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Abstract: Sindh is a multilingual province in Pakistan where politics of language
and clash of language ideologies have played a significant role. English is viewed as a
language of power, and Urdu is generally considered as a symbol of national cohesion
in Pakistan. In Sindh both these languages are used in official and educational domains
In Sindh’s language ecology, English occupies an important position. In addition to
these two languages, Sindhi is widely spoken and is associated with Sindh’s regional
and ethnic consciousness. Pakistan's pivot to China policy is slowly impacting language
policy and planning in Sindh. Politicians have started talking about making Chinese a
compulsory subject from grade 6 onwards in Sindh’s educational institutions. However,
this language policy decision has met resistance from the English-speaking class, and the
Urdu, Seraiki, and Sindhi speech communities who look at the imposition of Chinese
language with distrust. The aim of this research article is to investigate how language
teachers and students in Sindh react to the Chinese language policy and planning. A
survey questionnaire was sent to participants to explore their perceptions of imposing
the Chinese language in Sindh. 33 participants aged between 20 to 40 responded to
14 questions included in the survey. Extracts taken from their responses were codified
into broader themes and qualitative analysis was carried out using Philipson’s (1992)
imperialism concept. The findings showed that the pro-Chinese class is struggling to
replace English in an ecology of language where speakers of minor languages are already
resisting the hegemony of major languages.

Keywords: Chinese, English, Languages, Sindhi, Urdu.
I. Introduction

This research takes place against the backdrop of an increasing body
of scholarship on linguistic imperialism and the Chinese language (He,
2013; Uyghur Human Rights Project Report, 2019). Some researchers
have also traced the intersection between China’s rise through Belt and
Road Initiative (BRI) and linguistic imperialism (Sparks, 2014; Sparks,
2018; Gao, 2020; Melvin, 2020), while other researchers have associated
the China Pakistan Economic Corridor (CPEC) with the expansion of
Chinese neo-imperialism in Pakistan (Ejaz and Masood, 2019). Against
the backdrop of CPEC, the teaching of Chinese as a subject in Sindh
province is seen as a manifestation of linguistic imperialism. This research
manifests the operation of linguistic imperialism in Pakistan’s Sindh
province where the Pakistani government has been trying to impose
the Chinese language in all schools from class six onwards (Dawn,
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2015). This paper deploys “linguistic imperialism” as a conceptual analysis
for conducting analysis of the data. Many researchers (Sparks, 2014;
Paradise, 2009; Liu, 2019) have used this conceptual framework in awide
range of contexts to demonstrate how language of a more powerful group/
state marginalizes language of a weaker group/state.

II. linguistic imperialism

The concept of linguistic imperialism was popularized by Philipson in
1992 who defined it as direct control by a state/group over another state’s
language planning and policy. The concept of linguistic imperialism has
evolved over time. Currently, the compound word ‘neo-imperialism’
is used to refer to how a state exerts influence over another state
economically, politically, culturally, and linguistically. Some states may
surrender their language policy and planning to a more powerful state
because of the former’s economic reliance over the latter. Countries
with low GDP are more prone to accepting a foreign country’s (with
high GDP) language and culture, because their wellbeing is associated
with maintaining good relations with the latter. Within this conceptual
framework, this research seeks to address if the teaching of Chinese
as a subject, is seen as linguistic imperialism, and if it is perceived as
posing challenges to Sindh’s regional languages and language policy and
planning, causing linguistic resistance from different language groups,
such as the English-speaking groups, and the activists of Urdu, Sindhi,
and other regional languages.

In the context of this study, the policy recommendation of teaching
Chinese as a subject in schools in Sindh is conceptualized as a
manifestation of linguistic imperialism. Thus, linguistic imperialism and
linguistic resistance is seen at the heart of this analysis. We discuss
how local language groups and English-speaking groups are resisting the
language policy recommendation of teaching Chinese in all schools of
Sindh from grade 6 onwards. We argue that teaching Chinese as a subject
is notan apolitical decision, rather it is a part of Pakistan’s pivot to China.

In the following section, the teaching of the Chinese language is
contextualized against the background of the multilingual landscape of
Pakistan’s Sindh province.

A. Contextualizing the Teaching of Chinese and its inroads in Pakistan’s
Sindb Province

The Chinese government has been encouraging the teaching of Chinese
as a foreign or second language since 1970s (Wenfeng and Gao, 2008;
Gong, Lai, and Gao, 2020; Gong, Gao, and Lyu, 2020). Over the last
two decades, Chinese has been increasingly taught and learnt as a foreign
or second language both inside and outside China and is driven by
government investment (Zhao and Huang, 2010). On 27th December
2014, the Confucius Institute, a symbol of China’s soft power and



IARS' International Research Journal, 2022, vol. 12, ntim. 1, ISSN: 2202-2821 / 1839-6518

an extension of its economic power, celebrated its 10th anniversary
and initiated the first Confucius Institute Day. “The Chinese Language
Council International (often referred to as Hanban) also launched the
first series of HSK (Hanyu Shuiping Kaoshi, the official, standardized
Chinese proficiency test) Standard course books 2014” (Gong, Gao, and
Lyu, 2020: 44). In December 2018, 548 Confucius Institutes and 1,193
classrooms had been established for teaching Chinese to more than 1.1
million students in 146 countries across the world (Hanban, 2019).

The growth of Chinese as a foreign or second language teaching
or learning has been linked with intensive research on critical issues
regarding the teaching of Chinese to non- Chinese learners worldwide
(Gong, Gao, and Lyu, 2020). Since the late 1970s, research on teaching
and learning Chinese as a foreign language has steadily increased (Zhao
and Huang, 2010; Baralt and Bravo, 2016; Jiang and Cohen, 2012;
Conti and Lepadat, 2021). Since the last fifteen years, the growth has
been both multidimensional and noteworthy (Gong, Gao, and Lyu,
2020). Similarly, teaching of the Chinese language made inroads into
Sindh in 2015 when the Government of Sindh signed a memorandum of
understanding with the Chinese government and the teaching Chinese
was made compulsory from grade 6 upwards in schools in Sindh (Dawn,
2015).

Due to the memorandum of understanding and the language policy
decision, we conducted a qualitative investigation of the perception of
different language groups to the teaching of the Chinese language in
Sindh, a multilingual, multiethnic province (for details see Ali and David,
2021). These groups include the Sindhis, Urdu speaking groups, the
Seraikis and others. Imposing the teaching of the Chinese language in
such a multilingual province where politics of language has been normal
can be challenging (Ali and David, 2021). We invited participants from
different language groups to participate in an open/close ended survey
questionnaire made using Google Forms. The aim was to determine
their responses to the policy of teaching Chinese in Sindh’s schools. The
responses which we received are consistent with views of activists in awide
range of contexts where linguistic imperialism has been a socio-political
norm (Smith and Donghwan, 2015; Reeves, 2018; Alexis-Martin, 2019;

Qingpu, 2019).

B. Language Policy, Linguistic Imperialism, and Challenges to Teaching
Chinese as a Subject

Some researchers have shown how China is promoting linguistic and
cultural imperialism and soft image through Confucius Institutes around
the world (Xie, 2014; Paradise, 2009; Liu, 2019). Linguistic imperialism
is conceptualized as the imposition of one language on speakers of other
languages (Philipson, 1992; Canagarajah and Said, 2016); and is also
called linguistic dominance, or linguistic nationalism (Nordquist, 2019).
In this study, we focus on how the teaching of Chinese as a subject in

Sindh affects English and other local languages, how the anglicized class
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and local language groups respond to it, and how language policy and
planning is influenced by Chinese linguistic imperialism.

Local languages of Sindh and other provinces of Pakistan (Khyber
Pakhtunkhwa, Baluchistan, and the Punjab) have not received due focus
and investment; and none of the local languages except Urdu has been
recognized as a national language in Pakistan (for details see Ali and
David, 2021). English, a foreign, colonial language, has always remained a
language of prestige and status in Pakistan (Manan, David, and Dumanig,
2016; Manan, 2021). Some sources also claim that Pakistani students are
keen to learn the Chinese language (see Xinhua, 2019).

The obsession with teaching and learning foreign languages has
characterized Pakistan’s language policy and planning while local
languages have been neglected. According to Pakistan’s foreign
ambassador to the United States, Husain Haqqani, “In a short span
of 70 years, Pakistan has flirted with promoting four languages that
were not the mother tongue of many people in the country-English,
Urdu, Arabic, & now Chinese-ignoring local languages” (Jakhar, 2018).
Some researchers have investigated linguistic imperialism and obsession
in Pakistan’s context (Jabeen, 2020; Naqvi, 2017; Durrani, 2012; Alj,
2021). Employing linguistic imperialism as a theoretical lens, these
researchers examined how foreign languages have resulted in the neglect
of the teaching of local languages. Foreign languages have been associated
with prestige and status, whereas local languages have been deemed
inferior and unsophisticated.

II1. Methodology

This research was designed to investigate the provincial government’s
decision/recommendation of teaching Chinese as a subject in Sindh, and
how local language groups responded to this decision/recommendation.
The research sites were both rural and urban areas of Sindh, a province in

Pakistan (see Graph 1).

Name the district of your residence.

31 responses

13293 2%

Badfin

26
103290349 I 329133251 03,273, 29}(3. 2

Islamabad Larkana Sanghar

Ghotia Kamber shahdadiot N farcza

Graph 1:
Research Sites

The research was conducted between May and June 2021. The research
employed Google survey form as research tool which contained both



IARS' International Research Journal, 2022, vol. 12, ntim. 1, ISSN: 2202-2821 / 1839-6518

open-ended and close-ended questions. In total, there were 14 questions
which were sent through Gmail, WhatsApp, and Facebook Messenger to
different language groups living in Sindh (see Graph 2). No face-to- face

interviews were possible due to physical restrictions imposed by the state

government during the era of the covid pandemic.

33 participants belonging to the Sindhi, Urdu, and Seraiki
communities and associated with teaching/learning languages took part
in this research and shared their views. Different speech communities
were involved in this research so that their responses towards the
imposition of the Chinese language in Sindh’s schools could be elicited.

Most of the participants who took part in this research are either

language/linguistics teachers or language/linguistics students. These were
selected using probability sampling because their fields and careers are

related to languages, linguistics, and language policy.

What is your mother tongue?
32 responses

@ Sindhi
Urdu ® Urdu
3(9.4%) Seralkl
@ Funjabi
@ Brahui
@ or other

Graph 2:
Mother Tongue of Participants:

The Google survey questions were written in English. Furthermore,
close-ended, and open-ended questions were tactically used to encourage

participants to elaborate on a topic or idea. It was also ensured

that ethical protocols were followed while collecting data from the

participants. We sought their consent to use their data and guaranteed

their confidentiality. In the analysis phase, the Google Forms were
converted into spreadsheets and relevant extracts, statistics, and diagrams

were purposively taken to conduct analysis using the concept of

linguistic imperialism. Data organization, transcription, and coding were

conducted to identify the central ideas and patterns.

Participants were mostly men (27) with 6 women as in a male
dominated society most men were willing to share their views. They were
mostly multilinguals speaking 3 to 4 languages and aged between 20 to 50

(see Graph 3).
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How many languages can you speak?
32 responses

@1

8

@3

@4

@ Or more than 4
3
16 (50%) !

Graph 3:
Multilingual Reality of Participants

Most of the participants were graduates and some of them were
enrolled in a postgraduate course or working as language teachers.

IV. Findings

In this section, findings are discussed in the following themes: Effects
of Teaching Chinese on English Language Learning in Sindh; Effects
of Teaching Chinese on Local Languages, and Teaching Chinese as a
Subject: Linguistic Imperialism?

Before moving to the sections on analysis we summarize research

findings here in Table 1.
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Table 1:
Quantifying Research Findings

Percentage of

Participants
P Participants

Participants who opposed Chinese

e 68.8%
as a subject i Sindh. ’

Participants who saw imposing
Chinese as a form of linguistic 69%
imperialism.

fad

Participants who claimed Chinese
will have no effects on English 10%
dominance in Sindh.

Participants who thought Chinese
would marginalize the local 69%
languages.

Participants who believed
Introducing Chinese in Sindh
would lead to cultural. linguistic
hybridization.

15%

Participants who claimed Chinese
will have no effects on the local 10%
languages

Now, research findings based on the above given headings and statistics
are analyzed and discussed.

Effects of Teaching Chinese on English Learning in Sindh

Participants from English speaking class were asked about the
repercussions of imposing the Chinese language as a subject in Sindh’s
schools. It was important to know their views, and to establish how
the concept of linguistic imperialism affects their subjectivities about
the learning of the Chinese language. The analysis shows a range of
factors that prohibit them from learning Chinese. Here, we present some
prominent factors that were repeatedly voiced by the participants. There

20
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is resistance from the Anglicized class against the imposition of Chinese
due to the following reasons:

o The English language has comparatively greater linguistic value.

o Linguistic dominance of English- English is the lingua franca and
official language in over 60 countries.

o The Chinese language is more difficult to learn as compared to

English.

We note that 2 participants believe that teaching Chinese in Sindh
would be difficult because students and parents prioritize English over
other foreign languages. For instance, a participant said: “English has
been a legacy of colonialism in Sindh and Pakistan. Chinese as a
language cannot completely subdue English. Chinese would remain a
foreign language just taught in schools. It would never replace English in
public domains”. Another participant argued, “replacing one colonizer
and its culture with the other is not a smooth task. It will affect the
understanding of English in official documentations”.

In contrast, 7 participants responded that Chinese will gradually
replace English in Sindh and Pakistan. One of the participants expressed
his views: “given the situation, the next dominant nation is China,
learning their language can give certain opportunities in securing jobs”.
Their responses are summarized and listed here:

e The Chinese language would resist English dominance.

e Chinese as a language of an emerging nation would provide more
job opportunities.

e There will be increasing importance of the Chinese language in
Sindh and Pakistan due to CPEC (China Pakistan Economic
Corridor).

e The Chinese language could be an alternative to English.

e There will be glocalization of Chinese in Sindh and Pakistan.

e Learning Chinese means learninga new culture.

e Chinais a new world power spreading her linguistic dominance.

This list demonstrates the view of the respondents that the Chinese
language will gradually claim dominance in Sindh and Pakistan replacing
English. Participants suggest that learning Chinese will open their
windows to Chinese job markets. One participant says “Chinese will
change the course of dominance of English in Pakistan. People will know
about new culture and language”. Another participant said “China is just
not going to be a regional power, but it’s also going to be a world power.
So, she will do her best to spread her linguistic dominance”.

There were still 4 participants who were of the view that it would be a
win-win situation for both the Chinese language and the English language
in Sindh and Pakistan. They said that the English language would retain
its own place, while the Chinese language will make its own place in new
settings. One participant suggested, “Chinese language can take its own
place without much affecting English which would retain its importance
and place in Pakistan and Sindh”.

21
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Furthermore, there were some participants (about 10%) who claimed
that teaching Chinese as a subject will have no long- term serious effects
on English. They asserted that most educated Pakistanis are deeply
affected by Western influence.

For instance, one of the participants said, “Till some time, Chinese
won’t have any effect..because Pakistanis mostly prefer western
countries, and they have a mindset to establish themselves in those
countries...”. Effects of Teaching Chinese on Local Languages

The participants were also asked how imposing Chinese as a subject can
affect local languages in Sindh. More than 85% of the participants said
that Chinese would indeed affect local languages in different ways. Their
responses are summarized in Table 2.

Table 2:

Effects of Teaching Chinese on Local Languages

Question

Response Categorv 1 Response Categoryv 2

How do you
think the Chimese
language will
affect the local
languages of
Sindh?

Glocalization of
Chinese/mutual
linguistic influence
Linguistic Marginalization
(key terms from responses)

(key terms from
responses)

¢ Victimization of the Sindhi
language Chinese

e Impacting diction
and everyday
influence on language vocabulary of the
policy will pose a threat to Sindhi languave.
Sindh’s local languages —
and literature e Borrowing words

from Chinese
¢ Linguistic burden on

students e Creating mixed

lingual culture

¢ Linguistic and cultural
invasion ¢ Glocalization of

Chinese with

Sindhi, Urdu, and

English influence

22 participants were of the view that teaching of Chinese will cause
marginalization and discrimination against the local languages of Sindh
(see Table 3).

The responses in Table 3 demonstrate how dominant, foreign
languages have marginalized minor local languages over the course of
the history of linguistic dominance. One of the responses revealed that
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Sindh's local languages are under the threat of disappearance due to the
Sindh government's decision to teach Chinese as a compulsory subject
from grade 6 onwards. In this regard, a participant added, “replacing one
colonizer and its culture with another colonizer is not a smooth task...”.
Hence, imposing Chinese as a subject is equated to linguistic dominance
which, according to one of the participants, is marginalizing the local
languages.

The participants believe that their native languages have enjoyed
prestige and status throughout history, however, the onslaught of foreign
nations, such as the Arabs, the Persians, the English, and others has
scarred the native languages. Similarly, Sindh government's decision of
2015 to impose Chinese as a subject in Sindh is seen as a chain of the
colonial, linguistic assault of the participants called it ‘cultural invasion’.
This onslaught is said to affect the native Sindhi language and its dialects
in Sindh.

The participants' responses also indicate probable influence of Chinese
on language policy and planning in Sindh and Pakistan. For example,
a participant added, “Tendency towards learning the foreign language
(Chinese) would definitely be given importance, and local languages
will be neglected in language policy and planning”. 69% participants
confidently asserted that the pro-Chinese tendency in Sindh, and
Pakistan's language policy and planning would gain momentum, and
eventually the local languages would hardly be offered any space. This
probable negligence of the local languages has been looked upon as an
act of pushing the local languages to the peripheries marginalizing their
narratives and culture. This selective discrimination against the local
languages has been termed by one participant as a 'biased’ approach in
language policy and planning, The participants’ understanding of the
impact of increasing Chinese influence in Sindh and Pakistan appears
to be informed by Philipson’s (1992) concept of linguistic imperialism
which means imposing one language on the speakers of other language/s.

23
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Table 3:

Statements depicting fear of losing local languages

1. “as per study, slowly many languages are disappearing from
the world due to the influence of foreign languages. Sindh’s
local languages are also under threat. In urban Sindh, Sindh’s
local languages are already replaced by Urdu and English. So.
introducing the Chinese language will further affect Sindh’s
local languages across Sindh”

2.“over the ages, Arabic, Persian, Urdu and English greatly
affected the prestigions power of the Sindhi language.
Similarly, state’s decision to teach Chinese might damage the
Sindhi language and its dialects. Sindhi Linguists must come
forward to preemptively plan to avoid any such damage to the
indigenous roots™.

3. “Tendency towards learning the foreign language (Chinese)
would definitely be given importance, and local languages will
be neglected in language policy and planning™

4. *“the local languages have already been treated as
peripheries and are badly discriminated. The language policy
in Pakistan has remained biased as far as ethnic and national
diversity is concerned. Chinese will be another blow to the
development of the local languages™.

Furthermore, there were some participants (about 10%) who claimed
that teaching Chinese as a subject will have no long-term serious effects
on local languages (see Table 4). They believe that even if the Chinese is
introduced as a subject, people will continue to use their mother languages
in their homes and daily lives. Moreover, one of the participants (see
response 2 in Table 4) argued that Sindh’s people are deeply attached with

their languages, so this cannot affect their languages or culture.
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Table 4:
No negative effects of Imposing the Chinese Language

1. “this will not affect our regional languages because still the
people will use their mother tongue in their lives and homes™.

2. “the impacts would not be serious and notable vis a vis
Sindh’s local languages because these languages are deeply
ingrained in our society and cultures. We cannot talk Chinese
at our homes, and 1t cannot replace our mother tongues. ..’

There were 15% participants who believed that introducing Chinese in
Sindh would pave the way for hybridization of language and culture (see
Table 5 for the participants' responses).

Table 5:
Depicting Hybridization

1. “...create a mixed lingual culture”

2. “...people will start borrowing words from Chinese, as they
did in the case of English”

3. “...there will be a new language that would be English.
Urdu, Sindhi, and Chinese mixture”.

Table 5 summarizes the participants' responses (regarding the
hybridization process, possibly emerging after linguistic encounter
between the dominant Chinese language and the local languages. 15%
participants expressed the possible reality that the linguistic encounter
will bring about “a mixed culture” in Sindh's context (see statement 1 in
Table 5). This indicates both the probable glocalization of the Chinese
language and hybridization process. Additionally, the hybridization
process will be characterized by the two-way borrowing of lexical items,
which will result in a new linguistic mixture (see response 2 in Table 5).
This linguistic hybridity, it was claimed, will contain linguistic elements
from the local languages and the Chinese language. These responses from
the participants appear to be informed by Acheraiou’s (2011) concept
of hybridity. Acheraiou (2011) argues that hybridity is brought about
when the colonizers and the colonized create a third space of social
interaction, and this has been used to maintain inequalities. Similarly,
linguistic hybridization between Chinese and the local languages will

25
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create linguistic inequalities with the former playing a more dominant
role.

Thus, different participants gave different responses, and 69%
participants saw introducing Chinese in Sindh as a manifestation of
linguistic imperialism. We move on to discuss what linguistic hegemony
means to the participants and how it applies to the imposition of the
Chinese language in Sindh.

Teaching Chinese as a Subject: Linguistic Imperialism.

Due to the China Pakistan Economic Corridor (CPEC), the concept
of linguistic imperialism has become more relevant in Sindh and
Pakistan’s context (see Table 6 for the participants' responses).

26
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Table 6:

Statements suggesting Linguistic Imperialism

| 1. “it would cause double colonization, and the local languages
will suffer”

2. “Chinese influence iz indeed growing i Pakistan, and this may
have effects on Pakistan’s policies. Policies including langunage
policies will be made to please the Chinese™.

3. T think that the Chinese influence is growing due to CPEC,
and this will make Pakistan more dependent on China™

4. “There will be dire consequences; elimination of local
languages by enforcing Chinese language, economic exploitation,
and threat to rich social-cultural svstem of Pakistan™

| 5. “Chinese influence will grow in Pakistan because Chinese
investment in  Pakistan will increase. Culturally, and
lingnistically, this region will be influenced by Chinese culture™.

| 6. “Sino-influence is rapidly growing in Pakistan. There are also
interracial marriages. Pakistani students are going to China for
studies, and thev come back with Chinese ideas and speak
Chinese. This i a new educated class rapidly emerging in
Pakizstan™

7. "It is the idea of ruling bloc to not only impose their culture
and values but also their language as a ruling language. Like
English and Urdu are imperialist languages in Pakistan. Cotning
of Chinese will be another brand of imperialist langvage in
Pakistan That's the peculiarity as far as the colonial state reality
of Pakistan iz concerned.”

8. “Throughout history, nations with strong economic power have
alwavs ruled the world with their mother tongue being the trade
language. Traders have alwavs influenced the nation's financial
power, and their language becomes important for other nations to
learn in order to do business. Previous historical examples are of
French, Arabic, Persian, and English languages that they almost
ruled the entire world. Now, the Chinese are inheriting the
colonial roles™.

Under the increasing Chinese influence, the linguistic policy and
planning s likely to be modified and changed. The participants’ responses
(more than 69%) typify the understanding of linguistic supremacy, and
resistance to it. The participants’ definition of linguistic imperialism
suggest that linguistic dominance manifests itself in linguistic dominance
of a language group over another language group or groups. For instance,
a participant defined linguistic hegemony, “it is a phenomenon of a
powerful language group imposing its language on a weaker language
group”. Similarly, another participant defined it, “linguistic imperialism
means enforcement of foreign language on other people”.

27
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The general idea that is noted from the responses of the participants
demonstrates that the imposition of the Chinese language in schools
would gradually cause 'double colonization' of the local languages,
literatures, and cultures. Moreover, 69% participants viewed the decision
to impose Chinese as an example of linguistic colonialism, which
demonstrates their passive resistance against Chinese hegemony (see

Graph 4).

Do you think imposing Chinese in Sindh is a form of linguistic imperialism?

33 responses

® Yes
® No
@ Maybe

Yes

23 (69.7%)

Graph 4:

Linguistic Imperialism

Consequently, most of the participants did not endorse the decision of
teaching Chinese as a subject in Sindh’s schools (see Graph 5).

Do you support Chinese become a compulsory subject in schools in Sindh?

32 responses

@ ves
@ Mo
® Maybe

P

Graph 5:
Lack of Support for the teaching of the Chinese language

Another idea that emerged from the participants™ responses dealt
with how the increasing influence of the Chinese and their language is
going to affect the language policy and planning in Sindh and Pakistan.
It was mentioned in one of the responses that the authority of policy
making would be put at the disposal of the Chinese and attempts
would be made to make such language policies satisfy the Chinese and
serve their sociolinguistic interests. The participants' responses linked
the increasing influence of the Chinese language with the bilateral
project China Pakistan Economic Corridor (CPEC). Furthermore, their
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responses suggest that they believed that the increasing influence of the
Chinese language would lead to linguistic suppression of the minority
language groups, their socio-cultural diversity, and their socio-economic
exploitation.

The participants’ answers also showed the multifaceted reality of
Chinese imperialism. Increasing Chinese influence is characterized by
cultural hegemony, economic supremacy, and linguistic dominance.
Their responses revealed that the colonizer/imperialist power always
promotes its language as a language of trade and commerce, thereby
convincing the colonized/minor language groups of their linguistic
inferiority.

These responses not only demonstrate the opinions the participants
have about the Chinese language but also depict how their understanding
of linguistic dominance governs their perceptions towards the increasing
Chinese influence. As Philipson (1992) postulates, linguistic dominance
involves one language group overpowering another language group. An
analysis of linguistic hegemony needs to address what constitutes social
reality and experience from the viewpoint of the layman.

Hence, a central idea that comes from the discourses of the participants
is that the Chinese linguistic onslaught in the wake of CPEC appears
to govern language management, language policies and practices, and
culture. The participants demonstrate how they view the decision of
teaching Chinese and see it as a new form of linguistic imperialism. They
also see it as a cultural invasion that can put Sindh and Pakistan’s local
languages and cultures at risk.

V. Conclusion: A Critical Summation

In the words of Canagarajah and Said (2016: 391), “linguistic imperialism
(LI) refers to the imposition of a language on other languages and
communities”. This study has demonstrated that discourses and actions
regarding language dominance, language policies, or foreign language
teaching are deeply intertwined with the core principles of linguistic
imperialism. The responses and understanding shared against the
teaching of Chinese as a compulsory subject in Sindh are closely
interwoven with the critical understanding of linguistic imperialism.

As language is social capital Chinese linguistic imperialism in Sindh is
evidently also driven and activated by the Sindh government’s desire for
people to learn more and more Chinese so that Pakistanis gain linguistic
skills and stay competitive in a Chinese-dominated linguistic market. It
should be mentioned that 18 % of the participants said that the teaching
of Chinese will neither affect the English language nor the local languages.
This will also enable the ruling elites of Sindh and Pakistan to reap
benefits from CPEC. The fear of being unemployed and linguistically
deficient in the Chinese language consumes some participants, and they
are constantly under pressure to improve themselves and fulfill the
demands of the market (see also Shin and Park, 2016).
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However, the study shows that participants, both three local language
groups and English-speaking class in Sindh view the increasing influence
of the Chinese language with suspicion and see it as linguistic imperialism.
In the view of scholars, such as Reeves (2018) China deploys imperialist
means to achieve its desired, regional order.

The study shows that most of the participants (69.7%) saw the
introduction of the Chinese language in Sindh as linguistic imperialism,
causing hybridization in future, although there are a small minority (18%)
who claimed that teaching the Chinese language as a subject will not cause
any serious consequences for local languages and cultures. To sum up,
the study concludes that linguistic imperialism offers a useful theoretical
lens to examine the nuances of linguistic dominance that control language
policy, language practices and marginalize minor languages in general.
This theoretical lens is hoped will guide researchers to expand research
in different contexts. However, we need to conduct a larger study of
participants, not only in Sindh but also in other regions in Pakistan,
to determine if the introduction of the Chinese language is viewed by
Pakistanis- as linguistic imperialism or as an opportunity to be gainfully
employed.
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