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Abstract:
							                           
Education is the bedrock of any nation. It is essential for individual and societal growth and development. This study investigates the role of quality assurance in achieving the expected outcome of education in Bosnia and Herzegovina’s higher education sector. A textual analysis is used to examine the National Qualification Framework. The study is based on a documented review and descriptive analysis of student enrollment and programs of studies. The textual analysis is largely qualitative in nature. Unlike the global trend, it can be seen that student enrollment is on the decline in Bosnia and Herzegovina. It was found that quality assurance is an indispensable tool for strengthening the higher education sector and for achieving the desired change and outcomes that education offers. It was also found that study programs and curricula are pivotal for teaching and learning processes, and that a unified qualification framework is essential for achieving set objectives of education at all levels. The study recommended that sound quality assurance systems as well as an appropriate structure for monitoring and accreditation be put in place and be judiciously followed in order to achieve the desired outcomes in conjunction with the set objectives of higher education in the country. Moreover, certain pressures (i.e., democratic, economic, and systemic) and obstacles are looked at that show signs of epistemological, political, and institutional barriers that Bosnia and Herzegovina faces as a developing country Europeanizing its system of education.
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Summary:
						                           
 Švietimas yra kiekvienos tautos pagrindas, būtinas asmens ir visuomenės augimui bei vystymuisi. Šiame tyrime analizuojamas kokybės užtikrinimo vaidmuo siekiant numatomų Bosnijos ir Hercegovinos aukštojo mokslo sektoriaus rezultatų. Nacionalinė kvalifikacijų sistema nagrinėjama pasitelkiant teksto analizės metodą – tyrimas grindžiamas dokumentuota, daugiausia kokybine studentų priėmimo ir studijų programų apžvalga bei aprašomąja analize. Tyrimas atskleidė, kad skirtingai nuo pasaulinių tendencijų, Bosnijoje ir Hercegovinoje studentų skaičius mažėja. Kokybės užtikrinimas yra nepakeičiama priemonė stiprinant aukštojo mokslo sektorių, taip pat norint pasiekti švietimo inicijuojamus pokyčius ir rezultatus. Atskleista ir tai, kad studijų programos ir ugdymo turinys turi lemiamą reikšmę mokymo ir mokymosi procesams, o unifikuota kvalifikacijų sistema yra būtina siekiant užsibrėžtų švietimo tikslų visais lygiais. Tyrime rekomenduojama įdiegti patikimas kokybės užtikrinimo sistemas, atitinkamą stebėsenos ir akreditavimo struktūrą bei jų apgalvotai laikytis, kad šalyje būtų pasiekti keliamus aukštojo mokslo tikslus atitinkantys rezultatai. Be to, tyrime aptariami labai svarbūs ir nuodugniai išanalizuoti lemiami veiksniai (demokratiniai, ekonominiai ir sisteminiai) ir trikdžiai – jie nusako epistemologinių, politinių ir institucinių kliūčių požymius Bosnijoje ir Hercegovinoje, besivystančioje šalyje, kuri yra švietimo sistemos europinimo pavyzdys.



Keywords: Nacionalinė kvalifikacijų sistema, švietimo rezultatai, kliūtys universitetams, švietimo sistema, Bosnija ir Hercegovina.
                                








Introduction


As popularly alluded to, education is the bedrock of any nation. It is essential for individual and societal growth and development. Admittedly, the World Education Forum (2015) and Glewwe et al. (2016) have averred that education generally plays a critical role in driving economic development the world over. In recognizing this, the United Nations Children’s Fund declared a benchmark of 26% of total public expenditure for education (UNICEF, 2017). To this effect, most countries also attribute a high percentage of their budget to education. Yet, regardless of fiscal investment, the quality of education is still a major determinant of the expected impact education can create. As a result, globally, the demand for education has consistently been on the rise (UNESCO, 2020). As such, the global projection by 2025 is that the demand for higher education should reach a staggering 263 million students (Karaim, 2011). The demand for quality education simultaneously increases with the growing demand of quality assurance for international universities (Hou, 2012).

The motivating factors that contribute to quality assurance in higher education are the underlying premise of this case report. Based on a study by Bobby (2014), these factors should support and boost the development of higher education institutions, which, in turn, will promote educational achievement. The quality of an education system, hence, depends on its capacity to equip people with the skills and competences needed for their personal development, the fulfillment of their function in the society, as well as for ensuring their integration and transition into the labor market after they graduate. This study is a textual analysis and overview of how school quality assurance policies, procedures, and practices currently work in Bosnia and Herzegovina’s higher education sector. It examines the processes used to advance measures that will enhance the quality of education, i.e., the current society-wide system design based on social cohesion, equity, employment, innovation, and competitiveness. It is against this background that exploratory quality assurance practices and mechanisms can be implemented to ensure the quality of higher education and effective information and knowledge delivery. This paper is structured as follows: a literature review of the state of the art of higher education development, an explanation of the methodology used in the study, a summary of the results, and a discussion and conclusion on the modernization steps of Bosnia and Herzegovina’s higher education sector.





Literature review


The historical structure of Bosnia and Herzegovina’s higher academic system dates back to the former country of Yugoslavia, wherein four distinct stages can be singled out: first, between 1945 and 1954, a period of socio-ideological and instructional transformation of higher education, with an emphasis on state building (Ivic, 1992; Uvalic-Trumbic, 1990). Second, between 1954 and 1982, a period of inner higher education transformation and development centralized around a close compliance with Marxist ideology was formally instituted (Ivic, 1992; Nellie, 1980; Wright, 2021). Third, from 1982 to 1989, a brief period of logical and reasonable qualitative higher education reform was introduced with an emphasis on economic progress (Samolovcev, 1989). Fourth, from 1990 to 1992, a period marked by a brief but sharp move toward hypernationalism, as well as attempts to rescue the state and, eventually, the state’s disintegration (Weber, 2007). The university was viewed as a place where future leaders would be raised, and scientific study would aid in the development of a socialist society founded on evidence and logic (Ivic, 1992; McQuay, 2014; Samolovcev, 1989). Higher educational institutions in Yugoslavia supplied the nation with a plethora of highly trained specialists, eager to accelerate the cultural and economic developments necessary for implementing a system of socialism. In Yugoslavia, higher education peaked in 1980 and, subsequently, rapidly deteriorated along with the rest of the country (Kunitz, 2004; Yarashevich & Karneyeva, 2013). The fundamental reason behind it was the downfall of the economy, in part from its Long-Term Framework for Yugoslav Economic Recovery, formed in 1983, that called for benefit cuts in all areas – including higher education (Baketa, 2014; Heuvel & Siccama, 1992).

After the breakup of the Yugoslav federation in 1992, Bosnia and Herzegovina’s higher academic system, as noted by Kovácováa and Vackováa (2015), persistently changed and implemented quality in higher education via several dependent factors, including specialization and methodical training; collaboration between lecturer and students; and provision of the necessary learning, material, moral, and psychological conditions on par with other European countries (Eder, 2014; Magill, 2010; Rushaj, 2015; Savić & Kresoja, 2016). A university lecturer, nowadays, is a crucial component of educational quality assurance and should be familiar with new trends in their field, pay attention to quality content preparation and educational organization, keep up with news, professional and educational publications, and legislative developments in the discipline, improve one’s own professional qualification and personal development, expand the didactic and pedagogical profile of competencies, attend conferences and seminars as well as international workshops, connect with their students, and collaborate with institutions and organizations. The concept of educational quality itself is multidimensional and therefore difficult to define (De Ketele, 2008). The use of the term quality assurance has changed over time to reflect the society’s growing interest in evaluating the performance of higher education institutions; however, scholars continue to define quality assurance in higher education in different ways (Williams, 2016). One category of scholars choose to give a broad definition that targets a single central goal or outcome (Bogue, 1998; Harvey & Green, 2006). On the other hand, there are those that categorize quality assurance through the designation of specific indicators and desired inputs and outputs (Barker, 2002; Lagrosen, Seyyed-Hashemi, & Leitner, 2004; Scott, 2008; Tam, 2010; Vlăsceanu, Grünberg, & Pârlea, 2004).

Currently, the suggested use, comprehensively, refers to all of the policies, procedures, and activities that are used to validate and improve the performance of higher education institutions (Harvey, 2005); in other words, quality is defined through a stakeholder-driven perspective (Bobby, 2014; Harvey, 2005). An example of a successfully implemented use is the Scottish Credit and Qualification Framework, which introduced a robust National Qualifications Framework (NQF) based on a consistent conceptual model, flexible architecture guidelines, and voluntary, partnership-based education. In Europe, the execution of NQFs are often accredited as a baseline for framing education programs continent-wide (Gallacher, Toman, Caldwell, Raffe, & Edwards, 2005; Young, Young, & Michael., 2005). At length, a comprehensive NQF introduces a standardized language and common curriculum across different sectors of the education and coaching systems. Area unit tools create a method that is clear and coherent for coordinating framework elements and constructing pathways between them. At present, NQFs are broadly utilized throughout the European Union and a number of other countries, like Australia and New Zealand (Wheelahan, 2011). These countries demonstrate that, over time, problems can accumulate and require reform; however, once a framework is in situ, any restructuring can be problematic, especially with standardized language requirements and the need to educate students in a language not spoken in the community or at home (Gallacher et al., 2005). In short, while quality is the desired result, quality assurance is the process through which systems try to ensure that quality is achieved and continuously improved. As with many European countries, English has become a common teaching language, mixed in with programs that also instruct in the native language. In the case of Bosnia and Herzegovina, this is a common practice in its higher learning institutions. Nowadays, the country’s higher educational quality assurance is on track to closely aligning itself with European Union standards and norms (Brankovic & Brankovic, 2013; Constantinides & Stagno, 2011; Figurek, Goncharuk, Shynkarenko, & Kovalenko, 2019). This paper showcases Bosnia and Herzegovina’s educational quality assurance by utilizing textual analysis methods similar to those employed by Ilinska et al. (2016), Cunningham-Nelson et al. (2018), and Zhang and Law (2013). A textual analysis framework is developed in line with Ryan’s study (2011), which contributes to the knowledge base of textual analysis research.





Methods


Bosnia and Herzegovina is situated at the central part of the Balkan Peninsula and spans a territory of 51,209.2 km.. The country shares borders with Croatia to the north, west, and southwest, with Serbia to the east, and with Montenegro to the southeast. Bosnia and Herzegovina consists of two administrative entities, namely the Federation of Bosnia and Herzegovina (FBiH) (i.e., divided into ten cantons that further split into 79 municipalities) and the Republic of Srpska (RS) (i.e., divided into regions and further into 62 municipalities), and the Brčko District of Bosnia and Herzegovina (BDBiH) (i.e., a separate district under the government of the state). Economy-wise, the gross domestic product of Bosnia and Herzegovina as of 2019 was 2.8%. In terms of higher education, it has both public and private institutions (Kostić, Jovanović, & Letica, 2017). The public higher education institutions are established in accordance with the following laws: the Framework Law on Higher Education, the Law on Higher Education for the Federation of Bosnia and Herzegovina, and the Law on Higher Education for the Republic of Srpska (Joint Declaration of the European Ministers of Education, 1999; Kostić et al., 2017; Rastoder, Nurovic, Smajic, & Mekic, 2015).

The study employed a textual analytical approach, which closely followed Zhang and Law’s (2013) online journal review methodology. Further textual methods included comparing documents for repetitive information and interpreting the text from a historical and developmental lens (Fürsich, 2009; Lacity & Janson, 2015; Zhang & Law, 2013). For the study, this involved reviewing existing literature upon which inferences were made regarding the quality assurance of higher education in Bosnia and Herzegovina. The focus of the study was narrowed down to 59 research papers published in journals indexed in the Web of Science’s Social Sciences Citation Index and six reports from European governing bodies (Bartlett, Branković, & Oruč, 2016; Council of Europe & European Commission, 2005, 2007, 2017, European Commission, 2015, 2017). Secondary data on student enrollment in higher education were also sourced from the statistical offices and agencies of FBiH, RS, and BDBiH, and used for the descriptive analysis (Bartlett et al., 2016). The conceptual model of quality assurance in higher education parallels Ryan’s (2011) work, in which most European countries are currently framed (Figure 1). The textual analysis method was used to describe, interpret, and understand texts as well as sort out information pertaining to the state of the art of Bosnia and Herzegovina’s higher education institution quality assurance policies, procedures, and practices.

The methods used to conduct the textual analysis focused on connections between the broader social, political, and cultural context within the country. It examined the design elements in the higher education sector, the target population, and the relationship with other concurrent systems. The timeframe of the study is from 2015 to 2020. The analysis is qualitative in nature – with findings presented as recommendations and ways for the further development of Bosnia and Herzegovina’s higher education sector.
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Figure 1. Framework of conceptual model of quality assurance in higher education, adapted from Ryan (2011).







Results




Background to Europeanizing higher education in Bosnia and Herzegovina


In 2005, the European Network for Quality Assurance in Higher Education made the first step in setting up the process through which systems would try to ensure that quality is achieved and continuously improved (Kostić et al., 2017). This was done by establishing quality-related values, expectations, good practices, and assurances by institutions (European Commission, 2018). Contemporaneously, standards and guidelines were directed in a way that achievements were equivalent to implementing the Bologna Declaration of 1999. At present, the Declaration is supported by 29 European governments and complements higher education reform by setting up a quasi-European Higher Education Area via national systems (Kostić et al., 2017). In this structure, the European Commission is given the umbrella-role of supporting reforms in curricular development, degree structures, credit transfer, and quality assurance as agreed upon in the Ministerial Conference Bergen of 2005. Bosnia and Herzegovina adopted a new state level reform titled the Framework Law on Higher Education after the signing the Bologna Declaration in 2007 (European Commission, 2018; Kostić et al., 2017). At this point, the country introduced three cycles of studies to harmonize with the European Credit Transfer System (ECTS), i.e., Bachelor studies with 180 and 240 ECTS for three- and four-year programs, Master studies with 60 and 120 ECTS, and Doctor of Philosophy studies with 180 ECTS. As a result, at the European level, the social aspect has been noticeable, since one of the priorities of the Bologna Declaration is to provide European governments with the tools to better attend to the social circumstances of students in their respected countries (European Commission, 2018; Ferencz, 2015). In the last five years, this has reflected a general trend across Europe, wherein an increase in student enrollment has been recorded (Calderon, 2018; Eurostat, 2020; Klaveren, Kooiman, Cornelisz, & Meeter, 2018). However, in the case of Bosnia and Herzegovina, this has not been the case (Figure 2).
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Figure 2. Total number of students enrolled in the first year of higher education in Bosnia and Herzegovina, 2015–2020. Source: statistical offices and agencies from FBiH, RS, and BDBiH from 2020.



The total number of students enrolled in the first year of higher education between 2015 and 2020 shows an initial increment of 4.64% between the academic years of 2015–2016 and 2016–2017; however, a consistent decline in the following three academic years is present. In the 2017–2018 academic year, for instance, the number of students enrolled decreased by 10% compared to the previous academic year, followed by 14% in 2018–2019 and 18% in 2019–2020. In the last three years, the number of students enrolled for the first time in their first year of study dropped by 29%, i.e., from 23,310 to 16,519. In other words, while global demand for higher education was on the increase and was projected to reach 263 million students (i.e., about a 163 million increase in the next 25 years), data shows that student enrollment is on the decline in Bosnia and Herzegovina (Agency of Herzegovina, 2019; BiH Statistics, 2018). A closer examination of the data, at the field of study level, reveals the arts and humanities as higher than other study programs on a national level (Figure 3).


Quality assurance policy in Bosnia and Herzegovina: Proposed guidelines and objectives


To better understand the level of quality assurance in higher education in Bosnia and Herzegovina, its NQF was framed in such a way that the Bologna Declaration and the Framework Law on Higher Education were addressed (Figure 4). In summary, the objectives have been to achieve guidelines that illustrate a strong policy direction encouraging an upward enrollment trend in the coming decade. The guidelines commit the country to implementing reformed terms of quality assurance targets intent on progress-
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Figure 3



Number of available study programs by broad field of study in Bosnia and Herzegovina for the academic year 2019–2020 Source provision database in Bosnia and Herzegovina from 2020
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Figure 4.



Objectives of the >Bosnia and Herzegovina National Qualifications Framework. Source: elaborated by the authors according to the data of the Agency for Development of Higher Education and Quality Assurance of Bosnia and Herzegovina (2020).
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Figure 5



Quality assurance policy of higher education institutions in Bosnia and Herzegovina Source elaborated by the authors according to the data of the Agency for Development of Higher Education and Quality Assurance of Bosnia and Herzegovina 2020















ively advancing the higher education system. In conjunction with the Joint Council of Europe and the European Commission, these guidelines were cooperatively approved to strengthen the higher education sector in Bosnia and Herzegovina as well as move it towards a Eurocentric structure. The most basic and important elements of the NQF consist of creating a framework for higher education qualifications, developing a work plan for introducing modern procedures and structures for recognition of qualifications, and establishing broadened standards and guidelines for quality assurance in higher education institutions.

The proposed guidelines for quality assurance policy in Bosnia and Herzegovina and its main objectives are expounded as an important step in quality assurance policy for the country. The quality assurance policies for higher education institutions in Bosnia and Herzegovina are presented in Figure 5. EACEA (2015) and Brennan and Shah (2000) point out that the advancement of long-term objectives for a quality assurance system should include:




	
supporting equal social opportunities for all learners;



	
supporting the mobility of students, graduates, and citizens nationally and internationally;



	
encouraging research and knowledge transfer;



	
responding to stakeholder and user needs in higher education;



	
guaranteeing comparability with the European Union across a wide range of areas (e.g., student learning support network and graduates and employer feedback systems); and



	
improving the public accountability of higher education to the wider society.







The importance of maintaining quality assurance is to ensure that the expected outcome of education programs is achievable. In this regard, Bosnia and Herzegovina’s internal guidelines may not be sufficient to maintain and achieve this desired target. This brings to light the need for an external quality assurance strategy that can monitor and direct the system towards achieving its set objectives. Stensaker (2011) noted that external quality assurance is of immense importance, stressing that the accreditation and accreditation systems of European countries are dominated by evaluation methods in-line with the European Higher Education Area and in conjunction with trends from the American system. Taking this into account, accreditation is rapidly becoming “one of the most popular methods for external quality assurance worldwide” (Stensaker, 2011). For Bosnia and Herzegovina, it falls into the category of a newly emerging system of accreditation schemes, which has changed immensely over the two decades. This change parallels much of the early higher education reform in Central and Eastern Europe (Enders & Westerheijden, 2017; Gornitzka & Stensaker, 2014; Rozsnyai, 2003; Smidt, 2015; Temple & Billing, 2010) that currently lags in Bosnia and Herzegovina.





Accreditation and systemization of Bosnia and Herzegovina’s higher education


According to Ryan (2011), the Council for Higher Education Accreditation advanced three important considerations that influence the quality assurance trends in international higher education. First, an increment in competitiveness and the rigorousness of quality assurance. Second, quality assurance that has been recognized regionally. Third, a demand for an international quality assurance framework. However, studies in both developing and developed countries have outlined a challenge in the accreditation process – manipulation and abuse by the local accrediting agencies (Alderman & Brown, 2005; Blackmur, 2007; Goodlad, 1990). In line with these considerations, Bosnia and Herzegovina utilizes two sets of criteria for conducting accreditation. First, the criteria for accreditation of higher education institutions and, second, the criteria for accreditation of the study programs via cycles I and II (Glewwe et al., 2016). The criteria for accreditation of both higher education institutions and study programs in Bosnia and Herzegovina expand its guidelines for internationalization by encouraging and supporting continuous improvement in the quality and standards for the provision of higher education programs; guaranteeing that clear and accurate information is made publicly available about the quality and standards of higher education and training provision; and placing the best international practices of evaluation and review of higher education and training as part of its regular monitoring process (European Commission, 2007). Moreover, on the importance of external quality assurance, four key forms, i.e., structures, are identified from Kis (2005), Stensaker (2011), Palmer (2013), and Lange and Singh (2013): accreditation, audit, assessment, and licensing. These key forms make up a four-step review model that is recommended as a viable approach for systemizing Bosnia and Herzegovina’s higher education system. The steps include:




	1. 
						 self-review report – submitted by the institution under review in order to provide its own analytical assessment;

	2. 
						external review team – encompassing three to five persons of high academic standing and repute, competent to make national and international comparisons on the quality of teaching and research and the provision of other services at the university level;

	3. 
						review team – experts visiting the institution to confirm the self-review report; and

	4. 
						review team evaluation report – presenting the report along with the conclusions and recommendations, which must be made publicly available, in a timely manner.





Indicators can be performance, as noted by Suryadi (2007), as well as other qualitatively assessed indicators (according to Chalmers, 2008) that can valorize the implementation of study programs and protocols for their implementation (Figure 6). This is consistent with the use of the four-step review model, i.e., by reporting on self-evaluation, the external review process team, and a repetitive (and consistent) process of updating expert opinion on quality assurance development. This will include training of experts, program development, and documentation on accreditation design, either planned or realized, e.g., via the use of international experts and the participation of students. Study program quality assurance policy has defined the following, i.e., next-level rules:




	
higher education institutions have an approved and publicly available policy of internal security of the quality of study programs as well as their strategic management;



	
the policy of ensuring the quality of study programs is aimed at research work, learning and teaching, mobility, and internationalization on study programs, as well as preventing plagiarism of lecturers’ work and students’ final theses on all study cycles; and



	
the policy supports the development of a quality culture in which all internal participants contribute to the quality of study programs, and defines the way in which external participants are involved.
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Figure 6. Key elements of the study programs and their indicators. Source: elaborated by the authors.









Discussion and conclusion


Deduced from the textual analysis are two factors: (1) the need for higher education institutions to focus on internal quality assurance (i.e., with established criteria) in the work processes, especially in the quality of the study programs; and (2) the development of key elements to structure an accredited and systemized review process to best develop the higher education system. The methods used to conduct the textual analysis indicated connectivity between the broader social, political, and cultural context within Bosnia and Herzegovina’s higher educational sector. In light of the data’s timeframe, i.e., from 2015 to 2020, there was some lack of information in regard to socioeconomic relationships, which, unfortunately, could not be verified via government websites, since a number of them were not up-to-date, or other government literature. However, after further researching several local government agencies as well as directly contacting personnel in some of Bosnia and Herzegovina’s higher education sector, it was identified that the collected data from the textual analysis did parallel the broader consensus in terms of NQF development. The qualitative, face-to-face dialogues should be considered suggestive at best, since they were informally conducted without a specific data collection objective. Nonetheless, from the literature and from the numerous qualitative informal interviews throughout the country’s universities as well as from living within the country, it can be inferred that there is a need for students to be encouraged to thoroughly and critically study curricula that does not view education solely as a pathway to secure work, but as something that contributes to improving their lives and society. Further, it should be inconclusively noted that students were not convinced that after acquiring a university degree a secure, professional job would be waiting for them. The findings also point towards a possible correlation in the population distribution of young people in Bosnia and Herzegovina that have migrated outside the country and have not returned. According to the Ministry of Civil Affairs, for the age group of 15 to 30 (i.e., categorized as young people), there are currently 777,000 in the country (i.e., down by 315,000 from 1,091,775 in 1991). From the 2016 census data, only 95,048 (i.e., 13.15%) had a university degree and 58.33% had completed secondary education (Agency of Herzegovina, 2019). According to the World Bank (2018), high levels of unemployment are associated with the youth (i.e., ages 15–24), while emigration of people in this particular age bracket is high. As such, decision-makers in Bosnia and Herzegovina should consider this correlative result when reviewing baseline education data. This correlates with research conducted by Goncharuk and Cirella (2022), which shows that higher education institutions in Bosnia and Herzegovina do not offer a high enough level of creativity for academicians needed to excel within the profession. This is especially important because lecturers in the country regularly abandon their workplaces in search of work in more prosperous Western countries (Goncharuk & Cirella, 2022).

As a result, the Council of Ministers of Bosnia and Herzegovina decided to adopt the Baseline of Qualifications Framework on March 24, 2011, which established the process of building its NQF at all levels of education and harmonizing it with the European Qualification Framework (Turčilo, 2019). This methodological step is aimed at developing provisional occupational standards, qualifications, knowledge, and education based on learning outcomes. Bosnia and Herzegovina’s NQF organizes its higher education institutions as either universities or professional colleges, with private and public entities in both. Horizontal and vertical mobility through the education system and training in and out of the country is also established in accordance with the Bologna Declaration. That is, its institutions continue to work on quality assurance policies and practices needed to develop the higher education sector and build toward inclusion in the European Higher Education Area. As such, the need for systemized assurance quality procedures should incorporate academic, governance, and administrative areas as crucial modernization and reform components of the higher education sector.

It can be found from this study that quality assurance is an indispensable strategy for strengthening the higher education sector of Bosnia and Herzegovina and for achieving the desired change and, eventually, the outcomes of its education sector. Since study programs and curricula are pivotal for teaching and learning processes and are a basis by which knowledge is transferred to the younger generation, it should be assumed that a unified qualifications framework is essential for achieving the set objectives of education at all levels. It can, therefore, be recommended that sound quality assurance systems be put in place and be judiciously followed. They should be adequate and appropriate structured for time-to-time monitoring, accreditation, and systemization. This will guarantee the achievement of desired outcomes and set objectives of higher education institutions without deviations. In addition, Bosnia and Herzegovina’s NQF should be based on the country’s characteristics and the particularities of its educational sector objectives. These objectives are inclusive to Europeanizing the education system and facilitating mobility for all. Moreover, the quality assurance policy of higher education institutions in Bosnia and Herzegovina, as well as the key elements of the study programs and their indicators, in terms of developing a viable approach to systemizing higher education, should be prioritized. As with all case research, it is necessary to take into account the pressures (i.e., democratic, economic, and systemic) and barriers in relation to the epistemological, political, and institutional barriers of a country when decision-making is demanded. In terms of Bosnia and Herzegovina’s education sector, the authors are optimistic that this baseline textual analysis of higher education will assist in producing interest and commitment on the part of academicians and policymakers. Future research in quality assurance in Bosnia and Herzegovina should consider the permanent landscape of higher education in the country and move away from control-type roles to roles highlighting quality enhancement and diversity.
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