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Learning Communities: A Project to Enhance the
Development of English Communicative Competence

Comunidades de aprendizaje: proyecto para mejorar el desarrollo
de la competencia comunicativa en inglés

Aristételes Alexander Alvarez Correa'®, Andrés Felipe Mejia Castro*®,
and Evelin Cristina Quiceno Sosa’

Abstract.
Educational communities are understood as a group of people who participate in the learning processes of an educational insti-
tution, academic center, or school. Accordingly, in this review article, the current theory about learning communities and their
possible influence on English communicative competence are bonded together through discussion. This, in order to understand
how learning community projects, represent a twist from traditional and hegemonic approaches towards a situated and commu-
nity approach to contextualize practices aimed at the development of English communicative competence. This document adopts
the interpretive paradigm and a qualitative approach as its epistemological, ontological, methodological, and axiological basis.
Likewise, document research was chosen as its qualitative social research strategy. In this sense, two techniques were selected
for data collection and analysis: document review and content analysis. The consulted databases were Scopus, Scielo, EBSCO,
Springer Journal, and Google Scholar, and, out of 90 documents selected, 70 were reviewed. It can be said that learning commu-
nities are arriving in Latin America. Furthermore, it was found that, with the active participation of all members social realities and
conditions can change. As a conclusion, English can be — and needs to be — approached from the appropriation and adaptation
of knowledge, contents, competences, language policies, and local needs, i.e., English in Colombia should be taught and learned
based on down-top approaches rather than on top-down ones.

Keywords: communication development, community education, community participation, education projects, parents-school

relationship.

Resumen.

Las comunidades de aprendizaje se entienden como un conjunto de personas que participan en los procesos de aprendizaje de
una institucién educativa, centro académico o colegio. Por consiguiente, en este articulo de revisién se hilvana, a través de la
discusion, la teorfa actual sobre comunidades de aprendizaje y su posible influencia en la competencia comunicativa del inglés.
Esto, con el objetivo de comprender como los proyectos de comunidades de aprendizaje representan un giro de los enfoques
tradicionales y hegemonicos hacia un enfoque situado y comunitario para contextualizar las practicas destinadas al desarrollo de
la competencia comunicativa del inglés. Este documento adopta el paradigma interpretativo y un enfoque cualitativo como ba-
se epistemoldgica, ontolégica, metodoldgica y axioldgica. Igualmente, se opté por la investigacién documental como estrategia
de investigacion social cualitativa. En este sentido, se seleccionaron dos técnicas para la recoleccién y andlisis de datos:
revision de documentos y andlisis de contenido. Las bases de datos consultadas fueron Scopus, Scielo, EBSCO, Springer Journal y
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Google Académico, y, de los 90 documentos seleccionados, se revisaron 70. Puede afirmarse que las comunidades de aprendiza-
je estn llegando a América Latina. Ademas, se constatd que, con la participacion activa de todos los integrantes, las realidades y

condiciones sociales pueden cambiar. El inglés puede —y debe- estudiarse desde la apropiacién y adaptacién de conocimientos,

contenidos, competencias, politicas lingtiisticas y necesidades locales, es decir, el inglés en Colombia debe ensefarse y apren-

derse con base en métodos down-top (de abajo arriba), en vez de top-down (de arriba abajo).

Palabras clave: desarrollo de la comunicacion, educacion comunitaria, participacién comunitaria, proyecto de educacion, relacién

padres-escuela.

Introduction

In recent discussions, it is possible to notice that
education theories have started to move from a
teacher-centered perspective, in which students
used to be passive subjects who received knowle-
dge from teaching as a cause -effect phenomenon
— also known as banking teaching (Freire, 1997a)
— to a student-centered perspective, in which stu-
dents are the protagonists of their learning process.
They do not necessarily learn because the teacher
teaches. There is nothing wrong with these pers-
pectives, but the latter was a big twist in how edu-
cation was being conceived. The student-centered
perspective was a juxtaposition to the very first
ideas about education.

When focus was placed on the other side of the
coin (the student), researchers found that there are
some flaws in several dimensions that are critical
in students’ education, namely 1) the interactions
between family and school, 2) the relationship
between teachers and caregivers', 3) English for
academic purposes only, 4) teaching English in
isolation from the context where the student lives
(Bolanos et al., 2018), and 5) the hidden agendas
behind the teaching of English (Council of Europe,
2001; Shohamy, 2006; Shohamy, 2009; Maturana,
2011; de Mejia, 2012). These problematic situa-
tions make students’ education more difficult and
less enjoyable. Therefore, the problem studied
throughout this research has to do with the impo-
verished relationship between schools and families

1 By “caregivers”, we mean those who take care of the students. In this case,
we are not talking about “parents”, since sometimes grandparents play this
role, or even anyone other than parents.

to strive towards education goals, specifically
English education goals.

In essence, learning communities aim to claim
the role of people’s artisan knowledge (De Sousa,
2018). This means that the education process starts
by taking that artisanal expertise to reach scientific
knowledge (Elboj et al., 2018; Freire, 2018; Buslon
et al., 2020). In other words, learning communi-
ties are under the impression that educational ac-
tors ought to be knowledge constructors from and
for their communities (Flecha & Puigvert, 2002;
Flecha et al., 2003; Cifuentes & Fernandez, 2010;
Diez-Palomar & Flecha, 2010). Likewise, foreign
language education relies on the epistemological
view that one assigns to it (Hymes, 1992; Matura-
na, 2015; Mart, 2018). Language can be seen as a
structure, a means to communicate, an imposition,
or a situated approach to face social problems while
acquiring knowledge about the language (Barriga,
2003; Peldez & Usma, 2017; Usma & Pelaez, 2017).
In this sense, the stance adopted and proposed in
this paper is the latter. Thus, it is possible to com-
prehend that learning community projects represent
a twist from traditional and hegemonic approaches
to a situated and community-driven approach that
leads to contextualizing practices associated with
English communicative competence. The Learning
Communities project is an ideal proposal to address
the problems regarding joint work by schools and
families — even more, by schools and the rest of the
community in which the school is located.

Methodology

A study’s methodology can be understood as the
theory that guides the action. It is related to the
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way in which research problems are approached
and answers are found or constructed; “it is applied
to ways of doing research” (Galeano, 2018, p. 13,
self-translated). In this sense, “there is no metho-
dology without epistemological assumptions,
nor epistemology without methodological su-
pport — both are tensed in a dynamic relationship”
(Ripamonti, 2017, p. 95, self-translated). Conside-
ring this fact, it is essential to unveil the ideology
that promotes the action, the methodology. Accor-
ding to this reflection, this paper adopted a quali-
tative approach and an interpretive paradigm, with
a descriptive scope, as guidelines to study learning
communities and their relationship with the deve-
lopment of English communicative competence.
The implemented strategy was document research.
Through this document research on systematiza-
tions carried out with regard to past and current
events, it is recognized that the present has some-
thing to do with the past, and that, simultaneously,
it houses the seed of the future.

Although document research was merely taken
as a technique in its beginnings, it is herein con-
ceived as a strategy. That is to say, it has to do
with “project design, gathering information, analy-
sis, and interpretation” (Galeano, 2012, p. 114,
self-translated). The reason for adopting such strate-
gy to approach the object of study is that documents
and texts are conceived as something that “can be
‘interviewed’ through the questions that guide the
research, and they can be ‘observed’ with the sa-
me identity with which an event or a social fact is
observed” (Galeano, 2012, p. 114, self-translated).
Additionally, two techniques were used to carry out
this work: document review and content analysis.
This, in order to answer the following question:

How is the situated acquisition of English
communicative competence favored by
the perspective of learning community
projects?

Moreover, internal coherence is embraced by es-
tablishing theoretically coherent relationships

between concepts, in order to contribute to the
body of theory already constructed by other au-
thors. In the end, this is a key element of qualitative
research (Krause, 1995).

In this sense, some databases were consulted,
such as Scopus, Scielo, EBSCO, Springer Journal,
and Google Scholar. Throughout the first scan, it was
possible to select 90 documents. Some of them we-
re taken as the background to draw an overview of
previous research on the subject. From these 90 do-
cuments, 70 were reviewed for this literature review.
Table 1 provides a detailed view of the number of
documents reviewed and the nature of each of them:

Table 1
Type and quantity of the documents selected for
this paper

Type of document Quantity
Research articles 40
Congress proceedings 2
Reflection articles 11
Books 13
Other documents 4
Total documents reviewed 70

Firstly, a document review was carried out to
find the documents, research articles, reflection ar-
ticles, and papers that would draw the landscape
of the topic, i.e., the state of the art. The categories
that guided this search were: learning communi-
ties, communicative competence, and sociocultu-
ral characteristics. After that, some authors were
selected as references in the subject matter, as se-
veral documents and research projects on the topic
were written and developed by them. This, in asso-
ciation with the snowball technique, which means
that an experienced author in the subject under
study recommends other authors and references.
Then, by following these tracks, a solid compre-
hension of the subject is reached. Consequently,
said arguments, ideas, and proposals are contras-
ted. The authors enter into a symbolic dialogue,
guided by our interpretations, which results in a
new approach and the construction of knowledge
about the subject under study.
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Active participation and commitment: the
first steps towards building communities
in Antioquia, Colombia

Bedoya et al. (2018) carried out a research study
whose main concern was the creation of a Com-
munity of Practice (hereinafter CP) through the
integration of Information and Communication
Technologies (ICT) as a didactic tool in teaching
practice. According to this study, Ftienne Wenger
was the one who proposed this term: “when ob-
serving the way in which scientific communities
build and disseminate knowledge, he wanted to
take this work methodology to the corporate field
in order to facilitate and to dynamize the proces-
ses of construction and exchange of knowledge”
(Wenger, cited in Bedoya et al.,, 2018, p. 123,
self-translated). Nonetheless, other authors define
CP as “a group of people who share a concern,
a set of problems, or a common interest about a
topic, and who deepen their knowledge and their
expertise in this area through continuous interac-
tion” (Wenger et al., cited in Bedoya et al., 2018,
p. 123, self-translated). The matter of the shared
interest and common need is, in turn, a characte-
ristic of learning communities.

Likewise, the construction of a learning com-
munity is built upon the interaction and com-
mitment of its members. This finds a point of
convergence with that stated by Bedoya et al.
(2018) when they asserted that “doing CP requi-
res not only sharing an interest in specific know-
ledge, but also the commitment of its members to
actively participate in the proposed tasks and ac-
tivities” (p. 136, self-translated). This responsibility
and commitment imply that member participation
is the mainstay in a CP. Now, taking this definition
into the field of Learning Communities, commit-
ment embraces family support and participation in
children’s education processes. Regarding family
support, it was found that,

[...] although accompaniment is not everything,
it is a structural part that defines, in the boy or girl

and the young person, the ways of socializing, lear-
ning, and interacting with their environment, facili-
tating appropriate conditions for obtaining learning
that distinguishes you from your peers. (Florez et al.,
2017, p. 213, self-translated)

During the process of reflection that derives
from any research exercise, the authors proposed
combining the efforts made by the family and the
school. Thus, it is affirmed that “the raison d’étre
that brings together both the family and the school
in a common vertex [is] their children” (Florez et
al., 2017, p. 213, self-translated). Consequently, it
is possible to infer that a family is an institution
with huge influences on the school development
of its children. The relationship between family
and school is seen as facilitating the educational
exercise of the two institutions. Accompaniment
starts with simple questions, such as asking how
the school day was, who a child’s friends are, as
well as being attentive to subtle changes in perso-
nality, habits, style, and so forth. This is not only
related to provide the student with the didactic re-
sources needed to study (Villalobos et al., 2017).

What was previously proposed by Villalobos
et al. (2017) is complemented with what Pérez
and Londono-Vasquez (2015) found about the re-
lationship between family speech and practice,
which often shows inconsistencies. In this sense,
it is asserted that academic performance would
be better if there were a correspondence between
what the family says and what the family does. For
example, a family member says that it is important
to study because it is the best way to attain a better
life quality, but then, when analyzing the case, one
notices that there are no study habits proposed by
that family or, in some cases, the family members
do not even like studying, thus fostering a negative
academic performance.

It is possible to say that, based on these research
results, there is a recognition of families’ responsi-
bility and commitment regarding the education of
their children. Moreover, in the review of these re-
search studies, iterative conceptual elements were
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found, concepts such as communication, open dia-
logue, dialectical action, and reciprocal relations-
hip, which are substantial in the relationships that
parents establish with their children. Besides, they
have an incidence in the students’ motivation du-
ring the education process. Correspondingly, open
dialogue is essential for enhancing the parents-chil-
dren relationship. Indeed, listening to positive
words and expressions is something that can boost
student motivation towards learning (Villalobos et
al., 2017). Similarly, in a research study conducted
by Tilano et al. (2009), the perceptions of sons and
daughters regarding communication and affection
in their homes and the relationship of these factors
with their academic performance were analyzed.
It was found that

[...] those students with a low academic perfor-
mance show lower affective and communication
levels (Father = 32.67 — Mother = 38.14), and that
students with a medium performance perceive a
more communicative and affective family environ-
ment (Father = 34.83 - Mother = 40.01), but not
higher than in those students with high academic
performance (Father = 35.90 - Mother = 41.48) [...].
(Tilano et al., 2009, p. 45, self-translated)

To summarize, at the local level, there has not
been much interest in consolidating learning com-
munities. Despite this, there is an interest in stud-
ying the different ways in which the social — and
socializing — institution called family influences or
affects the dynamics that occur in education institu-
tions. This reflects the need to establish sustainable
links and join forces between both institutions. Mo-
re research is still needed about learning communi-
ties and the advantages of joint efforts between the
school and the family, at least at a local level.

Education process and the influence of the
students’ family

Espitia and Montes (2009) carried out a study in the
Costa Azul neighborhood (Sincelejo, Colombia).

Through this research, Espitia and Montes (2009)
discovered that the number of children that make
up a family has a direct impact on the resources
and academic support strategies established by
them to help children. The more children a family
has, the more difficult it will be to have all the ne-
cessary resources. In addition, they found that tea-
chers conceive school as something isolated from
the community. They think that parents leave them
alone with the education of their children and dis-
regard all responsibility.

Additionally, Razeto-Pavez carried out a study in
Chile, in which he discovered how social workers
experience the process of home visits to students’
families. This author states that, even though there
is already an interest in family participation in the
students’ educational process, not much has been
said about what strategies should be implemented
to this effect. Therefore, he proposes home visits as
one of the ways in which the family can be invol-
ved in the education process. The aforesaid strate-
gy is understood as a means “to move towards the
encounter between families and schools, with the
intention of supporting student learning” (Raze-
to-Pavez, 2020, p. 4, self-translated). During this
research, it was found that families are used to be-
ing visited, called, or considered only when so-
mething bad or negative happens regarding their
child: either they did something improper or some-
thing bad happened to them (Razeto-Pavez, 2020).
Furthermore, Razeto-Pavez (2020) asserts that the
reasons or causes for contacting the family are all
notably negative most of the time.

On the other hand, Muchuchuti (2015) inqui-
res about the processes of parent participation in
the education of their children, as well as their
repercussions on academic performance. This re-
search was carried out in the Matabeleland provin-
ce, in the country of Zimbabwe. It was found that
parents with children studying in public or rural
schools are less interested in communicating with
their children’s teachers and in understanding the
school environment of their children than parents
who have their children studying in private schools
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(Muchuchuti, 2015). Part of this gap between the
private and the public and, even more, between
the private and the rural public, has to do with ac-
cess to resources and the family integration stra-
tegies established by schools (Muchuchuti, 2015).
This failure on the part of public and rural educa-
tion institutions to involve parents in the education
process is also addressed by learning communi-
ty projects; in this type of projects, the participa-
tion of all stakeholders is essential — it is uplifting.
It is assumed, from the beginning of the project,
that the degree of family involvement in the edu-
cation process has a lot to do with the academic
performance of the children (Soler et al,, 2019;
Rodriguez-Oramas et al., 2022).

Besides, Garcia et al. (2015) classify family
participation in a dichotomous way: deficit or
standardized?. On the one hand, deficit is a con-
cept used to group those families whose relations
with the school and its demands are precarious or
poor. On the other hand, there are standardized
families that are contrary to the former, that is,
their relationship with the school is one of proxi-
mity (Garcia et al., 2015). This is the reason why
learning community projects are based on dialo-
gic learning and the participation of all members
within the education community, with the aim to
transform the center in which the project takes
place and the environment where the institution
is situated (Lopez et al., 2020). Such a project im-
plies moving from individual work to collective
action, and the way to do that is joining forces
between the family, the community, and the
school (Garcia-Cano et al., 2016).

A final aspect to mention about the findings of
this research is that “the opportunity to link the di-
versity of voices within the institution causes a con-
ception of teaching work associated with emerging
knowledge and to the very scenario in which it oc-
curs” (Garcia-Cano et al., 2016, p. 262, self-trans-
lated). This leads to “joint decision-making leading

2 By “standardized”, we mean those families that follow the norms and ru-
les of the schools. Garcia et al. (2015) used the concept normalizacion (in
Spanish) to name this type of family.

to the co-management of the school institution”
(Garcia-Cano et al., 2016, p. 264, self-translated).
One of the outputs of such an eminent proposal
is the contextualization of the education act. It is
worth adding that local knowledge acquires a spe-
cial value with this proposal (Bolanos et al., 2018).

Learning communities around the world

All members of the education community can con-
tribute to the teaching and learning process based
on their capabilities and worldview. That is why
joint work is what learning communities are in-
tended to build. Hence, Acosta and Poveda stu-
died a learning community of teachers in 2014. “In
the case of this project, the cultural group studied
is the teachers, who reflect ideas, practices, and
conceptions of the world through reflections on
the how and what for of English teaching” (Acos-
ta & Poveda, 2014, p. 8). In addition, Alvarez and
Fernandez carried out a research study that takes
intercultural competence and its components as
the central axis. This study involved fourth-semes-
ter university students. Byram (cited in Alvarez &
Fernandez, 2019) proposes five dimensions that
make up intercultural competence: “Attitudes,
Knowledge, Skills (of Interpreting and Relating, of
Discovery and Interaction), and Critical Cultural
Awareness/Political Education” (p. 26).

Moreover, Jiménez (2012) carried out a study
in a public school in Bogota, Colombia. This re-
search dealt with the representation of social
identity in a virtual learning community on Fa-
cebook. Interactive activities allowed the partici-
pants (tenth graders) to play an active role within
the community. This was indeed due to the se-
veral activities and strategies implemented during
the study. Through this virtual learning communi-
ty, students became “involved in most activities
proposed, such as posts, comments, e-activities,
chatting, pictures, and tags, among others. These
types of activities allowed the EFL learners to be-
come active participants inside the community”
(Jiménez, 2012, p. 186).
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One aspect to be highlighted about the findings
of this research is that “students used ‘you’ to in-
dicate other members’ identity, as well as of ‘we’
to recognize themselves as part of the communi-
ty (Jiménez, 2012, p. 192). This we is precisely
the one that is sought in a learning community,
a we that leads to problematizing a situation and
to seek solutions and ways of action within the
community. Besides, the iterative concepts that
appear when the author refers to learning commu-
nity should not be overlooked, concepts such as
become part of, sense of belonging, interaction,
participation, communication, and dialogical in-
teractions. All these concepts are interdependent-
ly related to building a learning community and
asserting intercultural competence through the
learning of the English language.

The components of intercultural competence
are mentioned in this document, as this initiative to
build a learning community has to do with the de-
velopment of communicative competence. Lear-
ning and teaching another language imply a whole
cultural baggage. This is to say, “besides reaching
communicative competence, learners are expec-
ted to develop intercultural competence” (Alvarez
& Fernandez, 2019, p. 23). Two of the participants,
mentioned only by the initials of their names in or-
der to protect their identities, propose conclusions
that go in this direction: “JQ and AG's descriptions
[...] indicate that language is deeply rooted to cul-
ture or, what is more, language is itself culture”
(Alvarez & Fernandez, 2019, p. 34). These propo-
sals by JQ and AG are deeply related to what Agar
(cited in Alvarez & Fernandez, 2019) affirms when
he says that “language fills the spaces between us
with sound; culture forges the human connection
through them. Culture is in language, and langua-
ge is loaded with culture” (p. 34).

In this sense, language is fastened with cultu-
re and, consequently, with history which simulta-
neously leads to knowledge. The interrelationship
that can be established between these components
constitute human societies and endow them with
consciousness regarding their action in the world.

Accordingly, “aware that | can know socially and
historically, 1 know that what | know cannot es-
cape historical continuity” (Freire, 1997b, p. 19,
self-translated). It is possible to say that human so-
cieties are bounded and, at the same time, eman-
cipated to a certain degree by history and context.
The latter is translated as the input of culture, and
culture as its output. Thereupon, it is deduced that,
to construct learning communities around English
communicative competence, it would be neces-
sary to consider society, language, family, culture,
and history, given that they all condition the hu-
man being.

In addition, Montoya et al. (2015) propo-
sed that “social interaction contributes to evo-
[ution and dynamism in learning communities”
(p. 10, self-translated). Social interaction beco-
mes participation when it involves the commu-
nity. Participating in a learning community leads
to building knowledge collectively, which agrees
with Montoya et al. (2015) when they say that
“in these already established communities, chil-
dren, youths and adults participate; they are tho-
se who deepen intergenerational learning” (pp.
25-26, self-translated). The aforementioned in-
tergenerational learning offers the opportunity
to establish a dialogic relationship between ge-
nerations, who contribute from their understan-
ding of the world (Flecha, 2004; Rodriguez et al.,
2020; Rodriguez-Oramas et al, 2020; Barros del
Rio et al., 2021). Likewise, learning communities
are based on a “bottom-up” approach (Montoya
et al., 2015; Buslon et al., 2020); this is how re-
sistance to dominant “top-down” approaches is
done, as the latter exclude the so-called periphe-
ral contexts (Valencia, 2013; Correa et al., 2014).

Furthermore, learning communities are unders-
tood as “projects of social and cultural transforma-
tion of an education center and its environment,
based on dialogic learning, with the purpose of
linking the entire community to the education pro-
cess in specific spaces, including the classroom”
(Ferrada & Flecha, cited in Beltran et al., p. 59,
self-translated). According to the proposal made by
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Beltran et al. (2015), learning communities provi-
de a voice to students, teachers, parents, and other
members of the community in which these types
of social projects are implemented. The opinions
of each member about education are the ones that
enrich the educational process and endow it with
community relevance by meeting the demands of
the parties directly and indirectly affected by edu-
cation; learning community projects entail inclu-
sion (Girbés-Peco et al., 2019).

In the province of Jaén, Spain, Cantero and
Pantoja (2016) carried out a study in seven edu-
cation centers that were transformed into a lear-
ning community. The aim of this study was to find
out how these transformation processes took pla-
ce. When they inquired about the results of the
consolidation of interactive groups, they discove-
red that “teachers think interactive groups are the
ones that provide the greatest educational results,
and it is the action they perform most frequently
in their classroom” (Cantero & Pantoja, 2016, p.
737, self-translated). In this regard, it is concluded
that “successful actions such as interactive groups,
dialogic gatherings, etc. suppose an acceleration
of learning and allow all students to get the most
out of their skills” (Cantero & Pantoja, 2016, pp.
741-742, self-translated). Moreover, students’ lear-
ning processes are driven by the means of interac-
tion and bonds they can establish with classmates.
Therefore, interactive groups are conceived as suc-
cessful educational actions (Valero et al.,, 2018;
Zubiri-Esnaola et al., 2020).

When thinking about the implementation of
learning communities, it is possible to find that, on
the one hand, there are advantages for parents be-
ing interested in their children’s academic process
(Renta et al., 2019; Serrano et al., 2019); and, on
the other hand, there is great potential in parents
being trained at the same establishment as their
children. This allows them to give continuity to the
activities that are done in the school (Carcia et al,,
2018). Accordingly, to build a learning communi-
ty on solid foundations, there are two inexorable
components: participation and co-responsibility

(Castilloetal., 2017). One aspect that these authors
highlight about learning communities is dialogue
and horizontal participation. Here, the teachers
are not the intellectuals, much less those who can
do the most. Horizontal relationships and egali-
tarian dialogues (Garcia et al., 2020; Roca et al.,
2022) are typical of this type of projects.

Research shows that there are many advanta-
ges and enormous potential in building a learning
community. This is because it seeks to involve the
greatest number of stakeholders in the issue of edu-
cation. Nonetheless, it cannot be assured that, just
by transforming an education center into a learning
community, it should already be taken for granted
that it is innovative, or that the status quo has been
changed to some extent. This, due to the fact that
there is a principle of identity in learning commu-
nities, i.e., the construction principle, which is to
say, a learning community is an unfinished project.
It is not a result, but a process. It is not instanta-
neous; it is a process that takes place over time.
Basically, all these research studies offer a broad
horizon regarding the research projects that have
been developed in Colombia which directly and
indirectly have to do with the construction of lear-
ning communities. It can already be seen in this
horizon that learning community projects are be-
ginning to arrive in Latin America to offer answers
to this complex society, which deserves contextua-
lized, local solutions.

Discussion and analysis

Nowadays, society is characterized, among other
things, by making use of dialogue as a means of
expression. A wide variety of human groups and
minorities have raised their voices. This has be-
come a plurality of the social phenomenon that
is opposed to any homogenization intended to
be applied to it. This change in social dynamics
is simply another example that the social world
is not static and much less solid or immutable.
On the contrary, the construction of the social
world is possible thanks to history; it is composed
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of ever-changing phenomena (Freire, 1997b,
Berman, 1998). In this sense, change destabili-
zes the old foundations. Adapting becomes a pro-
cess, as well as a risk (Flecha & Puigvert, 2004).
However, dialogue is presented as a motive for
uncertainty and, simultaneously, as an enabler
of intersubjective consensus (Vygotsky, 1995;
Lantolf, 2000), which, when considering the plu-
ral nature of reality, provides some stability to the
fleeting and elusive present. A constant present
that Bauman (2002) describes as liquid. Conside-
ring the speed with which the social phenome-
non changes, it is necessary to have tools, but this
is not just about the material to guide a class; it
is a kind of social material, better called the so-
cial component, i.e., the social body is the only
means to advance at the pace of today’s society.

This broad perspective with regard to the deve-
lopment of learning communities and the arrival
of this type of project in Latin America is essen-
tial to comprehending why this project is related
to the development of the English communicati-
ve competence. When reviewing some articles
(Levinson et al.,, 2009; Usma, 2009; Garcia &
Garcia, 2012; Correa et al., 2014; Usma, 2015;
Bonilla & Tejada-Sanchez, 2016; Peldez & Usma,
2017; Gémez, 2017; Usma & Pelaez, 2017) deri-
ved from research studies, similar preoccupations
emerged in the analysis of different authors. What
all these authors have in common is the criticism
they make of Latin American and Colombian pro-
grams in promoting the learning of English.

The question is: if it has been a while since this
criticism was voiced, why do we still have the same
problems that were pointed out in all of these do-
cuments, as well as others that are not included in
this paper? Moreover, why look for answers in the
same way it has always been done? Can someone
find a different result by applying the same strategy
and method? Why not change the traditional way
of elaborating Language Education Policies (LEPs)?
Solutions have been sought in theories or by asking
some policy stakeholders such as Language Policy
Makers — and, lately, teachers. As a consequence

of these procedures, there are policies that priori-
tize the interests of certain entities — the so-called
hidden agendas (Shohamy, 2006). The thing is, re-
ducing stakeholders to only teachers is quite naive,
and even dangerous.

It was previously shown that parents can and
need to be taken as stakeholders of education, as
they are the complementary axis of the education
process. Nonetheless, learning community pro-
jects are not limited to teachers, institutions, and
parents; they actually seek to embrace all actors in
community within the process. When reading Sho-
hamy’s concerns regarding LEPs, it is evident that
she calls for other educational actors to be includ-
ed in “creation, introduction, and implementation”
(2009, p. 49). Pelaez and Usma (2017) would add
the appropriation of such policies.

Now, the question is: why do learning com-
munity projects represent a possible solution re-
garding the problems that have been pointed out?
McLuhan and Powers (1995) affirmed, in a really
accurate way, that the society of the 21st century is
set to become a global village due to the acceler-
ated technological advance that interconnects us.
Human societies are hurled into a reality of col-
lective individuals and individual collectives; this
is the pure duality in which we all live. As Morin
(1999) asserts, “there is always culture in the cul-
tures, but the culture does not exist except through
the cultures” (p. 28, self-translated)®. This is why
human individuals are never independent from
the human social body. This is one of the stron-
gest arguments to defend that learning community
projects can be implemented to strengthen and im-
prove the way in which LEPs have been elaborated
and applied in Colombia.

Regarding the emerging categories, when re-
viewing for sociocultural characteristics, they we-
re deeply rooted in several relationships, such as
the family and the school, parent-teacher, tea-
cher-parent, children-parent, and parent-children.

3 For a broader reference and an explicit example of what has been said
about culture and the interdependence of human societies as individuals
and collectives, we invite the reader to consult the One hundred percent
American by anthropologist Ralph Linton (1937).
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Subsequently, it was found that horizontal rela-
tionships, family participation strategies, shared
responsibility, and shared leadership are asso-
ciated with learning community projects. Lastly,
English communicative competence is linked to
contextualized curriculum, context as content, and
down-top approaches. These three macro catego-
ries are correlated to a subcategory: joint work.

This study was intended to consolidate and
strengthen the link between learning community
projects and the development of English commu-
nicative competence. Its most essential link lies in
its methodological aspect, as both, taken from a
sociocultural perspective, aim for the construction
and contextualization of their education practices,
be it learning or teaching. When education prac-
tices regarding the development of English com-
municative competence are contextualized, they
are endowed with cultural relevance. Thus, so-
ciocultural characteristics play an important role
(Barriga, 2003). In summary, learning community
projects are founded upon people’s needs rather
than on government suppositions about them. That
is why they are considered to be a successful ac-
tion in the transformation of education.

Conclusion

To summarize, learning communities, more than
a joint effort by stakeholders that meet to report
on administrative aspects about education, are
projects that grant all their members the right to
participate and be heard in the construction of
knowledge. Union is an essential element in lear-
ning communities, given that, without it, commu-
nication would not be possible; yet one must seek
to go beyond mere union. One must seek to re-
ly on dialogue, as, without dialogue, it would be
impossible to refer to learning communities and
the commonly known education communities.
These communities help to keep parents on track
about administrative aspects regarding their chil-
dren’s learning process. However, they are mis-
named as communities because families, parents,

and students are only part of them to the extent of
reporting, rather than authentically participating.

Considering that, through the development of
English communicative competence, the construc-
tion of learning communities is being proposed, it
is crucial to define how language will be conside-
red. From this perspective, and trying to relate it to
the conceptions of learning communities, langua-
ge cannot be taken as a static, rigid, isolated item.
On the contrary, in this case, language should be
approached as a living being, which changes as
society and culture change. Therefore, focusing on
English learning and teaching practices only from
linguistic components would not be enriching
enough to have cultural relevance. It is essential
to transcend from the traditional content to con-
textualized thematic units, from content review
to knowledge appropriation. Instead of separately
working on the verb to be, simple present tense, or
conjunctions, to name a few, it is rather necessary
to use English to address issues that affect commu-
nities, for example, violence, discrimination, and
environmental care, among others. Basically, sin-
ce English is a language like Spanish, Japanese, or
any other, it can be taken as a means to construct
a learning community focused on local problems.

Learning community projects are starting to
gain importance in Latin America. These kinds of
projects tally with the emerging southern metho-
dologies that are being developed on this side of
the American continent (De Sousa, 2018). Not
only is it considered that the communities have
knowledge and history, but they are also allowed
to participate with their voice. Learning communi-
ty projects are beginning to reach Latin America to
offer answers to this complex society that demands
contextualized, local solutions (Fals-Borda, 2004).

It is recognized that families and other parties
interested in the education process can make their
contributions.

From the beginning of the project, it is assumed
that the degree of family participation in the edu-
cation process has a lot to do with children’s aca-
demic performance. Furthermore, it is recognized
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that family-school communication can positively
or negatively affect students’ education process.
This proposal of learning communities is intended
to build synergies between educational stakehol-
ders in order to approach situated needs from a
local perspective. However, by transforming an
education center into a learning community, it can-
not be assured that it is innovative or that the status
quo has been changed to some extent. Everything
depends on the intention of the people underta-
king the project and the negotiation that may — or
may not — occur between the members of the edu-
cation community.

Finally, it has already been seen that learning
community projects are not yet common in Co-
lombia. Based on that, it is recommended to carry
out some research on this matter from a Partici-
patory Action Research approach. Another possi-
ble study could involve the transformation of an
education center into a learning community, as is
the case of some of the studies reviewed in this pa-
per. It is necessary to take into consideration that
learning community projects are flexible, and they
always need to be adapted in terms of their con-
text, purpose, people, situated problems, and so
forth. In this sense, it is also possible to conduct a
research study on a learning community compo-
sed of teachers, parents, students, or all of them
together. This will always depend on the consensus
reached by the participants. Additionally, some re-
search is still to be done on virtual learning com-
munities, rural learning communities, and even on
comparisons between a learning community in a
public school and that in a private one.

Acknowledgements

This review article is derived from a master’s de-
gree project titled Construccion de una comuni-
dad de aprendizaje en torno al desarrollo de la
competencia comunicativa del inglés condiciona-
da por las caracteristicas socioculturales de la Ins-
titucion Educativa Rural Chaparral sede Colorados

from Universidad Catdlica Luis Amigd, Medellin,
Colombia.

References

Acosta Murillo, Y. C., & Poveda Caicedo, D. M. (2014,
November 12-14). Formacion didactica de pro-
fesores de inglés a través de comunidades de
aprendizaje [Conference presentation]. Congre-
so Iberoamericano de Ciencia, Tecnologia, In-
novacién y Educacién, Buenos Aires, Argentina.
https://docplayer.es/9451821-Formacion-didacti-
ca-de-profesores-de-ingles-a-traves-de-comunida-
des-de-aprendizaje.html

Alvarez Valencia, ). A., & Ferndndez Benavides, A.
(2019). Using social networking sites for language
learning to develop intercultural competence in
language education programs. Journal of Interna-
tional and Intercultural Communication, 12(1), 23-
42. https://doi.org/10.1080/17513057.2018.1503
318

Barriga Arceo, F. D. (2003). Cognicion situada y es-
trategias para el aprendizaje significativo. Revista
Electronica de Investigacion Educativa, 5(2), 1-13.
http://redie.ens.uabc.mx/vol5no2/contenido-arceo.
html

Barros del Rio, M. A., Alvarez, P., & Molina Roldan, S.
(2021). Implementing dialogic gatherings in TESOL
teacher education. Innovation in Language Learning
and Teaching, 15(2), 169-180. https://doi.org/10.10
80/17501229.2020.1737075

Bauman, Z. (2004). Modernidad liquida. Fondo de Cul-
tura Econémica. https://catedraepistemologia.files.
wordpress.com/2009/05/modernidad-liquida.pdf

Bedoya Gonzélez, ). R., Betancourt Cardona, M. O., &
Villa Montoya, F. L. (2018). Creacién de una comu-
nidad de prdctica para la formacién de docentes en
la integracion de las TIC a los procesos de apren-
dizaje y ensefianza de lenguas extranjeras. fkala,
23(1), 121-139. https://doi.org/10.17533/udea.ika-
la.v23n01a09

Beltran Villamizar, Y. 1., Martinez Fuentes, Y. L., &
Torrado Duarte, O. E. (2015). Creacion de una

[140]
enunciacion
ISSN 0122-6339 * ISSNe 2248-6798  Vol. 28, No. 1 (enero/junio de 2023), pp. 130-144.


https://docplayer.es/9451821-Formacion-didactica-de-profesores-de-ingles-a-traves-de-comunidades-de-aprendizaje.html
https://docplayer.es/9451821-Formacion-didactica-de-profesores-de-ingles-a-traves-de-comunidades-de-aprendizaje.html
https://docplayer.es/9451821-Formacion-didactica-de-profesores-de-ingles-a-traves-de-comunidades-de-aprendizaje.html
https://doi.org/10.1080/17513057.2018.1503318
https://doi.org/10.1080/17513057.2018.1503318
http://redie.ens.uabc.mx/vol5no2/contenido-arceo.html
http://redie.ens.uabc.mx/vol5no2/contenido-arceo.html
https://doi.org/10.1080/17501229.2020.1737075
https://doi.org/10.1080/17501229.2020.1737075
https://catedraepistemologia.files.wordpress.com/2009/05/modernidad-liquida.pdf
https://catedraepistemologia.files.wordpress.com/2009/05/modernidad-liquida.pdf
https://doi.org/10.17533/udea.ikala.v23n01a09
https://doi.org/10.17533/udea.ikala.v23n01a09

Learning Communities: A Project to Enhance the Development of English Communicative Competence

Alvarez, A., Mejia, A., y Quiceno, C.

comunidad de aprendizaje: una experiencia de ed-
ucacién inclusiva en Colombia. Encuentros, 13(2),
57-72. http://dx.doi.org/10.15665/re.v13i2.498

Berman, M. (1998). Todo lo sélido se desvanece en
el aire. La experiencia de la modernidad (10th
ed.). (A. Morales Vida, Trans.) Siglo Veintiuno Ed-
itores. https://antroporecursos.files.wordpress.
com/2009/03/berman-m-1982-todo-lo-solido-se-
desvanece-en-el-aire-la-experiencia-de-la-mod-
ernidad.pdf

Bolafios Saenz, F. F. (2018). Implementing a communi-
ty-based project in an EFL rural classroom. Colom-
bian Applied Linguistics Journal, 20(2), 274-289.
https://doi.org/10.14483/22487085.13735

Bonilla, C., & Tejada-Sanchez, I. (2016). Unanswered
questions in Colombia’s foreign language educa-
tion policy. PROFILE, 18(1), 185-201. http://dx.doi.
org/10.15446/profile.v18n1.51996

Buslén, N., Gairal, R., Ledn, S., Padrés, M., & Reale,
E. (2020). The scientific self-literacy of ordinary

Qual-

https://doi.

people: Scientific dialogic gatherings.
itative  Inquiry, 26(8-9), 977-982.
org/10.1177/1077800420938725

Cantero Rodriguez, N., & Pantoja Vallejo, A. (2016). La
transformacion de centros educativos en comuni-
dades de aprendizaje (CdA) en la provincia de Jaén.
Profesorado, Revista de Curriculum y Formacion
del Profesorado, 20(3), 715-749. https://recyt.fecyt.
es/index.php/profesorado/article/view/54616

Castillo Armijo, P., Puigdellivol Aguadé, I., & Antinez
Marcos, S. (2017). El liderazgo compartido como
factor de sostenibilidad del proyecto de comu-
nidades de aprendizajes. Estudios Pedagogicos
(Valdivia), 43(1), 41-59. http://dx.doi.org/10.4067/
S0718-07052017000100003

Cifuentes Garcia, A., & Fernandez Hawrylak, M. (2010).
Proceso de transformacién de un centro educati-
vo en Comunidad de Aprendizaje: el Colegio
“Apbstol San Pablo” de Burgos (Espaia). Revis-
ta Interuniversitaria de Formacion del Profesora-
do, 24(1), 57-73. http//www.redalyc.org/articulo.
0a?id=27419180005

Correa, D., Usma, J., & Montoya, J. (2014). El programa
nacional de bilingtiismo: un estudio exploratorio

en el departamento de Antioquia, Colombia. lkala,
19(1), 101-116. http://www.scielo.org.co/pdf/ikala/
v19n1/v19nta7.pdf

Council of Europe. (2001). Common European frame-
work of reference for languages: Learning, teaching,
assessment. Cambridge University Press.

De Sousa Santos, B. (2018). Introduccién a las Episte-
mologfas del Sur. In M. P. De Sousa Santos & M. P.
Meneses (Ed.), Construyendo las Epistemologias del
Sur: para un pensamiento alternativo de alternati-
vas (1st ed., vol. 1, pp. 303-342). CLACSO. http:/
www.boaventuradesousasantos.pt/media/Antolo-
gia_Boaventura_Vol1.pdf

Diez-Palomar, J., & Flecha Garcia, R. (2010). Comu-
nidades de aprendizaje: un proyecto de transfor-
macién social y educativa. Revista Interuniversitaria
de Formacion del Profesorado, 24(1), 19-30. https:/
www.redalyc.org/articulo.oa?id=27419180002

Elboj Saso, C., Puigdellivol Aguadé, I., Soler Gallart, M.,
& Valls Carol, R. (2018). Comunidades de apren-
dizaje. Transformar la educacion. Graé.

Espitia Carrascal, R. E., & Montes Rotela, M. (2009).
Influencia de la familia en el proceso educativo
de los menores del barrio costa azul de Sincelejo
(Colombia). Investigacion y Desarrollo, 17(1), 84-
105. https://rcientificas.uninorte.edu.co/index.php/
investigacion/article/view/803/455

Fals-Borda, O. (2004). Uno siembra la semilla pero ella
tiene su propia dindmica. (L. Cendales, F. Torres,
& A. Torres, Interviewers) http:/funceisimonrodri-
guez.blogspot.com/2014/03/uno-siembra-la-semi-
[la-pero-ella-tiene.html

Flecha Garcia, J. R. (2004). La pedagogia de la au-
tonomia de Freire y la educacion democratica de
personas adultas. Revista Interuniversitaria de For-
macién del Profesorado, 18(2), 27-43. https://dial-
net.unirioja.es/servlet/articulo?codigo=1212724

Flecha Garcia, J. R., & Puigvert Mallart, L. (2002). Las
comunidades de aprendizaje: una apuesta por la
igualdad educativa. REXE: Revista de Estudios y Ex-
periencias en Educacién, 1(1), 11-20. http://www.
rexe.cl/ojournal/index.php/rexe/article/view/279

Flecha Garcia, J. R., & Puigvert Mallart, L. (2004). El
uso dialégico de las tecnologias en sociedades

[141]
enunciacion
ISSN 0122-6339 * ISSNe 2248-6798  Vol. 28, No. 1 (enero/junio de 2023), pp. 130-144.


http://dx.doi.org/10.15665/re.v13i2.498
https://antroporecursos.files.wordpress.com/2009/03/berman-m-1982-todo-lo-solido-se-desvanece-en-el-aire-la-experiencia-de-la-modernidad.pdf
https://antroporecursos.files.wordpress.com/2009/03/berman-m-1982-todo-lo-solido-se-desvanece-en-el-aire-la-experiencia-de-la-modernidad.pdf
https://antroporecursos.files.wordpress.com/2009/03/berman-m-1982-todo-lo-solido-se-desvanece-en-el-aire-la-experiencia-de-la-modernidad.pdf
https://antroporecursos.files.wordpress.com/2009/03/berman-m-1982-todo-lo-solido-se-desvanece-en-el-aire-la-experiencia-de-la-modernidad.pdf
https://doi.org/10.14483/22487085.13735
http://dx.doi.org/10.15446/profile.v18n1.51996
http://dx.doi.org/10.15446/profile.v18n1.51996
https://doi.org/10.1177/1077800420938725
https://doi.org/10.1177/1077800420938725
https://recyt.fecyt.es/index.php/profesorado/article/view/54616
https://recyt.fecyt.es/index.php/profesorado/article/view/54616
http://dx.doi.org/10.4067/S0718-07052017000100003
http://dx.doi.org/10.4067/S0718-07052017000100003
http://www.redalyc.org/articulo.oa?id=27419180005
http://www.redalyc.org/articulo.oa?id=27419180005
http://www.scielo.org.co/pdf/ikala/v19n1/v19n1a7.pdf
http://www.scielo.org.co/pdf/ikala/v19n1/v19n1a7.pdf
http://www.boaventuradesousasantos.pt/media/Antologia_Boaventura_Vol1.pdf
http://www.boaventuradesousasantos.pt/media/Antologia_Boaventura_Vol1.pdf
http://www.boaventuradesousasantos.pt/media/Antologia_Boaventura_Vol1.pdf
https://www.redalyc.org/articulo.oa?id=27419180002
https://www.redalyc.org/articulo.oa?id=27419180002
https://rcientificas.uninorte.edu.co/index.php/investigacion/article/view/803/455
https://rcientificas.uninorte.edu.co/index.php/investigacion/article/view/803/455
http://funceisimonrodriguez.blogspot.com/2014/03/uno-siembra-la-semilla-pero-ella-tiene.html
http://funceisimonrodriguez.blogspot.com/2014/03/uno-siembra-la-semilla-pero-ella-tiene.html
http://funceisimonrodriguez.blogspot.com/2014/03/uno-siembra-la-semilla-pero-ella-tiene.html
https://dialnet.unirioja.es/servlet/articulo?codigo=1212724
https://dialnet.unirioja.es/servlet/articulo?codigo=1212724
http://www.rexe.cl/ojournal/index.php/rexe/article/view/279
http://www.rexe.cl/ojournal/index.php/rexe/article/view/279

Learning Communities: A Project to Enhance the Development of English Communicative Competence

Alvarez, A., Mejia, A., y Quiceno, C.

dialégicas: una propuesta de democratizacién de
los medios. Nomadas, 21, 40-52. http://www.reda-
lyc.org/articulo.oa?id=105117678004

Flecha Garcia, J. R., Padrés, M., & Puigdellivol, 1. (2003).
Comunidades de aprendizaje: transformar la orga-
nizacion escolar al servicio de la comunidad. https://
www.researchgate.net/publication/39206657_Co-
munidades_de_Aprendizaje_transformar_la_Orga-
nizacion_Escolar_al_servicio_de_la_Comunidad

Florez Romero, G. A., Villalobos Martinez, J. L., & Lon-
dofio Vasquez, D. A. (2017). El acompafiamiento
familiar en el proceso de formacién escolar para
la realidad colombiana: de la responsabilidad a la
necesidad. Psicoespacios, 11(18), 1-25. https://doi.
org/10.25057/21452776.888

Freire, P. (1997a). Pedagogia de la autonomia. Saberes
necesarios para la practica educativa. (P. Guiller-
mo, Trans.) Siglo Veintiuno Editores.

Freire, P. (1997b). A la sombra de este drbol. El Roure
Editorial.

Freire, P. (2018). La educacion en la ciudad. Siglo Ven-
tiuno Editores.

Galeano Marin, M. E. (2012). Estrategias de investi-
gacion social cualitativa. El giro en la mirada. La
Carreta Editores.

Galeano Marin, M. E. (2018). Disefio de proyectos en
la investigacion cualitativa. Fondo Editorial Univer-
sidad EAFIT.

Garcia Cano-Torrico, M., Antolinez-Dominguez, 1., &
Marquez-Lepe, E. (2015). Del déficit a la norma:
representaciones sociales sobre familias y partici-
pacion escolar. Convergencia(69), 181-211. http://
www.scielo.org.mx/scielo.php?script=sci_arttex-
t&pid=S1405-14352015000300181&Ing=es&tl-
ng=es

Garcia Yeste, C., El Miri, O., Alvarez, P., & Morla Folch,
T. (2020). Muslim women wearing the nigab in
Spain: Dialogues around discrimination, identity
and freedom. International Journal of Intercultur-
al Relations, 75, 95-100. https://doi.org/10.1016/j.
ijintrel.2020.02.003

GarciaYeste, C., Gairal Casadd, R., & Gémez Gonzélez,
A. (2018). Aprendo para que td aprendas méds: con-
tribuyendo a la mejora del sistema educativo a través

de la formacién de familiares en comunidades de
aprendizaje. Revista Interuniversitaria de Formacion
del Profesorado, 93(32.3), 47-60. https://digitum.
um.es/digitum/bitstream/10201/108520/1/03 _RI-
FOP%2093%203%202018_Aprendo%20pa-
ra%20que%20T%C3%BA%20Aprendas%20
M%C3%A1s.pdf

Garcia, J., & Garcia, D. (2012). Politicas lingtisticas en
Colombia: tensiones entre politicas para lenguag-
es mayoritarias y lenguas minoritarias. Boletin de
Filologia, 42(2), 47-70. http://dx.doi.org/10.4067/
S0718-93032012000200002

Garcia-Cano Torrico, M., Marquez Lepe, E., & An-
tolinez Dominguez, I. (2016). Una comunidad de
aprendizaje desde el enfoque intercultural: dialo-
gos, emergencias y contradicciones en la practica
escolar. Educacion XX1, 19(2), 251-271. https://doi.
org/10.5944/educxx1.16466

Girbés-Peco, S., Gairal-Casad6, R., & Torrego-Egido,
L. (2019). Participacién de mujeres gitanas y mar-
roquies en la formacién de familiares: beneficios
educativos y psicosociales. Cultura y Educacion,
31(4), 1-26. https://doi.org/10.1080/11356405.20
19.1656487

Gomez, M. (2017). Review and analysis of the Colom-
bian foreign language bilingualism policies and
plans. HOW Journal, 24(1), 139-156. https:/doi.
org/10.19183/how.24.1.343

Hymes, D. (1992). The concept of communicative com-
petence revisited. In M. Pltz, Thirty Years of Lin-
guistics Evolution: Studies in honour of René Dirven
on the Occasion of his Sixtieth Birthday (pp. 31-57).
John Benjamins Publishing Company.

Jiménez Guaman, L. V. (2012). EFL teenagers’ social
identity representation in a virtual learning commu-
nity on Facebook. PROFILE, 14(2), 181-194. https:/
revistas.unal.edu.co/index.php/profile/article/
view/34077/34223

Krause, M. (1995). La investigacion cualitativa: un
campo de posibilidades y desafios. Temas de Edu-
cacion, 7, 19-39. https://gc.scalahed.com/recursos/
files/r161r/w23896w/inv_cualitat_krause.pdf

Lantolf, J. P. (2000). Introducing sociocultural theory. In
J. P. Lantolf (Ed.), Sociocultural Theory and Second

[142]
enunciacion
ISSN 0122-6339 * ISSNe 2248-6798  Vol. 28, No. 1 (enero/junio de 2023), pp. 130-144.


http://www.redalyc.org/articulo.oa?id=105117678004
http://www.redalyc.org/articulo.oa?id=105117678004
https://www.researchgate.net/publication/39206657_Comunidades_de_Aprendizaje_transformar_la_Organizacion_Escolar_al_servicio_de_la_Comunidad
https://www.researchgate.net/publication/39206657_Comunidades_de_Aprendizaje_transformar_la_Organizacion_Escolar_al_servicio_de_la_Comunidad
https://www.researchgate.net/publication/39206657_Comunidades_de_Aprendizaje_transformar_la_Organizacion_Escolar_al_servicio_de_la_Comunidad
https://www.researchgate.net/publication/39206657_Comunidades_de_Aprendizaje_transformar_la_Organizacion_Escolar_al_servicio_de_la_Comunidad
https://doi.org/10.25057/21452776.888
https://doi.org/10.25057/21452776.888
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1405-14352015000300181&lng=es&tlng=es
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1405-14352015000300181&lng=es&tlng=es
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1405-14352015000300181&lng=es&tlng=es
http://www.scielo.org.mx/scielo.php?script=sci_arttext&pid=S1405-14352015000300181&lng=es&tlng=es
https://doi.org/10.1016/j.ijintrel.2020.02.003
https://doi.org/10.1016/j.ijintrel.2020.02.003
https://digitum.um.es/digitum/bitstream/10201/108520/1/03_RIFOP%2093%203%202018_Aprendo%20para%20que%20T%C3%BA%20Aprendas%20M%C3%A1s.pdf
https://digitum.um.es/digitum/bitstream/10201/108520/1/03_RIFOP%2093%203%202018_Aprendo%20para%20que%20T%C3%BA%20Aprendas%20M%C3%A1s.pdf
https://digitum.um.es/digitum/bitstream/10201/108520/1/03_RIFOP%2093%203%202018_Aprendo%20para%20que%20T%C3%BA%20Aprendas%20M%C3%A1s.pdf
https://digitum.um.es/digitum/bitstream/10201/108520/1/03_RIFOP%2093%203%202018_Aprendo%20para%20que%20T%C3%BA%20Aprendas%20M%C3%A1s.pdf
https://digitum.um.es/digitum/bitstream/10201/108520/1/03_RIFOP%2093%203%202018_Aprendo%20para%20que%20T%C3%BA%20Aprendas%20M%C3%A1s.pdf
http://dx.doi.org/10.4067/S0718-93032012000200002
http://dx.doi.org/10.4067/S0718-93032012000200002
https://doi.org/10.5944/educxx1.16466
https://doi.org/10.5944/educxx1.16466
https://doi.org/10.1080/11356405.2019.1656487
https://doi.org/10.1080/11356405.2019.1656487
https://doi.org/10.19183/how.24.1.343
https://doi.org/10.19183/how.24.1.343
https://revistas.unal.edu.co/index.php/profile/article/view/34077/34223
https://revistas.unal.edu.co/index.php/profile/article/view/34077/34223
https://revistas.unal.edu.co/index.php/profile/article/view/34077/34223
https://gc.scalahed.com/recursos/files/r161r/w23896w/inv_cualitat_krause.pdf
https://gc.scalahed.com/recursos/files/r161r/w23896w/inv_cualitat_krause.pdf

Learning Communities: A Project to Enhance the Development of English Communicative Competence

Alvarez, A., Mejia, A., y Quiceno, C.

Language Learning (pp. 1-26). Oxford University

Press.
Levinson, B., Sutton, M., & Winstead, T. (2009).
Education Policy as a practice of power:

theoretical tools, ethnographic methods,demo-
cratic options. Educational Policy, 23(6), 767-795.
doi:10.1177/0895904808320676

Linton, R. (1937). One hundred per-cent American. The
American Mercury, 40, 427-429.

Lépez de Aguileta, G., Torras-Gémez, E., Garcia-Ca-
rrién, R., & Flecha, R. (2020). The emergence of the
language of desire toward nonviolent relationships
during the dialogic literary gatherings. Language
and Education, 34(6), 583-598. https://doi.org/10.
1080/09500782.2020.1801715

Maturana Patarroyo, L. M. (2011). La ensefianza del in-
glés en tiempos del plan nacional de bilingtiismo
en algunas instituciones publicas: factores lingisti-
cos y pedagogicos. Colombian Applied Linguistics
Journal, 13(2), 74-87. Retrieved from https://www.
redalyc.org/articulo.oa?id=305726661006

Maturana Patarroyo, L. M. (2015). Evaluacion de apren-
dizajes en el contexto de otras lenguas. Departa-
mento Fondo Editorial Funlam.

McLuhan, M., & Powers, B. (1995). La aldea global.
Gedisa.

Montoya Rodriguez, L. M., Caro Salgado, J. E., & Agu-
irre Cifuentes, C. (2015). Hacia la consolidacion
de comunidades educativas de aprendizaje en las
instituciones educativas [Specialization thesis, Uni-
versidad Catélica de Manizales]. https://repositorio.
ucm.edu.co/bitstream/10839/1159/1/Lizeth%20
Mallerly%20Montoya%20Rodriguez.pdf

Morin, E. (1999). Los siete saberes necesarios para la
educacion del futuro. (M. Vallejo-Gémez, Trans.)
UNESCO. https://unesdoc.unesco.org/ark:/48223/
pf0000117740_spa

Muchuchuti, N. (2015). The influence of parental in-
volvement on the Learning outcome of their chil-
dren: a case study of primary school children in
Matabeleland regions. IOSR Journal of Research
& Method in Education (IOSR-JRME), 5(6), 25-32.
https://doi.org/10.9790/7388-05622532

Peldez, O., & Usma, J. (2017). The crucial role of educa-
tional stakeholders in the appropriation of Foreign
Language Education policies: A case study. PROFI-
LE, 19(2), 121-134. https://doi.org/10.15446/profi-
le.v19n2.57215

Pérez Posada, D. C., & Londono-Vasquez, D. A. (2015).
La influencia de la familia en el desempefio acadé-
mico de los y las adolescentes del grado sexto en
tres instituciones de Antioquia. Psicoespacios, 9(15),
215-233. https://doi.org/10.25057/21452776.359

Razeto-Pavez, A. C. (2020). Visita domiciliaria y partici-
pacién de las familias en la educacion. Magis, Revis-
ta Internacional de Investigacién en Educacion, 13,
1-25. https://doi.org/10.11144/Javeriana.m13.vdpf

Renta, A. ., Aubert, A., & Tierno, J. M. (2019). Influen-
cia de la formacion de familiares en la motivacién
del alumnado en riesgo de exclusién social. Revista
Mexicana de Investigacion Educativa, 24(81), 481-
505. https://www.scielo.org.mx/pdf/rmie/v24n81/
1405-6666-rmie-24-81-481.pdf

Ripamonti, P. (2017). Investigar a través de narrativas.
In M. Alvarado & A. De Oto (Eds.), Metodologias
en Contexto: Intervenciones en Perspectiva Femi-
nista, Poscolonial, Latinoamericana (pp. 83-103).
CLACSO.

Roca, E., Merodio, G., Gémez, A., & Rodriguez-Ora-
mas, A. (2022). Egalitarian dialogue enriches both
social impact and research methodologies. Inter-
national Journal of Qualitative Methods, 21, 1-14.
https://doi.org/10.1177/16094069221074442

Rodriguez, J. A., Condom-Bosch, J. L., Ruiz, L., & Oli-
ver, E. (2020). On the shoulders of giants: ben-
efits of participating in a dialogic professional
development program for in-service teachers. Fron-
tiers in Psychology, 11(5), 1-10. https://10.3389/
fpsyg.2020.00005

Rodriguez-Oramas, A., Morla-Folch, T., Vietes Casado,
M., & Ruiz-Eugenio, L. (2022). Improving students’
academic performance and reducing conflicts
through family involvement in primary school
learning activities: A Mexican case study. Cam-
bridge Journal of Education, 52(2), 235-254. https://
doi.org/10.1080/0305764X.2021.1973374

[143]
enunciacion
ISSN 0122-6339 * ISSNe 2248-6798  Vol. 28, No. 1 (enero/junio de 2023), pp. 130-144.


https://doi.org/10.1080/09500782.2020.1801715
https://doi.org/10.1080/09500782.2020.1801715
https://www.redalyc.org/articulo.oa?id=305726661006
https://www.redalyc.org/articulo.oa?id=305726661006
https://repositorio.ucm.edu.co/bitstream/10839/1159/1/Lizeth%20Mallerly%20Montoya%20Rodriguez.pdf
https://repositorio.ucm.edu.co/bitstream/10839/1159/1/Lizeth%20Mallerly%20Montoya%20Rodriguez.pdf
https://repositorio.ucm.edu.co/bitstream/10839/1159/1/Lizeth%20Mallerly%20Montoya%20Rodriguez.pdf
https://unesdoc.unesco.org/ark
https://doi.org/10.9790/7388-05622532
https://doi.org/10.15446/profile.v19n2.57215
https://doi.org/10.15446/profile.v19n2.57215
https://doi.org/10.25057/21452776.359
https://doi.org/10.11144/Javeriana.m13.vdpf
https://www.scielo.org.mx/pdf/rmie/v24n81/1405-6666-rmie-24-81-481.pdf
https://www.scielo.org.mx/pdf/rmie/v24n81/1405-6666-rmie-24-81-481.pdf
https://doi.org/10.1177/16094069221074442
https://doi.org/10.1080/0305764X.2021.1973374
https://doi.org/10.1080/0305764X.2021.1973374

Learning Communities: A Project to Enhance the Development of English Communicative Competence

Alvarez, A., Mejia, A., y Quiceno, C.

Rodriguez-Oramas, A., Zubiri, H., Arostegui, I., Ser-
radell, O., & Sanvicén-Torné, P. (2020). Dialogue
with educators to assess the impact of dialogic
teacher training for a zero-violence climate in a
nursery school. Qualitative Inquiry, 26(8-9), 1019-
1025. https://doi.org/10.1177/1077800420938883

Serrano, M. A., Diez-Palomar, J., & Guasch-Garcia, M.
(2018). Analisis de las caracteristicas de la forma-
cién de familiares con colectivos vulnerables. Es-
tudios Pedagdgicos, 44(3), 35-54. https:/dx.doi.
org/10.4067/S0718-07052018000300035

Shohamy, E. (2006). Language policy: Hidden agendas
and new approaches (1st ed.). Routledge.

Shohamy, E. (2009). Language teachers as partners
in crafting educational language policies? fkala,
14(22), 45-67.

Soler, M., Morla-Folch, T., Garcia-Carrion, R., & Valls,
R. (2019). Transforming rural education in Colom-
bia through family participation. The case of school
as a learning community. Journal of Social Science
Education, 18(4), 67-80. https://doi.org/10.4119/
jsse-3251

Tilano, L. M., Henao, G. C., & Restrepo, J. A. (2009).
Practicas educativas familiares y desempefio
académico en adolescentes escolarizados en el
grado noveno de instituciones educativas oficiales
del municipio de Envigado. £/ Agora USB, 9(1), 35-
51. https://doi.org/10.21500/16578031.404

Truscott de Mejia, A. M. (2012). Reflections on English
language teaching and bilingualism in Colombia.
Cuadernos del Caribe, 9(15), 23-30. https:/revistas.
unal.edu.co/index.php/ccaribe/article/view/40869

Tu-rul Mart, C. (2018). From communicative compe-
tence to language development. International Jour-
nal of English Linguistics, 8(2), 163-167. http:/doi.
org/10.5539/ijel.v8n2p163

Usma, J. (2009). Education and language policy in Co-
lombia: Exploring processes of inclusion, exclusion,

and stratification in times of global reform. PRO-
FILE, 11(1), 123-141. https://revistas.unal.edu.co/
index.php/profile/article/view/10551

Usma, J. (2015). From transnational language policy
transfer to local appropriation. The case of the Na-
tional Bilingual Program in Medellin, Colombia.
Deep University Press.

Usma, J., & Peldez, O. (2017). Teacher autonomy: From
the conventional promotion of independent learn-
ing to the critical appropriation of language poli-
cies. In C. Nicolaides, & W. Magno e Silva (Eds.),
Innovations and Challenges in Applied Linguistics
and Learner Autonomy (pp. 43-62). Pontes Editores.

Valencia, M. (2013). Language policy and the manufac-
turing of consent for foreign intervention in Colom-
bia. PROFILE, 15(1), 27-43. https://www.redalyc.
org/articulo.0a?id=169226229004

Valero, D., Redondo-Sama, G., & Elboj, C. (2018). In-
teractive groups for immigrant students: A factor for
success in the path of immigrant students. Interna-
tional Journal of Inclusive Education, 22(7), 787-
802. https://doi.org/10.1080/13603116.2017.140
8712

Villalobos Martinez, J. L., Flérez Romero, G. A., &
Londofio Véasquez, D. A. (2017). La escuela y
la familia en relacion con el alcance del logro
académico. La experiencia de la Institucién Edu-
cativa Antonio José de Sucre de Itagiii (Antioquia)
2015. Revista Aletheia, 9(1), 58-75. http:/dx.doi.
org/10.11600/21450366.9.1aletheia.58.75

Vygotsky, L. S. (1995). Pensamiento y lenguaje. Teoria
del desarrollo cultural de las funciones psiquicas.
(M. M. Rotger, Trans.) Ediciones Fausto.

Zubiri-Esnaola, H., Vidu, A., Rios-Gonzalez, O., & Mor-
la-Folch, T. (2020). Inclusivity, participation and
collaboration: Learning in interactive groups. Edu-
cational Research, 62(2), 162-180. https://doi.org/1
0.1080/00131881.2020.1755605

@IS0

[144]
enunciacion
ISSN 0122-6339 * ISSNe 2248-6798  Vol. 28, No. 1 (enero/junio de 2023), pp. 130-144.


https://creativecommons.org/licenses/by-nc-sa/2.5/co/
https://doi.org/10.1177/1077800420938883
https://dx.doi.org/10.4067/S0718-07052018000300035
https://dx.doi.org/10.4067/S0718-07052018000300035
https://doi.org/10.4119/jsse-3251
https://doi.org/10.4119/jsse-3251
https://doi.org/10.21500/16578031.404
https://revistas.unal.edu.co/index.php/ccaribe/article/view/40869
https://revistas.unal.edu.co/index.php/ccaribe/article/view/40869
http://doi.org/10.5539/ijel.v8n2p163
http://doi.org/10.5539/ijel.v8n2p163
https://revistas.unal.edu.co/index.php/profile/article/view/10551
https://revistas.unal.edu.co/index.php/profile/article/view/10551
https://www.redalyc.org/articulo.oa?id=169226229004
https://www.redalyc.org/articulo.oa?id=169226229004
https://doi.org/10.1080/13603116.2017.1408712
https://doi.org/10.1080/13603116.2017.1408712
http://dx.doi.org/10.11600/21450366.9.1aletheia.58.75
http://dx.doi.org/10.11600/21450366.9.1aletheia.58.75
https://doi.org/10.1080/00131881.2020.1755605
https://doi.org/10.1080/00131881.2020.1755605

