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Abstract: e purpose of this paper is to analyse the self-assessment data of Latvian
doctoral students relating to their entrepreneurship and research competencies and to
explore how it correlates and what can be done to promote valorisation during the study
process. An online survey using the QuestionPro platform was used to collect the data.
e survey was fully completed by 43 doctoral students from various higher education
institutions, and it consisted of 123 statements in which doctoral students assessed their
competencies on a 7-point Likert scale. Five structured interviews were conducted in
order to identify the supporting environment and other aspects that have an impact
on the development of entrepreneurship and research competencies. e results of the
research demonstrate a relatively low self-assessment of entrepreneurship competencies,
which points to why doctoral students are unable to commercialise their knowledge.
Unlike entrepreneurship competencies, research competencies can be considered as very
high. According to the data, there is no clear correlation between entrepreneurship
competence and research competence. e results also point to the fact that it is not
sufficient to develop only one of the two competencies to ensure the valorisation
of knowledge. For data to be fully representative, a higher number of respondents
would have been desirable as well as a greater diversity of study programs represented,
assuming that knowledge valorisation approaches and opportunities differ across
sectors. Nonetheless, the results can be used for the development and implementation
of the valorisation initiatives of higher education institutions.
Keywords: entrepreneurship competence, research competence, knowledge
valorisation, doctoral students.
Summary: Straipsnio tikslas – išanalizuoti Latvijos doktorantų įsivertinimo duomenis
apie jų verslumo ir mokslinių tyrimų kompetencijas bei ištirti, kaip šie kintamieji
susiję ir ką galima padaryti skatinant valorizaciją studijų procese. Duomenys rinkti
internetinės apklausos būdu „QuestionPro“ platformoje. Apklausos anketą užpildė 43
doktorantai iš įvairių aukštųjų mokyklų; ją sudarė 123 teiginiai, atsakydami į juos
doktorantai savo kompetencijas vertino pagal 7 balų Likerto skalę. Tikintis atskleisti
palankius aplinkos ir kitus įtakos verslumo ir mokslinių tyrimų kompetencijoms ugdyti
turinčius veiksnius, papildomai atlikti penki struktūruoti interviu. Tyrimo rezultatai
atskleidė gana žemą verslumo kompetencijų įsivertinimą, o tai leidžia suprasti, kodėl
doktorantai nesugeba komercializuoti savo žinių. Mokslinių tyrimų kompetencijos,
kitaip nei verslumo kompetencijos, gali būti laikomos labai aukštomis. Rezultatai taip
pat atskleidė, kad verslumo ir mokslinių tyrimų kompetencijos reikšmingai nekoreliuoja.
Be to, siekiant žinių valorizacijos, neužtenka ugdyti tik vieną iš dviejų kompetencijų. Kad
duomenys būtų labiau reprezentatyvūs, tyrimui reikėtų pasitelkti didesnį respondentų
skaičių ir platesnę studijų programų įvairovę, nes žinių valorizacijos metodai ir galimybės
tam tikrose mokslo srityse gali gerokai skirtis. Nepaisant to, šio tyrimo rezultatai gali būti
panaudoti plėtojant ir įgyvendinant aukštųjų mokyklų valorizacijos iniciatyvas.
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Introduction

Universities determine the direction of the knowledge economy and
social processes in many respects (Giuri et al., 2019), and their traditional
mission of teaching and research has broadened to interactions with
industry and with society more generally (Kapetaniou & Lee, 2017).
Competence-based education, in accordance with the increasingly
diverse and interconnected world influenced by globalisation and
modernisation, is topical from a purely economic viewpoint because
it contributes to boosting productivity and market competitiveness,
minimising unemployment through developing an adaptive and qualified
labour force and creating an environment for innovation in a world
dominated by global competition (OECD, 2018a).

e European Commission identified a sense of initiative and
entrepreneurship as one of the eight key competencies necessary for
a knowledge-based society and which all individuals should have to
foster start-ups, innovation, and successful professional development
(Bacigalupo et al., 2016) in order to bridge the gap between education
and the labour market (Ferreras-Garcia et al., 2019). More recently, the
COVID-19 crisis has caused rapid changes in educational institutions
around the world, creating numerous challenges that require urgent
solutions (Slišāne et al., 2021), which once again highlights the notion
that the competence of entrepreneurship and digital literacy are the most
significant competencies necessary for the global and national economic
and business environment of the 21st century (Turulja et al., 2020).

Entrepreneurship competencies in the context of education have
mostly arisen from the political interest in overcoming cycles of economic
activity and are based on the need to stimulate the economy and
prosperity (Slišāne & Rubene, 2021). Demand for entrepreneurial skills
for all graduates has expanded (Jack & Anderson, 1999; Klofsten, 2000;
Rae & Carswell, 2000; Blenker et al. 2006; Miclea, 2004; Kneale, 2005)
to enable an individual to cope with uncertainty, variability, and complex
problem situations in both work and personal life (Poon Teng Fatt et al.
1995; Ravasi & Turati, 2005; Gibb, 2007). Altan states that the concept
of entrepreneurship is oen associated with the concept of innovation,
which does not always have to be economic or technological or even result
in a tradable product for the market – it can be a social innovation, for
instance, in an education system, environmental policy or social inequity
(Altan, 2015). e increasing global inequality of opportunities and
individual marginalisation call for initiative and innovation to promote
individual participation in democratic institutions, social cohesion and
justice, and human rights and autonomy (United Nations, 2020), which
all have a profound impact on society as well as on the economy.

According to the European Commission, Latvian higher education
and research and innovation systems are facing challenges with attracting
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and retaining young doctoral graduates, establishing closer collaboration
between the academic, research and business sectors, and building
innovation capacity in the private sector (European Commission, 2021).
One of the key reasons for the hindrance to the emergence of new
ideas and ventures is a lack of entrepreneurial competencies, culture, and
mindset in higher education (European Commission, 2021). Although
entrepreneurial capacity-building has been on the agenda for many
years, there is still no consensus on what the distinctive elements of
entrepreneurship as a competence are (Slišāne & Rubene, 2021), and this
significantly deters the process of its development.

Latvia is rather behindhand in knowledge valorisation. e evidence
of this fact is its low position in the Knowledge Economy Index, which
takes into account whether a country’s environment is conducive for
knowledge to be used effectively for economic development, and in
the Knowledge Index,. which measures a country’s ability to generate,
adopt, and diffuse knowledge (Knoema, 2021). Its position in the
Research, Development, and Innovation Index is insignificantly higher
and contributes to increasing knowledge at the national and regional
levels. is index serves as a driver for economic growth and sustainable
development and is closely linked to other sectors, as it provides essential
inputs to the entire system. It is composed of three pillars: research and
development, innovation in production, and social innovation (Knoema,
2021).

Entrepreneurship and research competencies were chosen for this
study, since one of the objectives of entrepreneurship is to create added
value for society and to be able to commercialise it (Mitchelmore
&Roweley, 2013; Morris et al., 2013; Jeffrey & Spinelli, 2007; Seikkula
– Leino et al., 2010; Amos & Onifade, 2013), while research is the
foundation for scientific activity, which makes the combination of these
two competencies a fruitful base for knowledge valorisation.

e aim of this pilot research is to find out the self-assessment of the
entrepreneurship and research competencies of Latvian doctoral students
and to clarify their readiness for knowledge valorisation. is will lay
a foundation for conducting a full-scale study in the future where the
weakest components of the competencies would be analysed in detail
alongside the hypothesis that the development of entrepreneurship and
research competence causes an increase of knowledge valorisation among
doctoral students. In addition, in the pilot research five interviews were
conducted with doctoral students from different fields to elucidate the
relevance of the learning environment in stimulating the development of
entrepreneurship competencies, as these produced the lowest results in
the self-assessment survey.

Entrepreneurship and Research Competence

e first business course at Harvard Business School was introduced
in 1947 by Myles Mace. Since then, entrepreneurship has become an
important academic field (Gartner & Vesper, 1994; Katz, 2003; Kuratko,
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2005), and proof of its significance can be found in many spheres of
life, not only in business-related activities. e European Commission
first referred to the importance of entrepreneurship education in 2003
in its Green Paper (Bacigalupo et al., 2016), which confirms that the
development of the entrepreneurial capacity of European citizens and
organisations has been one of the key policy objectives for the EU
and Member States for many years. ere is a growing awareness that
entrepreneurial skills, knowledge, and attitudes can be learned, which
will lead to the widespread development of entrepreneurial mindsets
and culture, which, in turn, will benefit both individuals and society
(Bacigalupo et al., 2016).

According to the Organisation for Economic Co-operation and
Development’s (OECD) publication Developing Entrepreneurship
Competencies, entrepreneurship includes creativity, problem-solving
skills, initiative, the ability to combine resources, and financial and
technological knowledge (OECD, 2018b). ere is a core set of
entrepreneurship competencies that allow individuals to identify, create
and respond to opportunities to create value by pooling resources
(Stenholm et al., 2021) and demonstrating self-efficacy, confidence, and
a determination to overcome obstacles. ese skills can be advanced
over time with study and practice (Lans et al., 2014; Tan & Ng, 2006;
Gibb & Hannon, 2006; Borjas, 2003; Kirby, 2004). One of the goals
of developing the competence of entrepreneurship is to reduce the fear
of failure by raising awareness and providing the knowledge and skills
necessary to help individuals deal with problem situations (OECD,
2018b; Leon, 2017; Bacigalupo et al., 2016, Mitchelmore & Roweley,
2013; Seikkula-Leino et al., 2010).

Technology- and science-intensive industries, as well as the dynamic
growth of scientific and technical information, create a need for the
development of creative thinking, inventiveness, the ability to solve
research problems, and skills in independent search activities (Loginov
& Kovalev, 2017). A competence for research provides a person with
an opportunity to model, analyse, transform, and make responsible
decisions, as well as to critically evaluate results (Loginov & Kovalev,
2017). Components of the research competence can be of benefit when
a potential entrepreneurial idea arises and a systematic approach to
its estimation and valuation is needed (for example, proof for market
compliance, competitor analysis, added value, market segmentation, etc.).

To build constantly evolving ecosystems that support the emergence
and nurturing of new potential ideas and entrepreneurs, it is necessary to
strengthen the entrepreneurial culture of higher education institutions
and scientific institutes and invest in the development of students’ and
staff members’ entrepreneurial skills (European Commission, 2021).

Knowledge Valorisation

Valorisation is a word of French origin that translates as surplus value
(Andriessen, 2005). e surplus value that is created in social valorisation
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relates to the maintaining of societal values and is created through the
engagement of a university in the life of its region, city, and society in
general (van de Burgwal et al., 2019). Andriessen states that the origins
of the term “knowledge valorisation” can be traced back to the Lisbon
Agenda and the debate about the European economy becoming the
world’s most dynamic knowledge-based economy in which the value of
knowledge is measured by the degree of its usefulness (Andriessen, 2005).

Valorisation is knowledge value creation and an activity that gives an
opportunity to address social challenges (Hladchenko, 2016). Knowledge
valorisation, conversely, is the transfer of knowledge from one party to
another for economic benefit (Andriessen, 2005) and is a process in which
value is added to new knowledge in order to transform it into a new
product, process, or service in the market (van Geenhuizen, 2010).

e process of knowledge valorisation is a long route that begins with
universities and envisages the commercialisation of products created at
the university and the popularisation, patenting, implementation, and
application of the results of applied research for the establishment of
new companies (RTU, n.d.). According to Benneworth and Jongbloed
(2010), valorisation is not only about commercialisation, which is focused
primarily on making a commercial profit. It instead has a broader scope
and looks at the creation of societal value from knowledge by translating
research findings into innovative products, services, processes and/or
business activities (Benneworth & Jongbloed, 2010; de Jong, 2015;
Hladchenko, 2016). It incorporates the creation of spin-off companies
and the filing of patent applications on the one hand and the writing of
books and the development of guidelines for policy improvements on the
other (van de Burgwal et al., 2019).

Knowledge valorisation is a rather new phenomenon of wealth
creation, which started to grow in Europe in the early 1980s (Charles &
Howells, 1992) and has now fully entered the research policy of modern
universities (van Geenhuizen, 2010). Although research institutes have
placed the broad social impact of knowledge more prominently on the
agenda to contribute to the European knowledge economy (Dale, 2010),
they have not yet succeeded in overcoming the European knowledge
paradox (Vilarinho, 2015). e inconsistency between outstanding
scientific insights and limited innovation outcomes that is described by
this paradox is generally considered to be best addressed by improvements
in knowledge transfer and knowledge valorisation processes (Van Vught,
2009).

Valorisation stimulates the creation of new businesses, thus helping
to boost a country’s competitiveness. rough knowledge valorisation,
universities not only overcome the problem of decreased public funding
but create resources for further research and successfully building the
knowledge economy in the country and contributing to the social needs
of the region (Hladchenko, 2016).

Entrepreneurial competence is seen as distinct in order to turn research
and education data into economic value and, more broadly, to create
social value (OECD/EU, 2018).
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Consequently, it is essential to clarify (1) doctoral students’
self-assessment of their entrepreneurship competence and research
competence in order to make any hypothesis of the liabilities between the
data of the knowledge valorisation and competencies mentioned above,
(2) whether these competencies are connected and which components of
the competencies are self-assessed as the weakest, (3) whether students
are able to commercialise their knowledge in order to understand if the
concept as itself is clear, and (4) what an evolving learning environment
for entrepreneurship competence should be.

Methodology

is study assessed the level of doctoral students’ entrepreneurship
competence and research competence using the online survey platform
QuestionPro, while the supporting environment and other aspects that
have an impact on the development of these competencies were identified
through structured interviews. e online survey was completed by 43
doctoral students, and five of them participated in the interviews. e
survey consisted of 123 statements in which doctoral students self-
assessed their competencies on a 7-point Likert scale (1 – “does not
characterise me”, 7 – “completely characterises me”).

e competence of entrepreneurship was evaluated through 15
sub-competencies: coping with uncertainty, ambiguity and risk (3
statements), creativity (5 statements), ethical and sustainable thinking
(3 statements), financial and economic literacy (3 statements), learning
through experience (3 statements), mobilising resources (3 statements),
mobilising others (4 statements), motivation and perseverance (2
statements), planning and management (3 statements), self-awareness
and self-efficacy (3 statements), spotting opportunities (4 statements),
taking the initiative (3 statements), valuing ideas (4 statements), having a
vision (4 statements), and working with others (3 statements).

e competence of research was evaluated through 13 sub-
competencies: application of research methodology (4 statements),
communication and publicity (9 statements), cooperation in the research
process (5 statements), critical analysis of information (7 statements),
data analysis (4 statements), data interpretation and drawing conclusions
(5 statements), design of the research (9 statements), practical application
of research results (4 statements), research ethics (5 statements), research
interest (4 statements), research organisation (7 statements), responsible
research (3 statements), and understanding the context of the research (7
statements).

e level of each sub-competence is defined as the mean value of
doctoral students’ self-assessments for the corresponding statements. e
survey data used in the publication is gathered from the “Assessment
of Competencies of Higher Education Students and Dynamics of eir
Development in the Study Process” pilot study, meaning the sample is not
representative. e results of the survey were analysed through descriptive
statistics; Spearman’s correlation between the entrepreneurship sub-
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competencies and the research sub-competencies was also explored. In
order to determine internal consistency, Cronbach’s alpha was calculated
for each sub-competence separately.

e survey was available for completion from 26 November 2020 to
13 March 2021. e structured interview consisted of four questions,
and the results were analysed using content analyses. e data was
analysed using Microso Excel, Python 3, and SPSS version 22. e study
considered all ethical research standards in accordance with the General
Data Protection Regulation (GDPR). e survey was anonymous and
participation in it was completely voluntary.

Results

e study participants represented different learning domains and it can
be concluded that the scope represented by the participants is relatively
broad (Chart 1).

e value of Cronbach’s alpha was calculated for each
entrepreneurship sub-competence to determine the internal consistency
of the survey (Table 1). Cronbach’s alpha values range from 0.72 to 0.94,
indicating that the survey’s internal consistency is considered to be high.

An analysis of the mean values of each entrepreneurship sub-
competence leads to the conclusion that the entrepreneurship
competence is relatively low. Eight entrepreneurship sub-competencies
on the 7-point Likert scale had mean values ranging from 5 to 6 and
seven entrepreneurship sub-competencies ranged between 4 and 5. e
most highly rated entrepreneurship sub-competencies were taking the
initiative (mean = 5.55, SD = 1.13), learning through experience (mean =
5.40, SD = 1.08), and self-awareness and self-efficacy (mean = 5.40, SD =
1.06). On the other hand, the sub-competencies with lower mean values
were having a vision (mean = 4.51, SD = 1.24), financial and economic
literacy (mean = 4.32, SD = 1.48), and spotting opportunities (mean =
4.22, SD = 1.30).
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is also points to reasons why doctoral students are unable to
commercialise their knowledge. In order to commercialise scientific
activities, it is necessary to be able to see the results of a study in a different
context, including linking them to their economic potential.

Table 1. Results of doctoral students’ self-assessment of entrepreneurship
sub-competencies

Table 1
Results of doctoral students’ selfassessment of entrepreneurship subcompetencies

By analysing the relative distribution of doctoral students’ ratings
based on entrepreneurship sub-competence levels, it can be concluded
that these sub-competencies were developed at one of the lowest levels
and in only a relatively small segment of the respondents (Chart 2).

Chart 2.
Relative distribution of doctoral students’ self-assessment of entrepreneurship sub-competencies

In 13 of the 15 entrepreneurship sub-competencies, less than 10% of
the respondents evaluated their sub-competencies as low (below 3 on the
Likert scale); however, more than 10% evaluated their creativity (12%)
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and spotting opportunities (19%) as low. Similarly, when analysing the
higher levels of the assessments, there are six sub-competencies that more
than a third of respondents rated as high (above 6): taking the initiative
(47%), motivation and perseverance (37%), learning through experience
(37%), self-awareness and self-efficacy (35%), planning and management
(35%), and coping with uncertainty, ambiguity, and risk (33%).

For the analysis of the research competence among doctoral students,
Cronbach’s alpha value was determined for each of the sub-competencies
(Table 2). e results show that for 12 out of 13 sub-competencies,
Cronbach’s alpha values are between 0.83 and 0.93 and can thus be
considered as very high. For the remaining sub-competence (responsible
research), Cronbach’s alpha value is 0.52; even if some of the statements
are removed, it cannot be increased to 0.7. is sub-competence should
therefore be revised in future research.

Aer analysing the mean value of each research sub-competence, it can
be concluded that the most highly rated sub-competencies are research
ethics (mean = 5.82, SD = 0.83), responsible research (mean = 5.74, SD
= 0.85), and understanding the context of the research (mean = 5.73, SD
= 0.75). e results indicate that doctoral students have the right mindset
and understand the importance of ethical and responsible research.

On the other hand, the sub-competencies that were evaluated lower
were communication and publicity (mean = 5.15, SD = 1.21), practical
application of research results (mean = 4.92, SD = 1.29), and cooperation
in the research process (mean = 4.59, SD = 1.31). ese relatively
low evaluations are in line with the assessment of entrepreneurship
sub-competencies. e inability to use research results in practice
could be compensated by cooperation with other researchers, as they
could help discover different or even transdisciplinary perspectives, but
communication and cooperation are assessed as the lowest of all research
sub-competencies.

Table 2
Results of doctoral students’ selfassessment of research subcompetencies

An analysis of doctoral students’ self-assessments shows that there is
only one sub-competence that was assessed as low (below 3) by more than
10% of respondents – cooperation in the research process (12%) (Chart
3).
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On the other hand, 10 out of 13 research sub-competencies were
evaluated as high (above 6) by more than 33% of the respondents:
research ethics (60%), responsible research (51%), understanding the
context of the research (47%), application of research methodology
(47%), research interest (42%), critical analysis of information (42%),
design of the research (40%), research organisation (37%), data
interpretation and drawing conclusions (35%), and data analysis (33%).
is suggests that the research competence of doctoral students is
considered to be high.

Chart 3.
Relative distribution of doctoral students’ self-assessment of research sub-competencies

A Spearman’s rank correlation test was performed to determine
whether entrepreneurship sub-competencies correlate with research sub-
competencies. e results show that there is a strong correlation (.. ≥
0.6) between only a few sub-competencies: self-awareness and self-efficacy
and critical analysis of information (.. = 0.62), mobilising resources
and practical application of research results (.. = 0.61), planning and
management and communication and publicity (.. = 0.63), planning
and management and research interest (.. = 0.62), and learning through
experience and research interest (.. = 0.63).

Out of 195 potential correlations, only five are strong; moreover,
they have values that are very close to the lower limit of the interval,
which allows us to conclude that there is no clear correlation between
entrepreneurship competence and research competence. It also points
to the fact that it is not sufficient to develop only one of the two
competencies to ensure the valorisation of knowledge.
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Table 3
Correlation between entrepreneurship and research subcompetencies Spearman’s correlation

* * Correlation is significant at the 001 level 2tailed * Correlation is significant at the 005 level 2tailed

In order to clarify the relevance of the learning environment in
stimulating the development of the entrepreneurship competence, five
interviews were conducted with doctoral students from different fields.
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When analysing the answers to question 1 (“What added (commercial)
value has your research work generated or will generate?”), it can
be concluded that students have given relatively little thought to
commercialising their knowledge, which is best described by one of the
respondents’ answers: “none”. However, some of the answers indicate
that although knowledge valorisation is not a priority issue, it can
potentially be prioritised in the future.

e replies indicate that this commercial product could be, for
example, the researcher himself as an expert: “focusing on the ‘status’
created by the degree itself – planning, possibly, to offer advice to
companies on public relations and communication issues”.

When analysing the answers to question 2 of the interview (“How do
you plan to commercialise your intellectual property, or how have you
done so already?”), it can be seen that social science doctoral students
are able to create podcasts and a variety of educational materials. e
responses show that the commercialisation of these products has not yet
been carried out, nor is it a priority, but the students are aware of the
potential to implement it in the future:

As a “by-product” of our research, a podcast has emerged in which we
discuss the topic that we are dealing with – modern motherhood. is
product could be commercialised, but it would be better served to educate
society and change public opinion.

Basically, developing materials and solutions that are available for
public use with reference to me as the author or one of the authors.

When analysing question 3 (“Does the academic environment help you
to think about how to commercialise your knowledge and intellectual
property?”), it can be seen that most of the interviewees responded briefly
and congruously: “no”. One of the interviewees also revealed a potential
reason for the low level of knowledge valorisation:

I don’t feel pressure to commercialise my knowledge – there’s a call to
share the results, educate, talk to the public about what you studied. ere
have been discussions on the brilliance and misery of commercialisation,
on the ethics and duties of a scientist, and on the difference between
fundamental and applied research, but [the valorisation of knowledge]
has not been a priority, at least until now.

is answer also points to the fact that the teaching staff at the
University of Latvia are focused on research, while the practical use of
knowledge for commercial purposes is considered to be a non-scientific
area.

e responses to question 4 (“How could the academic environment
contribute to the commercialisation of your intellectual property (results
of your study) by making it more accessible to the public and to
its problems?”) include proposals such as: recruiting experts from
the business environment in the study process, promoting student
participation in various projects, and including the theoretical and
practical nature of obtaining project funds in the study process.

When comparing the mean values of the entrepreneurship competence
(mean = 4.95) and research competence (mean = 5.40), it can be
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concluded that the research competence was assessed significantly higher
by doctoral students. In addition, the research sub-competences that are
more relevant to entrepreneurship were evaluated lower. is could mean
that the learning process does not promote these competences and that
while the emphasis is on research activities, their practical application is
neglected. On the other hand, the analysis of data from the interviews
points to a lack of an entrepreneurial mindset. Perhaps the biggest
obstacle is the traditional approach that sets scientific achievements above
material values.

Discussion

e relatively low self-assessment of doctoral students’ entrepreneurship
competence can be considered one of the reasons behind the lack
of commercialisation of their knowledge. In order to commercialise
scientific activities, it is necessary to have a vision outside the academic
field that would benefit from the recognition and use of opportunities.
is vision should show how scientific work can benefit individuals as
well as the society; various skills, such as the ability critically value ideas,
mobilise resources (both material and human), work in a team, cope with
uncertainty, ambiguity and risk, to plan and manage time and resources, as
well as self-awareness and self-efficacy, would accelerate the achievement
of these results.

e sub-competencies with the lowest mean values are having a vision,
financial and economic literacy, and spotting opportunities, which could
cause significant delays for any action to happen. e development of
students’ vision would broaden their viewpoints and promote openness
to the identification and utilisation of opportunities, but financial and
economic literacy is essential to making sure that value-creating activities
last over the long term.

From the results of the survey, it can be observed that the research
competence was assessed the highest, which is a reasonable result due to
the fact that this is the main instrument for scientific duties. On the other
hand, students’ self-assessments of their entrepreneurship competence
were not as high, and this can be interpreted as being due to the fact that,
currently, investment in the development of students’ and staff members’
entrepreneurship competence is scarce (European Commission, 2021).

Although the research competence of the doctoral students is
considered to be high, their relatively low evaluations of the research sub-
competencies are in line with their assessment of the entrepreneurship
competence. e inability to use the results of their research in practice
could be compensated by their cooperation with other researchers, who
could help them discover different or even transdisciplinary perspectives,
but communication and cooperation were assessed as the lowest of all
research sub-competencies.

ere is no clear correlation between the entrepreneurship competence
and the research competence. is points to the fact that it is not sufficient
to develop only one of the two competencies to ensure the valorisation of
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knowledge, and it is highly recommended that universities develop both
competencies, as their combination can make a significant contribution
to society.

Following the structured interviews, it can be concluded that although
knowledge valorisation is not a priority issue, it could potentially be
prioritised in the future. e interviewees were not familiar with the
concept of knowledge valorisation, which highlights two questions.
Firstly, is there enough information and support for those students
who choose to commercialise their ideas? Secondly, are there differences
in valorisation processes and in opportunities between various study
programs?

is leads us to a limitation of this study – for the data to be fully
representative, a higher number of respondents would be desirable as
well as a greater diversity of study programs represented to ascertain
if knowledge valorisation approaches and opportunities differ across
sectors.

Further research with a more representative sample and studies using
good examples from other countries is planned to be done in order to
recommend concrete actions for the development and implementation
of valorisation initiatives in higher education institutions.

Conclusion

e inconsistency between outstanding scientific insights and limited
innovation outcomes is considered to be best addressed by making
improvements in knowledge valorisation processes (Van Vught, 2009).
e competence of entrepreneurship and research expertise are both
required for knowledge valorisation.

In this study, the doctoral students’ self-assessment of their
entrepreneurship competence (mean = 4.95) on a 7-point Likert scale
was relatively low. In addition, sub-competencies, such as having a vision
(mean = 4.51, SD = 1.24), financial and economic literacy (mean =
4.32, SD = 1.48), and spotting opportunities (mean = 4.22, SD =
1.30), which are closely linked to innovation, were assessed the lowest.
e research competence (mean = 5.40) was evaluated higher than the
entrepreneurship competence, but in the analysis of its sub-competencies,
it can be concluded that these were also quite low, such as communication
and publicity (mean = 5.15, SD = 1.21), practical application of research
results (mean = 4.92, SD = 1.29), and cooperation in the research process
(mean = 4.59, SD = 1.31). ese sub-competencies are essential for
doctoral students to be able to use their research in different contexts and
situations, thus creating commercial innovations.

e student interviews confirmed the survey’s results and revealed
deeper reasons for the incomplete knowledge valorisation. e doctoral
students’ primary focus was on research work, but its commercialisation
was considered irrelevant. Students also pointed to the need to reshape
the learning environment by supplementing it with different elements
of knowledge commercialisation, such as attracting business experts,
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training for different forms of fundraising, and creating an environment
for interdisciplinary research.

e results indicate that there is no significant correlation between the
competencies of entrepreneurship and research, which indicates that in
order to improve knowledge valorisation, it is not sufficient enough to
develop only the research expertise in students; instead, it is necessary to
create a learning environment in which students can develop both of these
competencies equally well.

However, the sample was not fully representative, and the results of
the study merely indicate the main trends and highlight the outline of
this little-studied topic, revealing directions for future studies. Further
research with a more representative sample should be conducted to
generalize the results on a broader scale.

Bibliography

Altan, M. (2015). Entrepreneurial Teaching & Entrepreneurial Teachers.
Journal for Educators, Teachers and Trainers, 6, 35–50.

Amos, A., & Onifade, C. A. (2013). e perception of students on the need
for entrepreneurship education in teacher education programme. Global
Journal of Human-Social Science Research, 13(3), 75–80.

Andriessen, D. , 2005. Value, valuation, and valorisation. In: S. Swarte, ed.
Inspirerend innoveren; meerwarde door kennis . Den Haag: Krie, 1–10.

Bacigalupo, M. K., Kampylis, P., Punie, Y., & van den Brande, G. (2016).
EntreComp: e entrepreneurship competence amework. Publications
Office of the European Union.

Benneworth, P., & Jongbloed, B. W. (2010). Who matters to universities?
A stakeholder perspective on humanities, arts and social sciences
valorisation. Higher Education, 59(5), 567–588. doi: https://doi.org/10.
1007/s10734-009-9265-2.

Borjas, L. (2003). Espiritu emspresarial, creatividad empressarial. Un nuevo
neto. Anales de la Universidad Metropolitana, 3(2), 133–156.

Charles, D., & Howells, J. (1992). Technology transfer in Europe: Public and
private networks. Belhaven Press.

Dale, R. (2010). Constructing universities’ responses to Europe’s Lisbon agenda:
the roles of the European Commission in creating the Europe of knowledge.
Centre for Learning and Life Chances in Knowledge Economies and
Societies.

De Jong, S. (2015). Engaging scientists: Organising valorisation in the
Netherlands [doctoral thesis]. Leiden University.

European Commission. (2021). EU valorisation policy: making research results
work for society. https://ec.europa.eu/info/research-and-innovation/resea
rch-area/industrial-research-and-innovation/eu-valorisation-policy_en.

Ferreras-Garcia, R., Hernandez-Lara, A. B., & Serradell-Lopez, E. (2019).
Entrepreneurial competencies in a higher education business plan course.
Education + Training, 61(7/8), 850–869.

Gartner, W. B., & Vesper, K. H. (1994). Experiments in entrepreneurship
education: Successes and failures. Journal of Business Venturing, 9(3), 179–
187.

https://doi.org/10.1007/s10734-009-9265-2
https://doi.org/10.1007/s10734-009-9265-2
https://ec.europa.eu/info/research-and-innovation/research-area/industrial-research-and-innovation/eu-valorisation-policy_en
https://ec.europa.eu/info/research-and-innovation/research-area/industrial-research-and-innovation/eu-valorisation-policy_en


Acta Paedagogica Vilnensia, 2021, vol. 47, ISSN: 1392-5016 / 1648-665X

PDF generado a partir de XML-JATS4R por Redalyc
Proyecto académico sin fines de lucro, desarrollado bajo la iniciativa de acceso abierto 208

Gibb, A., & Hannon, P. (2006). Towards the entrepreneurial university?
International Journal of Entrepreneurship Education, 4, 73–110.

Giuri, P., Munari, F., Scandura, A., & Toschi, L. (2019). e strategic
orientation of universities in knowledge transfer activities. Technological
Forecasting and Social Change, 138, 261–278. https://doi.org/10.1016/j
.techfore.2018.09.030

Hladchenko, M. (2016). Knowledge valorisation: A route of knowledge that
ends in surplus value (an example of the Netherlands). International
Journal of Educational Management, 30(5), 668–678. https://doi.org/10
.1108/IJEM-12-2014-0167

Jack, S. L. and Anderson, A. R., (1999) ‘Entrepreneurship education within the
enterprise culture’. International Journal of Entrepreneurial Behaviour &
Research, 5(3), 110–125.

Jeffrey, T. and Spinelli, S. (2007), New Venture Creation: Entrepreneurship for
the 21st Century, McGraw-Hill/Irwin, New York

Kapetaniou, C., & Lee, S. H. (2017). A framework for assessing the performance
of universities: the case of Cyprus. Technological Forecasting and Social
Change, 123, 169–180.

Katz, J. A. (2003). e chronology and intellectual trajectory of American
entrepreneurship education: 1876–1999. Journal of Business Venturing,
18(2), 283–300.

Kirby, D. A. (2004). Entrepreneurship education: can business schools meet the
challenge? Education + Training, 46(8/9), 510–519.

Knoema (2021, February 15). Global Knowledge Index. Accessed 12 July
2021. https://knoema.com/infographics/aomssce/global-knowledge%2
0index?Region=Latvia&indicator=Global%20Knowledge%20Index

Kuratko, D. F. (2005). e emergence of entrepreneurship education:
Development, trends, and challenges. Entrepreneurship eory and
Practice, 29(5), 577–597.

Lans, T., Blok, V., & Wesselink, R. (2014). Learning apart and together: towards
an integrated competence framework for sustainable entrepreneurship in
higher education. Journal of Cleaner Production, 62, 37–47.

Leon, R. D. (2017). Developing Entrepreneurial Skills. An Educational and
Intercultural Perspective. Journal of Entrepreneurship, Management and
Innovation, 13(4), 97–121.

Loginov, Y., & Kovalev, I. (2017). Formation of research competence in
university project-oriented training. SHS Web of Conferences, 37, 01027.
doi: https://doi.org/10.1051/shsconf/20173701027

Mitchelmore, S., & Rowley, J. (2013). Entrepreneurial competencies of women
entrepreneurs pursuing business growth. Journal of Small Business and
Enterprise Development, 20(1), 125–142.

Morris, M. H., Webb, J. W., Fu, J., and Singhal, S. (2013). A competency-based
perspective on entrepreneurship education: conceptual and empirical
insights. J. Small Bus. Manage. 51, 352–369. doi: https://doi.org/10.111
1/jsbm.12023

OECD. (2018a). e future of education and skills education 2030. OECD
Publishing.

OECD. (2018b, February 22–23). Developing entrepreneurship competencies
[Conference session]. SME Ministerial Conference, Mexico City.

https://doi.org/10.1016/j.techfore.2018.09.030
https://doi.org/10.1016/j.techfore.2018.09.030
https://doi.org/10.1108/IJEM-12-2014-0167
https://doi.org/10.1108/IJEM-12-2014-0167
https://knoema.com/infographics/aomssce/global-knowledge%20index?Region=Latvia&indicator=Global%20Knowledge%20Index
https://knoema.com/infographics/aomssce/global-knowledge%20index?Region=Latvia&indicator=Global%20Knowledge%20Index
https://doi.org/10.1051/shsconf/20173701027
https://doi.org/10.1111/jsbm.12023
https://doi.org/10.1111/jsbm.12023


Agnese Slišāne, et al. Knowledge Valorisation in Doctoral Studies in Latvia: Entrepreneurship and the Development of Research Competencies i...

PDF generado a partir de XML-JATS4R por Redalyc
Proyecto académico sin fines de lucro, desarrollado bajo la iniciativa de acceso abierto 209

OECD/EU. (2018). Supporting entrepreneurship and innovation in higher
education in the Netherlands. OECD Publishing.

RTU. (n.d.). Valorizācija. https://www.rtu.lv/lv/valorizacija.
Seikkula-Leino, J., Ruskovaara, E., Ikävalko, M., Mattila, J., & Rytkölä, T.

(2010). Promoting entrepreneurship education: the role of the teacher?
Education + Training, 52(2), 117–127.

Slišāne, A., & Rubene, Z. (2021). Entrepreneurship Pedagogy: Entrepreneurial
Skills and Mindset? International Journal of Smart Education and Urban
Society, 12(2), 60–71.

Slišāne, A., Lāma, G., & Rubene, Z. (2021). Self-Assessment of the
Entrepreneurial Competence of Teacher Education Students in the
Remote Study Process. Sustainability, 13(11), 6424. doi: https://doi.org
/10.3390/su13116424

Stenholm, P., Ramström, J., Franzén, R., & Nieminen, L. (2021). Unintentional
teaching of entrepreneurial competencies. Industry and Higher Education,
35(4), 505–517. https://doi.org/10.1177/09504222211018068

Tan, S. S., & Ng, C. (2006). A problem-based learning approach to
entrepreneurship education. Journal of Education and Training, 48, 416–
428.

Turulja, L., Kapo, A., Kačapor, K., & Bajgorić, N. (2020). Teachers’
digital competence enhancing high school students’ success: the mediating
role of pedagogical innovation and entrepreneurship in teaching
[Conference presentation]. 14th International Technology, Education
and Development Conference, Valencia, Spain. doi: http://dx.doi.org/10
.21125/inted.2020.1549

United Nations (2020). UNDESA World Social Report 2020. Inequality in a
rapidly changing world. UNDESA.

Van de Burgwal, L. H. M., Dias, A., & Claassen, E. (2019). Incentives for
knowledge valorisation: a European benchmark. e Journal of Technology
Transfer, 44, 1–20. https://doi.org/10.1007/s10961-017-9594-8

Van Geenhuizen, V. M. (2010, May 27–28). Valorisation of knowledge:
preliminary results on valorization paths and obstacles in bringing university
knowledge to market [Conference presentation]. e Eighteenth Annual
Technology Small Firms Conference, University of Twente, Enschede.

Van Vught, F. (2009). e EU innovation agenda: Challenges for European
higher education and research. Higher Education Management and Policy,
21(2), 1–22.

Vilarinho, P. M. (2015). COTEC’s technology commercialization accelerator
(ActÒ). In A. Szopa, W. Karwowski, & D. Barbe (Eds.), Competitive
strategies for academic entrepreneurship: commercialization of research-
based products. Business Science Reference.

Notes

1 e knowledge economy (KE) is the main driver of sustainable development,
wealth creation, and job creation. e KE concept is primarily based on
providing economic resources with knowledge tools, including digital and
technological knowledge assets and innovative and creative skills. It is
composed of three pillars: knowledge competitiveness, economic openness,
and financing and value added.
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