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Trajectories in higher education:
ProUni in focus'

Vera Lucia Felicetti 2
Alberto F. Cabrera ®

Abstract

Trajectories in higher education and the University for All Program (ProUni)
are the central theme of this paper. The research question was: 7o what extent
were some factors experienced during university difficulties in the academic
trajectory of ProUni and non-ProUni graduates? The approach was quantitative
with an explanatory goal. Descriptive and inferential statistics were used in the
data analysis. The research subjects were 197 higher education graduates from
a Southern Brazil nonprofit institution who entered in 2005. 57 were ProUni
scholarship holders and 140 were non-ProUni. Results indicate that the highest
percentage of graduates who worked during college were not scholarship
holders. A T-test was performed after creating the scales for external (p =0.19)
and internal (p = 0.66) factors, indicating that in both factors there was no
statistically significant difference between being a ProUni scholarship holder
or not and the difficulties presented during their academic trajectory. Results
indicate the need for studies involving the set of higher education graduates
in order to better understand the difficulties faced by both groups of students
in their academic trajectories.

Keywords: Higher education. Trajectories. Graduates. ProUni.

1 Introduction

Regarding Principles and Purposes of National Education, the National Education
Guidelines and Framework Law (LDBEN?), Law no. 9,394 of December 20th,
1996 recommends, in Article 43, section II, that the goal of higher education is to

2 Centro Universitario La Salle. Canoas, Rio Grande do Sul, Brasil.
b Maryland University. College Park, EUA.

T This article is the result of a research project financed by the Conselho Nacional de Desenvolvimento Cientifico
e Tecnolégico — CNPq (National Council for Scientific and Technological Development-CNPq), Public Call
MCTI/CNPq no. 14/2013/Universal.

2 Lei de Diretrizes e Bases da Educacdo Nacional — LDBEN.

Recebido em: 16 jun. 2016

Aceito em: 22 nov. 2016

Ensaio: aval. pol. piibl. Educ., Rio de Janeiro, v.25, n. 95, p. 308-329, abr./jun. 2017



Trajectories in higher education: ProUni in focus 309

educate students in different areas of knowledge, qualifying them for placement
in professional sectors as well as to participate in the development of society
(BRASIL, 1996). Access and retention inherently precede higher-level education.
With regard to access, this is a problem that has dragged on over the years and
has been the subject of debates, both in politics and in education. Meanwhile,
as political and educational debates carry on, government programs have grown,
providing access to higher education.

Among the government programs aimed at access to higher education, we highlight
here the University for All Program — ProUni®. This program is mainly focused
on providing access to university to a portion of population that, without access
programs, would not have a chance to enter higher education let alone complete it,
especially the population with weaker “initial characteristics”. They have been
identified by Roemer (1998) as gender, age, race/ethnicity, disabilities, and
family or socioeconomic status, which correspond to difficulties or barriers that
are inherent to a person’s being.

Although access is the central objective of ProUni, countless criticisms have
been made regarding student retention through this program (CASTELLAIN,
2008; GASPAR, 2012; GUERRA, 2009; LIMA, 2008; SOARES, 2009;
VALLE, 2009). Retention in Brazilian higher education is a troubling issue,
given the high dropout rate, whether in public, non-profit or private institutions
(GAIOSO, 2005; LIMA, 2006; BAGGI; LOPES, 2011). Studies by Felicetti
(2011; 2014a) indicate dropouts at this level of education by both students who
are non-ProUni scholarship holders and scholarship holders, though to a lesser
extent in the latter group.

Staying at university until completion is a challenge not only for students
but also for universities, which need to develop student support programs in
order to keep them in the program, to succeed in it, and graduate (GOMES;
FELICETTI, 2015). In this sense, to recognize and understand what happens to
students during their trajectory at university becomes a major factor for their
retention. Studying students’ academic trajectories highlights the difficulties
they face, indicating aspects to be improved, created or changed in the student
environment (FELICETTI, 2014b; VITELLI, 2012).

3 The University for All Program (ProUni), created in 2004 and established by Law no. 11,096, January, 13,
2005, is aimed at providing scholarships, full or partial, to Brazilians with no degree, for them to study in
private higher education institutions, either for-profit or non-profit. According to Art.1, §§ 1 and 2 of Law
no. 11,096, full scholarships are granted to Brazilians with a per capita monthly household income that does
not exceed the amount of one (1) and 1/2 (half) minimum wages. For partial scholarships (50% or 25%), the
monthly per capita family income must not exceed the amount of three (3) minimum wages, according to
criteria set by the Ministry of Education (BRASIL, 2005).
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310 Vera Lucia Felicetti e Alberto F. Cabrera

Given the higher education, trajectory and ProUni triad, this article presents the
following research question: 7o what extent were factors experienced during
the university program difficulties in the academic trajectory of ProUni and
non-ProUni graduates? The answers to this question correspond to the results
of the second’ part of the analyses carried out with the database, referring to the
responses by the higher education graduates who enrolled in a nonprofit higher
education institution in Rio Grande do Sul in 2005.

Following this article, we present a brief theoretical background on the subject
of trajectories/retention in higher education, followed by the methodology, data
analysis, discussion and conclusions.

2 Theoretical contribution

The University for All Program is considered by many authors to be a program
that guarantees access to higher education but does not guarantee retention, due to
various difficulties faced by scholarship holders during their academic trajectory,
whether they are social, economic or cognitive (FERREIRA, 2011; MARQUES,
2010; PEREIRA FILHO, 2011; ROCHA, 2008; SENA, 2011).

Studies involving ProUni emphasize the need to develop a quality public basic
education, as a collaborating factor in good student performance in higher education
institutions (HEI), and by extension, retention (COUTO, 2008; NEVES, 2011;
SIMOES, 2011). Accordingly, Zago (2006) notes difficulties faced by students
from a federal university, graduates of public basic education, with regard to a
discrepancy in the basic courses. Thus, there is a need for public policies to support
and complement the program, including a quality basic education (COUTO 2008;
MELLO, 2007; NEVES, 2011; SILVA, 2006; SOARES, 2009).

The academic performance of ProUni scholarship holders has been pointed out in
several studies as being good, even though they come from public basic education,
thus showing an effort and dedication to overcome the barriers imposed by a
public education considered to be deficient (ALMEIDA, 2009; ALVES, 2008).
Alvarenga et al. (2012) also identified a lack of prerequisites with students from
a public university, graduates of public schools. The ProUni scholarship effort
has been pointed out as a key aspect to getting good grades and not losing the
scholarship (ESTACIA, 2009; FELICETTI, 2011; MONGIN, 2010; ROCHA,
2008; SENA, 2011). In many cases, a scholarship holder can lose the scholarship

4 This article is part of a project entitled “ProUni and non-ProUni scholarship holders entering higher education
in 2005 in an HEI: where are the graduates and how are they?".
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due to poor grades and may drop out of higher education. Although there are
scholarship holders who have dropped out, dropout percentages in relation to
non-scholarship holders are lower (FELICETTI; FOSSATTI, 2014; PINTO,
2010). Getting a ProUni scholarship and keeping it until graduation is considered
a meritocracy (FELICETTI, 2011).

Among several difficulties found in the academic trajectories of ProUni students,
the most frequent one was financial difficulty (ALVES, 2008; ALMEIDA, 2009;
ESTACIA, 2009; FACEIRA 2009; MARQUES, 2010; PEREIRA FILHO, 2011;
PINTO, 2010; ROCHA, 2008; SANTOS, 2011; SIMOES, 2011; SOUZA, 2011).
Pinto (2010) claims, in the ProUni scholarship holder report, that scholarship holders
believe that their non-scholarship holder colleagues also have financial difficulties.

Difficulties pertaining to the program and the university (FELICETTI, 2011;
NONATO, 2012), as well as adapting to academic life, to a new city, in the case
of students who had to move to another region or state to study, result in an
adaptation of customs and habits. This is also part of the academic trajectory,
making retention in the HEI difficult (ESTACIA, 2009; SANTOS, 2011). Another
obstacle or difficulty found in the college trajectory was the combination of work
with studies. Due to the necessary supply of food, transportation, materials such
as books, copies, among others, many needed to work during the undergraduate
program (ESTACIA, 2009; FACEIRA, 2009; MOGIN, 2010; PEREIRA FILHO,
2011; ROCHA, 2008).

Support by the HEI for students via welcome programs, monitoring, level
assessment, socialization and interaction among students and teachers are
contributing factors to retention in college (ESTACIA, 2009; KRAMES, 2010;
ROCHA, 2008). When level assessment and support for improvements in the
teaching and learning process are offered at the HEI, it allows students to get better
results in their learning, thus leading to success in the course and in the program
until graduation (BREGAO; FELICETTI, 2015). Family support strengthens
student retention and encourages them to complete the program (ESTACIA,
2009; ROCHA, 2008).

At the international level, one of the major references on the subject of retention
in higher education is Vincent Tinto’. His studies revolve around strategies to
reduce dropouts and increase retention. According to Tinto (1975; 1987; 1993),
dropouts are related to actions by both the students and the educational institution,
especially regarding the students’ interactions with their colleagues, teachers

5 Emeritus Professor at Syracuse University (USA), PhD in Sociology and Education from Chicago University.
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312 Vera Lucia Felicetti e Alberto F. Cabrera

and other institutional members. Institutional strategies, such as facilitating
student integration to the university environment, promoting opportunities
for interactions between colleagues and teachers, and creating knowledge
level assessment resources, contribute to staying at university. In other words,
students’ social and academic integration is essential to their retention at college
(RODRIGUEZ et al., 2013). Pedagogical and psychological support in the
academic trajectory also contributes to retention at the HEI. The support for
changing majors also contributes to retention and completion (PARRA et al.,
2013; REGUEYRA, 2013).

Studies involving “non-traditional” students, those with weaker “initial
characteristics,” also indicate the need for institutional programs aimed at improving
student integration, as well as providing pedagogical tools to teachers, so that
they can better cope with the differences presented in the educational context
(BEAN; METZNER, 1985).

Studies by Oloriz and Fernandes (2013) indicate the type of basic education school
as an influencing factor in retention. Maintaining relationships with family and
friends prior to attending university also constitutes support for student success
and, by extension, university retention and completion (CABRERA et al., 1992a;
1992b; 1993; 2015).

Organizational changes, the higher education organization system, assessment
and financing are also aspects related to retention in higher education (DE VRIES,
2011). Aspects such as good class attendance, incoming age and job activities
during the undergraduate program are also intervening factors in retention in
college (FIORI; RAMIREZ, 2013).

Considering that the purpose of higher education is to educate students in different
fields of knowledge, studying student retention/trajectories in higher education
from different perspectives and topics, as shown above, constitutes a relevant
factor in order to better outline trajectories at university.

Accordingly, this work presents a study involving both graduates of higher
education who were ProUni scholarship holders and those who were not.

3 Methodology

The methodological approach of this study was quantitative in nature
with an explanatory goal and intended to answer questions on aspects that
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pervaded the academic trajectories of the subjects invited to participate in
this research.

The nature of the questions included in the research instrument justifies the
use of a quantitative approach, since the purpose of these questions was
to contribute and increase the understanding of the reality surrounding the
academic trajectories of higher education graduates. These questions involved
past facts, assuming, according to Silva and Menezes (2001), an ex post facto
form of research. For Kerlinger (1984), ex post facto studies try to explain or
understand aspects involving the variables studied, allowing new studies to
emerge. We question here issues related to the academic career of the graduates
who participated in this study. These graduates are from a non-profit higher
education institution in Rio Grande do Sul (Brazil), entering in 2005 in the
various university programs and graduated in June 2014, when this research
study began. 3,967 students entered this institution in 2005, of which 1,473
(37.13%) had graduated in June 2014.

The graduate students’ contact information, such as e-mails and phone numbers,
had been provided by the institution. All ethical standards of confidentiality were
observed and respect for the participants maintained. Of the 1,473 graduates,
8226 (55.80%) could not be contacted, thus there were 651 (44.2%) candidates
left to answer the questionnaire. Of the 651 potential participants, 186 (28.57%)
had no email registered at the HEI, being contacted initially by phone and
invited to answer the research instrument via email. From the initial contacts
by phone, 75 (40.32%) provided their e-mails and answered the instrument.
Among the 465 (71.43%) with valid e-mails provided by the HEI, 122 (26.24%)
answered. Thus, there was a total of 197 answered questionnaires (30.28% of
the 651 contacted). After exhausting all contact possibilities, all phone calls
and (re)sending of e-mails had been complete, which took place from August
2014 to March 2015. For Marconi and Lakatos (2009), the average number
of responses sent via e-mail is around 25.00%, with 30.28% being above the
expected average.

The survey questionnaire was generated in the Google Drive program, which
provided a link for each generated instrument. The link was associated to the code
sent to the graduates with an invitation letter. This association was necessary to
confirm whether the respondent had sent the completed instrument more than
once, which did not happen in this investigation. This code also allowed the

¢ Those with invalid phones or e-mails and those with no phones or e-mails.
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researchers to control who had answered, in order not to repeat the e-mails sent
and enabling phone contacts to those who had not answered.

The research instrument questions included aspects regarding who paid for
college, whether graduates worked during the academic trajectory or not, whether
work was a difficulty or not and whether or not there were financial difficulties,
or a lack of material resources such as books, computer, internet at home, etc.
We also asked whether the distance between the school and home or work was
a difficulty, whether they had difficulties interacting with colleagues inside and
outside of the classroom, whether there were learning difficulties due to a lack
of prerequisites coming from basic education, and finally, whether they faced
discrimination. In addition to the questions related to aspects that permeated the
academic trajectory, the research instrument had questions of a socio-demographic
nature, such as gender, age, race/ethnicity, and whether they were a ProUni
scholarship holder or not.

The responses were organized in an Excel worksheet. Then, the data were imported
to Stata/IC13.1, in order to perform the statistical and inferential analyses relevant
to this study, following Acock (2014). Values given for responses involved a
degree of agreement on a Likert scale and were assigned inversely, since they
were negative responses, thus resulting in the following: strongly disagree was
assigned 5; partially disagree, 4; neither agree nor disagree, 3; partially agree,
2 and strongly agree, 1. These assignments were necessary in order to calculate
the average and standard deviation. Thus, 5 was considered a maximum average
in each group analyzed.

The analysis performed compared graduates who were ProUni scholarship holders
with those who were not. A y2 (chi-square) was calculated to test the association
between being ProUni scholarship holders or not, having worked during college
and who paid for college. A factorial analysis was used to examine the contribution
of each component (question), in order to group the latent variables according
to their degree of internal consistency. The internal consistency of the degree of
reliability was classified into 5 Cronbach Alpha scales, distributed as follows:
very low (a < 0.30), low (0.30 < a < 0.60), moderate (0.60 < a < 0.75), high
(0.75 <0 <0.90) and very high (a > 0.90) (CRONBACH; SHAVELSON, 2004;
FREITAS; RODRIGUES, 2005). After identifying the factors and creating the
scales involving external factors (financial dif + resources_dif /2) and internal
factors (interaction_dif in + interaction_dif out + prejudice dif) /3), the t-test
was used to test the possible differences in factor averages between both ProUni
and non-ProUni groups. The significance levels smaller than 5% (p < 0.05)
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were considered significant and values between 5% and 10% (0.05 and 0.1)
were considered indicative of significance (BOS, 2012).

4 Data analysis

197 respondents were represented by 81 (41.12%) male graduates and
116 (58.88%) female graduates. Regarding age, most were under 25 upon entering
university in 2005, totaling 134 (68.02%).

Table 1 contains data about who worked during college. As can be seen,
most of the respondents, whether ProUni students or not, worked during this
academic period. Of the 140 graduates who were not ProUni scholarship
holders, 119 (85.00%) worked during college, and among the 57 scholarship
holders, 46 (80.70%) worked. Although there was no statistically significant
relationship between the graduate groups and the variable worked during college,
p = 0.458, we can see that the highest graduate percentage of those who did
not work during college corresponds to the scholarship holders of the program.

As for the question regarding college payment, the answers are in Table 2. We can
see that among the non-scholarship holders the highest percentage (42.86%)
corresponds to the family paying for college, followed by the student himself
(38.57%). This makes it clear that students need to work during college to pay for
it. We can also see, according to the data presented in Table 2, that 26 graduates
had another way to pay for college, 13 of them through the FIES Student Financing
Program (Financiamento Estudantil — FIES), and the other 13 had another form
of aid, which may be scholarships from the company where they worked.

There was a statistically significant relationship between the groups of graduates
and the “college payment” variable, with p = 0.0001. The need to work during

Table 1. Worked during college.

Not . Association between
ProUni ProUni Total being ProUni t
Variable Factors rotni eing Frotni or no
Fr. (%) X2, df

Worked during No 21(15.00)  11(19.30) 32(16.24)

0.458
college

Yes 119 (85.00) 46 (80.70) 165 (83.76)
Total 140 (100) 57 (100) 197 (100) -

Source: Database composed of questionnaire responses (2015).
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college was observed in a similar proportion between the two groups interviewed,
although their studies had been fully paid by the scholarship in the case of the
ProUni group.

Table 3 presents the average for the variable “difficulties found during the academic
trajectory” between ProUni and non-ProUni graduates. We also present in this
Table the difference between averages for each type of difficulty, as well as the
result of the t-test for significance of the differences of the averages between
being ProUni or not. We note here that the smaller the average is, the greater the
difficulty presented, and that the average among the responses corresponds to 3.0.

Table 2. Who paid for college.

Not ProUni ProUni Association between

College payment being ProUni or not
Fr. (%) X2, df

Yourself 54 (38.57) 0

Your family 60 (42.86) 0

ProUni scholarship holder 0 57 (100) 0.0001

FIES 13 (9.29) 0

Other 13 (9.29) 0

Total 140 (100) 57 (100)

Source: Database composed of questionnaire responses (2015).

Table 3. Average of difficulties found during the academic trajectory.

Not . Difference

Difficulties ProUni protni Difference _ significance
Mean p

Working 2.64 2.93 -0.29 0.91
Financial 2.22 2.44 -0.21 0.85
Material resources 2.89 2.35 0.53 0.01
Distance 3.10 2.95 0.15 0.28
Interaction in classroom 442 4.65 -0.23 0.93
Interaction outside classroom 439 4.54 0.15 0.16
Learning 3.20 3.30 -0.10 0.67
Discrimination 4.57 4.35 0.22 0.08

Source: Database composed of questionnaire responses (2015).
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As can be seen in Table 3, there was a statistically significant difference
(p=10.01) only for the averages for the difficulty with “material resources”
(such as having a computer, internet access at home, books, etc.), and
between being ProUni, which obtained a lower average (2.35), and not being
ProUni. This proves that ProUni graduates would have had greater difficulty
with material resources than their non-scholarship holder colleagues. The
Discrimination difficulty presented a statistical difference indicating a
significance of p = 0.08, where the ProUni group again obtained a lower
average (4.35), indicating greater difficulty with discrimination than their
non-ProUni colleagues.

Although there was no significant difference in the averages of other kinds
of difficulties between graduates, we observed that the non-ProUni graduates
experienced greater financial difficulty than their ProUni colleagues.
Moreover, in the working during college variable, the former group also
had greater difficulties. That is, they had an average of 2.22 for financial
difficulty, and 2.64 for the working during college difficulty. This can be
explained by the fact that they have to pay for college, since 38.57% (see
Table 2) of the non-scholarship holders were responsible for their monthly
payments, as well as by the 85.00% (see Table 1) of non-scholarship holders
who worked during college. Classroom interaction also showed to be a
major difficulty among those who were not scholarship holders, although
the average is close to 5, corresponding to not strongly agreeing that this
item had been a difficulty.

Table 4 contains questions that showed clusters, that is, difficulties presented
during the academic trajectory grouped into external and internal factors.
The questions that addressed distance between the school and home or work,
learning due to the lack of prerequisites in basic education, and working during
college as being difficulties during the college trajectory did not form clusters,
so they are not presented in Table 4. As can be seen, the Cronbach’s Alpha
found for difficulties external to the college environment was 0.56, which
is considered to be a low internal consistency (0.30 < a < 0.60), according
to Cronbach and Shavelson (2004). For internal difficulties, the Cronbach’s
Alpha was 0.73, which, according to the same authors mentioned above,
represents a moderate internal consistency (0.60 < a < 0.75). Therefore,
these two sets of questions need to be better formulated, including questions
that are better organized in order to improve the internal consistency of the
set of situations that may represent difficulties for students during their
academic trajectory.
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Table 4. Contribution of the component factors in the Cronbach’s Alpha test.

Satisfaction indicators Theoretical dimension

Contribution of each

Variables component factor in the test
Factors

Internal External
difficulties difficulties

Financial 0.3906 0.7342

Material resources 0.5119 0.6478

Difficulties Interaction in classroom 0.8015 -04113
interaction outside 0.7921 -0.3466

Discrimination 0.6906 -0.0205

Internal consistency (Alpha) - 0.7300 0.5600

Source: Database composed of questionnaire responses (2015).

A t-test was also carried out after creating the scale for the external (p =0.19) and
internal (= 0.66) factors, and in both, there was no statistically significant difference
between having a ProUni scholarship or not, and the difficulties presented in their
academic trajectory. This means that there is no significant difference between the
responses of the two groups of graduates and the difficulties they faced. We can
conclude that both groups had the same difficulties. This may show that students
entering university via ProUni face the same problems as their non-scholarship
holder colleagues, which indicates that both groups need the same support and
services to be able to remain in college and graduate.

5 Discussion

The data related to working during college indicate that most participating
graduates in this study worked during graduation. Moreover, if, on the one hand,
the data pointed out that having a scholarship leads to graduation without needing
to work, although with a percentage lower than 20.00%, on the other hand, the
same data show that most graduates who were not scholarship holders worked
during their academic trajectory. This shows that working during college, in the
Brazilian reality, is a characteristic that pervades higher education, whether the
students are scholarship holders or not. This could not be any other way, since,
from the number of private HEIs in Brazil, which account for over 80.00% of
the existing HEISs in the country, most have higher enrollments in their evening
classes. This is better evidenced in Table 5.
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Table 5. Total enrollment summary in undergraduate programs in 2013 (Fr.(%).

Variable Day Evening Total

Public 1,095,894 (61.64) 682,080 (38.36) 1,777,974
Private 1,177,308 (26.91) 3,197,123 (73.09) 4,374,431
Brazil 2,273,202 (36.95) 3,879,203 (63.05) 6,152,405

Source: INEP, 2013.

Table 5 shows that in 2013, of the 4,374,431 (71.10% of the total in Brazil)
enrollments in private institutions, 73.09% were in the evening, while 1,777,974
(28.90% of the total) in the public sector, 38.36% corresponded to evening classes.
These data show that enrollments in evening courses in Brazil correspond to
63.05% of all enrolled students (INEP, 2013). Given this, Gongalves (1987) states
that it would be more natural to study before work, and only after completing the
educational and professional development of the student, as a graduate, would
they start to engage in professional activities. However, according to the author,
“the reality of facts, emerging from the socio-economic conditions, often brings
together the double status of employee and student within the working person”
(GONCALVES, 1987, p. 11). Thus, according to the author, instead of studying
in order to work, one works in order to study.

The sentence posed by Gongalves (1987) is clear, because graduates participating
in this study indicated in their answers the need to work in order to remain at
university, whether they were scholarship holders or not. For Barreiro and Terribili
Filho (2007), the evening period is characterized by students who work during
the day, in order to obtain financial resources to pay for college and stay there
until graduation.

Working during the academic trajectory proved to be a greater difficulty among
non-scholarship holders, though with a small difference between averages. This
can be explained by the fact that, in addition to having to pay the costs of food,
transportation and materials, they also had to pay the monthly college fee, while
their scholarship holder colleagues did not. These research findings go beyond
what has been found in studies by Estéacia (2009), Faceira (2009), Felicetti (2011),
Mongim (2010), Pereira Filho (2011), Rocha (2008) and Santos (2011), which
studied only ProUni students who had to work to remain in college, as well as
difficulties in reconciling work with studies.

Data from this study include scholarship holders and non-scholarship holders who
graduated, making it clear that both groups have similar difficulties, which agrees
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with Pinto’s study (2010), in which the ProUni students interviewed recognized
that their non-scholarship holder colleagues also had the same difficulties in
their academic trajectories. This shows that entering university, with or without
a scholarship, is just the first step and is not the only obstacle to be overcome, but
it does represent the beginning of an arduous trajectory for anyone who enters it.

In other words, the data presented here seem to make clear that providing
opportunities for access to higher education to students seen as having weaker
“initial characteristics” puts them on the same level of difficulties faced by their
colleagues. In other words, being in college puts them in the same battle against
difficulties of retention and completion at the university. These pieces of evidence
are supported by the results of the t-test performed on the external (p = 0.19)
and internal (p = 0.66) factor scales, indicating that there was no statistically
significant difference between having been a ProUni scholarship holder or not and
the difficulties presented in their academic trajectory. These findings make two
predictions: the first is that ProUni puts its incoming students on the same level as
their non-ProUni colleagues regarding their retention/trajectory at university, and
the second is the importance of welcome programs, support and the development
of strategies in order to meet the needs of the student body to remain in college
and get a quality education. This is the central point to be observed in processes
regarding the evaluation of quality in higher education, because only a quality
education is able to meet the requirements imposed on exercising a profession,
when placed in society as university graduates.

6 Conclusion

There are countless factors that can contribute to student retention or dropouts at
HEIs, with or without a scholarship, since, for both groups of incoming college
students, it constitutes a new student context, unlike the one they experienced
in basic education. Surely, this new reality will be permeated by new contexts
or difficulties, such as study habits, commitment to studies, autonomy, work
conditions and habits, financial conditions, residence, transportation, food, health,
relationships with family, with their origins, with the student environment, the
institutional environment, culture and leisure.

However, if, on the one hand, entering higher education represents a victory for
students, especially for those taken as having “initial disadvantages”, on the other
hand, it will be a challenge to remain there and graduate, given all the intervening
factors that pervade academic trajectories. Thus, investigating academic trajectories
is relevant to understanding and to developing mechanisms capable of keeping
students at university until graduation. However, investigating the trajectories of
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only graduates from public schools, those with “initial disadvantages”, or only
those who have or had a ProUni scholarship, gives only a partial view of what
happens during the trajectories in this student universe, ignoring what happens
to other students. Only by studying the entire student body and comparing their
experiences, confrontations and difficulties is it possible to identify and/or
understand all the problems surrounding the university context.

Only by studying the universe of all higher education graduates will it be possible
to establish whether the University for All Program is meeting its goals, as well
as making changes, not only in the social context of its scholarship holders or
at university, but mostly in society as a whole. Thus, we will be evaluating the
program’s continuity or not, as well as its improvements or expansion.

Let us not be naive to take the study presented here as a definitive configuration
of the difficulties faced by higher education graduates during their academic
trajectory, but as a study that provides an overview of the academic trajectory of
students from a nonprofit HEI in southern Brazil. This study indicates that facing
the academic reality is a challenge to all incoming students, thus answering the
main research question of this study: To what extent were some factors experienced
during university difficulties in the academic trajectory between ProUni and
non-ProUni graduates? 1t also pointed out the need and importance of studies
involving higher education graduates.

Access and retention in higher education need to be understood as an interaction
between the structural characteristics of society, such as current policies and feasible
actions within the reach of universities, families and students (FELICETTI, 2011).
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Percurso na educagdo superior: o ProUni em foco

Resumo

O percurso na Educagdo Superior e o Programa Universidade para Todos (ProUni)
correspondem a temdtica deste artigo. A questdo de pesquisa foi: Em que medida
alguns fatores experienciados durante a universidade foram dificuldades no percurso
académico entre egressos ProUni e ndo ProUni? A abordagem foi quantitativa com
objetivo explicativo. Foi usada estatistica descritiva e de inferéncia na andlise dos dados.
Os sujeitos da pesquisa foram 197 egressos da Educagdo Superior de uma Institui¢do
Comunitaria do Sul do Brasil que ingressaram em 2005, dos quais 57 eram bolsistas
ProUni e 140 nado bolsistas ProUni. Os resultados indicam que o maior percentual de
egressos que trabalharam durante a graduagdo foi de ndo bolsistas. O T-test foi realizado
apos a criagdo das escalas para os fatores externos (p = 0,19) e internos (p = 0,66),
indicando que em ambos os fatores ndo houve diferencga estatisticamente significativa entre
ter sido bolsista ProUni ou ndo e as dificuldades apresentadas no percurso académico.
Os resultados sinalizam a necessidade de estudos envolvendo o conjunto de egressos da
Educagdo Superior de modo a melhor identificar as dificuldades enfrentadas por ambos
os grupos de alunos no contexto académico.

Palavras-chave: Educagdo superior. Percurso. Egresso. ProUni.

Trayectoria en la educacion superior: ProUni en la mira

Resumen

La trayectoria en la Educacion Superiory el Programa Universidad para Todos (ProUni)
son los temas de este articulo. La pregunta de investigacion es: jen qué medida algunos
factores experimentados durante el proceso de formacion en la universidad fueron
dificultades en la ruta académica entre los egresados ProUni y no ProUni? El enfoque
fue cuantitativo con objetivo explicativo. La estadistica descriptiva e inferencial fueron
utilizadas en el andlisis de datos. Los sujetos del estudio fueron 197 egresados de la
educacion superior de una institucion comunitaria en el sur de Brasil, que iniciaron sus
estudios en 2005, de los cuales 57 eran becarios ProUni y 140 no becarios ProUni. Los
resultados indican que el mayor porcentaje de egresados que trabajo durante la graduacion
fue de no becarios del ProUni. Se llevo a cabo la prueba T después de la creacion de
escalas para factores externos (p = 0,19) e internos (p = 0,66), lo que indico que en
ambos factores no hubo diferencia estadisticamente significativa entre haber sido becario
ProUni o no y las dificultades que presentaron en el camino académico. Los resultados
indican la necesidad de estudios con el conjunto de egresados de la educacion superior
con el fin de identificar mejor las dificultades que tienen ambos grupos de estudiantes
en el contexto académico.

Palabras clave: Educacion superior. Camino. Egresado. ProUni.
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