colombia, and Mexico. The 

participants were 512 students and 157 basic education educators. The objective was to 

understand the conceptions of evaluation and its practices to benefit education. 
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The right to education is understood as part of the set of Human Rights and 

their guarantees extended in the Post-Second World War. These are struggles that 

have been going on for a long time favoring everyone's right to the constituent 

knowledge of history and integral development. So, the evaluative practice must be at 

the service of this guarantee and right constituted worldwide, but the emancipatory 

evaluation doesn't always become praxis. Thus, it can be highlighted that: 

 
The United Nations Educational, Scientific and Cultural Organization 
(UNESCO) (2021) has produced several reports with warnings about the need 
to guarantee the rights of children that are no longer met or are under greater 
threat with the suspension in-person school activities, with emphasis on the 
threat to the very right to education, which, as a result of the Covid-19 
pandemic, could become an international crisis of children's rights . (EYNG et 
al., 2021, p. 4). 

 

Therefore, research carried out in 2021 during the pandemic in Latin American 

countries showed that gaps and inequalities in access to education have increased, as 

part of the population of Brazil, Argentina, Chile, Colombia and Mexico does not have 

access to electronic devices nor to the internet. Thus, “school failure” is defined by the 

socioeconomic conditions presented. Thus, the following data can be highlighted: 

 
In Argentina, 35.5% indicated that they have it and 61.3% do not. In Brazil, in 
the three states, 58.7% said yes and 40.2% said no. Among Chilean students, 
84.6% have it and 15.4% do not. In Colombia, 84.6% yes and 15.4% no. 
Among Mexicans, 57.1% have it and 42.9% do not. Regarding access via cell 
phone, the data show that 74.2% of Brazilian and foreign students have their 
own cell phone and 20.3% use the cell phone of a family member when 
necessary. In turn, 5.5% of students in these countries indicated that they did 
not have a cell phone or had one without Internet access. (EYNG et al., 2021, 
p. 15). 

 
These data demonstrate that with connectivity there would be more opportunities 

to offer a quality assessment because teachers and students would be able to maintain 

bonds and, therefore, build learning together.  

As for how evaluating was done, the research showed that most teachers used 

evaluation practices that are different from those used in fin-person teaching: such as 

games and research, but also questions and answers. There was a percentage of 

teacher who were unable to carry out any type of assessment due to lack of feedback 

from students. It is still stated that: 
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In general, the assessment activities mentioned express a pedagogical 
approach that is still quite conservative, and there is no evidence of reflective, 
interactive and self-regulated procedures for student learning in assessment. 
There are signs of fragility in the conceptions and precariousness of the 
activities, which can suggest a range of issues from unpreparedness to 
insecurity of the educators in the planning and development of the evaluative 
proposal in online classes. (EYNG et al., 2021, p. 18). 

 

The research also demonstrated that the teachers did not always have 

feedback from the students in the proposed activities due to the distancing. This further 

widened inequalities in the countries surveyed. This demonstrates that there is still a 

long way to go to guarantee the right to education in Brazil and in the other countries 

surveyed. It is known that Latin America is the most unequal continent on the planet. 

It can be concluded that the right to education as a right for all ends up not 

being carried out, especially in Latin American countries, where the pandemic has 

widened differences and also made learning impossible, so: “Such results indicate the 

existence of a significant deficit to meet the demands arising from the suspension of in-

person classes in 2020, when the guarantee of the right to education became 

dependant on digital resources” (EYNG et al., 2021, p. 9). 

The lack of access to technology in basic education is common in Latin 

American countries, where low-income students do not have technological equipment or 

access to the Internet, which has made their learning very difficult with the Covid-19 

pandemic.  

Likewise, in the article “Assessment of learning in the context of a pandemic: 

conceptions and teaching practices”, published in 2021, the authors question that the 

effort during the Covid-19 pandemic is at the heart of one of the most unequal societies 

in the world: in this case, the Brazilian. Therefore, there is an urgent need to reaffirm 

the right to education, understanding it as meeting the learning needs of students.  

In this light, the research carried out was of the case study type, in which 

questionnaires were applied to 77 teachers working in private education. The point was 

to map a universe different from the Brazilian public school to problematize the right to 

education. Thus, the teachers in question worked at a school located in a developed 

city in Serra Gaúcha, where the socioeconomic profile of the students was upper middle 

class and everyone had access to technology.  
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According to the research, the teachers' conceptions of evaluation were 

diagnostic and procedural. For Luckesi (2011), the concept of formative assessment is 

intrinsic to teaching and aims to promote student learning. Thus, the diagnosis is 

essential for the teacher to know the reality and development of students.  

Regarding assessment strategies, that is, assessment practices, there were 

many changes by teachers during online classes, as well as:  

 
Individual and group work; video analysis and production; exercise lists; 
elaboration of syntheses and mental maps; graphics creation; creation of digital 
maps; simulation of experiments; elaboration of challenge questions; creation of 
documentaries; developing flash cards; objective and discursive tests; debates; 
digital technological resources, both for synchronous and asynchronous 
moments. (RAMOS; SARMENTO; MENEGAT, 2021, p. 12). 

 
Soon, there was the use of several evaluation instruments by the teachers 

during remote emergency teaching involving digital means, but these professionals 

declared the insufficiency of such means because still “[...] the individualized work with 

each student is the best way of evaluating”, that is, in-person classes become essential 

for teacher mediation in basic education. Other difficulties to evaluate were reported: 

  
The search for different ways to carry out the assessment: monitoring learning, 
identifying the skills that were developed or not; direct observation of student 
performance, due to physical distancing and also to the fact that not all students 
participate in virtual meetings; interaction at the time of assessment, helping to 
resolve possible doubts; the incipient participation of students in virtual 
meetings, making it difficult to consider this participation as one of the 
evaluative components. (RAMOS; SARMENTO; MENEGAT, 2021, p. 13). 

 
Remote teaching made it difficult for teachers to customize that work to the 

individual needs of each student would make possible. In addition to this difficulty, 

others were reported: such as the use of technologies by older teachers, who were not 

so skilled in the digital environment, and also an appropriate workplace. 

According to Villas Boas (2009, p. 26), evaluative comments make it possible to 

involve students more in tasks, as they direct what still needs to be done, thus 

encouraging students: “It is important that students can seek their way of learning and 

demonstrate how they learn. It is not a lonely, harrowing and suffering, and 

uninteresting quest. Students need the constant presence of the teacher, as a guide 

and encourager”. In this sense, evaluative comments or so-called feedback became 
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more difficult for teachers to reach their students in remote teaching with or without the 

use of digital technologies. 

It was possible to conclude that, as well as in in-person teaching, during 

remote emergency teaching it was also possible for teachers to question and reflect on 

their evaluative practices. For Tardif (2009), teaching knowledge is mobilized and 

transformed according to the needs of the workplace, the latter being a locus of 

teacher training and self-training. The self-assessment process at the school also 

contributes to the creation of an improvement plan for the institution, thus: “[...] it 

values the work carried out by the school's self-assessment team; contributes to the 

impact of self-assessment on planning, organization, and professional practices” 

(ALBUQUERQUE; FERREIRA; BARREIRA, 2022, p. 7). 

This research presents a huge difference between schools in Rio Grande do 

Sul. This serves as a basis for thinking about the right to education in other public 

schools where the scenario was the return of printed activities without any contact or 

teacher monitoring. It is understood that assessment is the gateway to the 

development of student learning and that the pandemic has widened inequali ties in 

Latin American countries. Thus, the authors end the article by recalling the 

International Commission on the Futures of Education: 

 
a) the strengthening of education as a common good; b) connectivity, access 
to knowledge, and information as fundamental to the effectiveness of the right 
to education; c) teacher appreciation; d) the defense of the rights of children 
and adolescents and the protagonism of students; e) the constitution of 
diversified spaces for teaching and learning; f) the availability of free and open-
source technologies for teachers and students; g) the presence of scientific 
knowledge in study plans; h) the protection of investments and financing in 
public education, at the national and international levels; and i) the promotion 
of global solidarity to resolve social inequalities. (RAMOS; SARMENTO; 
MENEGAT, 2021, p. 19). 

 
Finally, an evaluation for emancipation needs to be formative and in favor of 

the construction of learning. If digital inclusion was not achieved in Latin American 

countries, the right to education and acquired knowledge will not be achieved either, as 

today digital assistance and technological equipment are needed for the 

democratization of quality education and as a right for all.  
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3.2  Evaluative perceptions and practices 

 

The article “Educational evaluation in technological graduations: challenges 

during the pandemic”, published in 2021, shows qualitative and quantitative research in 

which professors of technological graduations were questioned. The research problem 

was: “What is the perception of professionals working in technological graduations 

(professional higher education) about the evaluation methods used before and during the 

period of social distancing caused by the Covid-19 pandemic?”. 

With the compulsory adaptation of teachers to Information and Communication 

Technologies (ICTs), it was necessary to take another look at the evaluation processes, 

thus: 

 
The legislation also expanded the possibility of using social networking tools, 
such as WhatsApp, Facebook, Instagram, and other media instances as a 
stimulus to studies and projects, accelerating the so-called 'digital transition', even 
though it is noticeable the existence of educational establishments whose 
environment most common method of teaching employs in-person resources. 
(BARRICHELLO et al., 2021, p. 6).  

 

Through questionnaires, the results show that institutions have changed their way 

of teaching to remote, for example:  

 
In professional higher education institutions, metrics comprise not only theory but 
also the ability to perform practical tasks, as well as the development of problem-
solving skills related to the practical dimensions of learning, related to the labor 
market. During the pandemic, educational teams from professional higher 
education institutions had to re-examine the learning objectives to adapt them to 
the student's reality. It becomes necessary to highlight digital technologies as 
auxiliaries to minimize the distance between practice and theory. (BARRICHELLO 
et al., 2021, p. 6). 

 
The use of texts, chats to answer questions, and videos available on the internet, 

among others, were modifications made in remote teaching of professional higher 

education. There was still a change in assessment with a focus on “What to assess?”, 

leading teachers to reflect on what would be essential to learn at that time. 

 
The authors' investigation emphasized that the main difference in assessment 
practices, involving a change in meaning, corresponded to directing their focus to 
distinguish and value what could be called 'relevant learning'. From this 
perspective, which may involve different assessment strategies, professors 
resorted to practices that would enable students to show mastery of significant 
learning more than the ability to reproduce content. (BARRICHELLO et al., 2021, 
p. 8). 
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Therefore, the research data also show that during the pandemic the evaluation 

process and the records kept by the professors were not disregarded, but that they 

privileged what would be more meaningful and important to learn for the professional 

training of students. Other changes in assessment practices were also signaled by 

professors: “Written assignments, individual or group, were requested instead of applying 

written tests – a usual alternative in the context of in-person teaching at universities” 

(BARRICHELLO et al., 2021, p. 8). 

The reduction in the use of essay tests by professors and other evaluation 

instruments demonstrates the clear adaptation and reinvention of teaching practice in the 

pandemic context. According to Alarcão (2005, p. 176), teachers are reflective 

professionals, thus contributing to the thinking that teachers: 

 
[...] reflect on and about the interaction between the teacher and the student, 
between the school institution and society in general. This way, they have an 
active role in education and not a merely technical role that is reduced to the 
execution of norms and recipes or the application of theories outside their 
professional community. 

 
This quote from Alarcão (2005) demonstrates that teaching is made up of 

reflective processes in the profession and about the profession; thinking in the pandemic 

context, such emergency modification caused a significant change through the 

continuous reflection of the practice. Therefore, there has been an increase in the 

number of seminars, research papers, lists of exercises, and questionnaires via Google 

Forms. From this perspective, the data show that: 

 
Tests mixing 'dissertation and multi-school questions', 'assignments', and 'lists of 
exercises' practically did not show marked changes between the two periods 
considered. 'Seminars' suffered a relatively significant drop (from 44.7% to 
33.5%), which is not justified, since, even at distance, students can use digital 
tools for the practice in question. The use of questionnaires registered a marked 
increase (from 22.3% to 39.9%), which leads to the inference that a portion of 
essay tests was replaced by this modality. This situation does not mean, 
however, that migrating from one type of assessment to another implies carrying 
the same weight in the composition of the student's final assessment. 
(BARRICHELLO et al., 2021, p. 18).  

 
It can be concluded that the pandemic and distance teaching encouraged 

teachers in other ways of approaching the evaluation of learning continuously and 

procedurally.  
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According to Villas Boas (2009), the formative and individualized evaluation of the 

student is an ally of both the student and the teacher, in which digital technologies 

collaborate, as they enable more personalized work. The author reiterates that:  

 
The improvement of the student's work is achieved if the teacher offers them 
guidance and they follow it. But this does not mean that the student is dependent 
on the teacher's guidance, but then Sadler says that students have skills to self-
evaluate their work. The transition from teacher feedback to student self-
monitoring does not happen automatically. Self-assessing your work is also a 
lesson to be acquired. (VILLAS BOAS, 2009, p. 42). 

 
Finally, digital technologies make it possible to personalize teaching and 

feedback in the assessment, as data collection through them helps this process. 

However, the research showed that there was a theoretical and practical lack of 

preparation on the part of teachers to work with digital technologies: 

 
[...] in cases where there was purely and simply the suspension of classes, the 
cause appears to refer to limitations of students and professors regarding Internet 
access, hardware availability, or knowledge in the use of existing virtual platforms 
(Zoom, Google Meet, Microsoft Teams, etc.). (BARRICHELLO et al., 2021, p. 14). 

 
However, regarding digital technology and evaluation, Gonçalves, Nunes and 

Souza (2021, p. 205) point out that: 

 
It makes no sense to simply introduce digital technologies into the assessment 
process, as simply inserting them will not automatically make education more 
interactive and modern, enjoyable, or bring more positive results in the 
assessment. Likewise, it is not only through them that the student will learn more. 
Using technologies has to do with the conceptions of the world and goes through 
the epistemological conceptions of teaching that we have.  

 
This citation helps to think that the unintentional use of digital technologies in 

teaching is also of no use for learning. What is needed is teaching with strategies, so that 

digital technologies influence meaningful learning.  

The research “School evaluation before and during the pandemic: how students 

see this moment”, published in 2021, was qualitative and quantitative and focused on 

how students perceived the evaluations applied in school life and the emergency 

remote teaching. The chosen public were 14 high school students from a public high 

school in Minas Gerais between 16 and 18 years old. The points highlighted in the 

research were: 
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i) understand how students see the evaluation processes; ii) to know if the 
moment of the evaluation is fair or makes them uncomfortable; iii) know which 
types of assessment were performed more frequently by students during their 
school life; iv) if the results they receive from their teachers interfere with their 
studies; and v) knowing how remote classes interfered in the students' daily lives, 
the relationship with the family and the challenges. (NEIVA; MELO, 2021, p. 5). 

 
Regarding the evaluation, “[...] 85.7% of the students pointed out the diagnostic 

evaluation as an effective modality in teaching, 71.4% pointed out the effective 

summative evaluation and 42.9% pointed out the formative evaluation as effective 

method” (NEIVA; MELO, 2021, p. 10). 

Regarding school life before the pandemic, “It was found that 57% of students did 

more diagnostic assessments in their school life, 29% of students said they took objective 

and discursive tests, and 7% of students indicated summative assessment and formative 

assessment” (NEIVA; MELO, 2021, p. 10). 

During the pandemic period, the students indicated that domestic activities 

hindered the execution of school activities and the parents helped very little in their 

realization. The researchers reiterate that: 

  
Another factor raised in the research was the need for students to have more 
contact with the teacher in synchronous or recorded classes. At the school where 
the research was carried out, the activities happened as follows: the school used 
the Conecta Escola platform, which was connected to the Google Classroom 
platform, and the activities to be developed were provided by the Government of 
Minas Gerais, through the State Department of Education. All activities are 
asynchronous, only a few classes were held simultaneously. (NEIVA; MELO, 
2021, p. 12). 

 

This feeling of students concerning the lack of in-person monitoring by teachers 

dialogues with the thinking of Luckesi (2011), for whom the act of evaluating, when at the 

service of development, implies welcoming and monitoring. Even if reality is 

unsatisfactory, welcoming is the starting point for the loving act of evaluation. Villas Boas 

(2009, p. 29) also addresses the issue:  

 
Valuing work is closely linked to evaluation. Every reference the teacher makes to 
the students' productions, orally or in writing, is part of the evaluation process. [...] 
But valuing does not mean praising excessively or omitting necessary comments: 
on the contrary, it means clearly and accurately pointing out the strengths and 
those that still deserve attention.   

 

That is, the student who misses the teacher's monitoring during the remote period 

is indicative of a lack of feedback and support with their challenges and learning, as the 
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data show that: "For 92.9% of students, the teacher's presence makes a difference to 

their school education. And, consequently, when asked whether the form adopted by the 

school could be different, 57.1% said yes” (NEIVA; MELO, 2021, p. 13). 

On the other hand, Both (2012) questions whether the fact that students 

essentially feel the need for feedback from teachers in the evaluation process is that they 

do not recognize themselves as active participants in their learning, a consequence of 

centuries of traditional and passive teaching in Brazilian schools.  

However, when we talk about integral education, the socio-emotional aspects are 

considered as much as the cognitive ones. Thus, when there are affective bonds 

between teacher and student, learning mediations are more significant and assessment 

becomes emancipatory.  

The data from this research also demonstrate that educational services should be 

universalized for the challenges of secondary education in Brazilian public education, in 

which the teacher does not assume a passive posture in the student's daily life, but that 

of a guide for a better future.  

 

3.3  Active methodologies and evaluative practices in the pandemic period 

 

In the article “Teaching, learning and assessment in the context of a pandemic: 

perceptions of trainers of future teachers”, published in 2020, the perceptions of professors 

who used online platforms for teaching and assessment of graduating students, using 

questionnaires, were investigated.  

With the transmissibility of the Covid-19 virus, the university and the school 

moved from in-person teaching to remote teaching, in which digital technologies such as 

ICTs were used to develop classes. Platforms such as Zoom, Moodle, and Classroom 

were necessary for interaction between students and professors, and with their use the 

need to study active methodologies in education arose.  

The contributions of active methodologies along with technology in education 

appear to “[...] reconfigure the pedagogical practice and give plasticity to the curriculum” 

(BACICH; MORAN, 2018, p. 11), however, professors were still not used to technologies 

in their teaching process, which also made them uncomfortable with assessment 

practices. In higher education, for example, where there is a professional training, these 
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active methodologies are important for the development of student autonomy, as well as 

knowledge of ICTs. 

The research demonstrated, through questionnaires applied to three professors 

of undergraduate students, that teaching in the pandemic context mobilized the use of 

digital platforms that made synchronous and asynchronous classes possible. 

Synchronous classes are those developed in real-time with the professor and the 

students via the internet, and asynchronous classes are recorded classes that can be 

watched at any time and do not need to be in real-time. The contribution of ICT facilitates 

the study at alternative times, motivates students to research, and facilitates the 

organization of their study schedule. 

Regarding the evaluation of learning, professors reported the need for it as 

something continuous and formative, in which the student is the center of his learning. 

The research showed that most professors changed the way they evaluated during the 

remote teaching, qualitatively different from the way they evaluated in in-person teaching.  

Another differentiated way of evaluating was proposing research activities for the 

students. Some professors also declared that the execution of “tests” continued to be 

important an evaluation even in remote teaching. There was discomfort, however, for 

some professors, who pointed out that distance teaching makes it difficult to apply tests, 

due to internet access and the student having more possibilities to “cheat” or “fraud” the 

answers in the online tests.  

For Luckesi (2011), in Brazil, evaluation, when considered as a synonym of 

measurements and examinations, is a legacy of the 16th century, with the arrival of the 

Jesuits in the Portuguese colony. In traditional Jesuit pedagogy, priority was given to 

memorization, in which the teacher was the holder of knowledge and the passive student 

was the repository of knowledge. These cases in which professors, even in online 

teaching, fear that their students will cheat on their answers using the Internet, is a still 

perceptible legacy of evaluation seen as measurement and control of students.  

On the other hand, the research data showed that professors perceive that 

evaluative feedback is easier due to the ease of monitoring that digital platforms make 

possible for students and professors, since “[...] evaluation methods, whether analog or 

digital, need to be seen as part of the subjects' development to provide a good 

experience for their subjects” (DIAS, 2021, p. 117). 



ARTIGO 
EDUCAÇÃO & FORMAÇÃO 

Revista do Programa de Pós-Graduação em Educação  
da Universidade Estadual do Ceará (UECE)  

 

 

 

Educ. Form., Fortaleza, v. 7, e8252, 2022 
DOI: https://doi.org/10.25053/redufor.v7.e8252 
https://revistas.uece.br/index.php/redufor/index 
ISSN: 2448-3583 

16 

 

Finally, this research, carried out at the beginning of the pandemic, in 2020, 

demonstrated some emergencies in remote teachings, such as knowledge of ICTs and 

the study of active methodologies, and also how the evaluation was being rethought by 

part of the teachers questioned, to better student learning. As seen in the data, there was 

at times a lack of consensus on online tests as a way to evaluate remote teaching. These 

disagreements signaled in the data show the adaptation of teachers in the initial moment 

of the pandemic, including the other skills needed with the use of ICTs.  

Considering the evaluation process as intrinsic to planning (LUCKESI, 2011), 

digital technologies help in personalizing teaching, in which it better approaches the 

needs and difficulties of learners in a personalized way, but these practices are not 

common to teaching or evaluation, that is why the pandemic accelerated the use of ICTs. 

Both (2012, p. 72), however, points out that “It should be said, in advance, that it is 

not the use of advanced technologies that necessarily determines excellent results for one 

or another form of teaching, but the adequate use of this technology according to the 

characteristics of each modality.  

The article “Formative evaluation: strategy in remote teaching in the Covid-19 

pandemic”, published in 2022, brought an experience report and evaluation strategies at 

the Instituto Federal do Amazonas, Manaus campus, during emergency remote teaching 

in the course Introduction to Control and Automation Engineering, part of the curriculum 

of the Engenharia de Controle e Automação. 

The professor reported that he had based his teaching on active methodologies, 

more specifically on the project methodology, in which the formative assessment took 

place through partial assessments and final assessments. The partial assessment took 

place during classes via Google Meet, in which students presented the evolution of their 

projects and their learning concerning the topic. The final evaluation also took place via 

Google Meet, when the final presentations of the projects took place to professors, 

colleagues and the community. Therefore, formative assessment, in this case of 

teaching, was a strategy to monitor learning during online only contact.  

Unlike passive teaching, according to Bacich and Moran (2018), active 

methodologies are an opportunity to make the student the center of their learning process, 

in which procedural and formative assessment facilitates this monitoring. The experience 

reported by the professor on how his formative assessment took place can serve as an 
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example for other teaching modalities, such as distance education or hybrid teaching, 

which mixes in-person and online learning.  

 

4  Final considerations 

 

This bibliographical research allowed approaching data on the challenges and 

emergencies of evaluation in the context of a pandemic between 2020 and 2022. On the 

Capes journal portal, six scientific articles were found that elucidated the main objective 

of understanding how the evaluation process happened during remote teaching, as well 

as the difficulties faced by both students and teachers.  

Based on the data found, it is concluded that the assessment of learning was 

challenging both in higher education and in basic education. One of the points to be 

highlighted as challenges was the unpreparedness of teachers for the use of ICTs, which 

required a compulsory adaptation of these professionals to the new reality. In this sense, 

the evaluation process also needed to be adapted to remote teaching.  

Research data showed that most teachers qualitatively modified the way they 

assess, which differed greatly from in-person teaching. The need for research by 

students, seminars, and a decrease in the number of tests as objective evidence of 

learning appeared. Porém, relatou-se em alguns pontos o desconforto de alguns 

professores em realizarem provas on-line, em razão do fato de o aluno poder “fraudar” 

as respostas na internet. This data makes us rethink the function of evaluation and its 

negative conception on the part of teachers. 

Some surveys also demonstrated the students' lack of access to the Internet, 

which raised a question regarding the right to education and the emancipatory function of 

evaluation. Latin American countries, known as the most unequal on the planet, have 

further increased the inequality gap, a constant concern to generate more public policies 

for access to quality education for needy students.  

The data found showed that, on the part of the students, during remote teaching, 

there was also a need for monitoring by teachers and there were reports of this lack by 

them. This presupposes the understanding that formative assessment is follow-up and 

loving care concerning the student's process.  
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It is hoped that this research will serve as a basis for other findings and 

theoretical questions around the assessment of learning and that it will serve as a starting 

point for improvement and access for all to quality education. The gaps generated in 

student learning were not few due to remote teaching, but one can also learn that 

monitoring and feedback in the evaluation process are the keys to transformative and 

emancipatory education.  
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