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Cooperative Learning Through Mounier’s Personalism in the 
European Higher Education Area (EHEA)

Abstract: This paper discusses the need to answer the question of what it 
is to be a person, if we want to give students a truly all-round education, 
in accordance with the purposes of the European Higher Education Area. 
Since the Personalist philosophy of Mounier is built around the concept 
of the person, we explain the structures of the human person according to 
Mounier, proposing how they might be promoted in higher education through 
cooperative learning.

Keywords: Education; cooperative learning; Bologna; Mounier; personalist 
philosophy.

Aprendizaje cooperativo a través del personalismo de Mounier en 
el Espacio Europeo de Educación Superior (EEES)

Resumen: en este artículo se discute la necesidad de dar respuesta a la 
pregunta de qué significa ser una persona, si queremos darles a los estudiantes 
una educación realmente integral, de conformidad con los objetivos del 
Espacio Europeo de Educación Superior. Debido a que la filosofía personalista 
de Mounier se construye alrededor del concepto de la persona, explicamos las 
estructuras de la persona humana según Mounier y proponemos una manera 
de promoverlas en la educación superior a través del aprendizaje cooperativo. 

Palabras clave: educación; aprendizaje cooperativo; Bolonia; Mounier; 
filosofía personalista.
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�e divergences observed between the competencies of European univer-
sity graduates and the quali�cations required in the business world 
(Bardhan, Hicks, & Ja�ee 2012; García-Aracil & Van der Velden 2008; 
Reyes & Gálvez 2011; Salas 2012) justify the need to further investigate 
the educational methods that would best bring to the fore the capacities 
most needed by students if they are to adapt with greater �exibility to 
the demands of the labor market. Preparation for the job market, prepa-
ration for life – as active citizens in a democratic society (Humphreys 
2011)–, personal development, and the acquisition and maintenance of 
an advanced basis of knowledge are the four purposes de�ned by the 
Bologna Working Group on Quali�cations Frameworks (2005, 23) as 
goals of the European Higher Education Area (EHEA).

�e scope of these targets leads to a comprehensive development of 
the student implying knowing and understanding, knowing how to act, 
and knowing how to be (Bologna Working Group 2005); as Bologna 
proposes the all-round education of the student, the teacher must 
understand in depth what it means to be a person in order to improve 
his teaching and only then will advances be made possible in student 
learning (Stronge, Ward & Grant 2011).

What is it to be a person? �e contribution of this paper is to answer 
this question on the basis of Mounier’s philosophy, and to propose coope-
rative learning as a methodology for the development of those aspects of 
the students derive from the proposed concept of the human person.

Personalist philosophy is used in this paper to explore this concept 
in greater depth for two reasons. �e �rst consists in the fact that this 
current of philosophical thought is constructed technically around the 
concept of the person (Burgos 1997), considered the element of expe-
rience from which reality is known, and is, moreover, a philosophy 
committed to solving the problems of everyday life, forming itself again 
according to what reality requires (Berenguer 2002), which is particu-
larly interesting in a changeable environment like the present. �e second 
reason is based on the concepts of �exibility and constructive criti-
cism that characterize Personalism, which accepts any line of thought 
which might help to understand reality even when that thought seems 
contrary to its own theoretical approach (Mounier 1948); this �exibi-
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lity greatly enhances the student’s chances of achievement, because it 
implies a breadth of vision that allows reality to be perceived, not only 
in one direction, but in all possible directions. Accordingly, given that 
the changes proposed by the Bologna Plan are based on the need to 
connect the world of education with real life (Lave and Wenger 1991; 
Salas, Sanchez-Martínez and Rodríguez-Ferrero 2012), the main reason 
for using Mounier’s line of thought to improve educational methods is 
its basis in practicality, constructive criticism and commitment, as well 
as Mounier’s desire to move thinking forward.

A substantial body of research (Carpeño et al. 2011; Pérez-Martínez 
et al. 2010; Reyes and Galvez 2011; Ruiz-Gallardo et al. 2011) evidences 
the range of competencies de�ned by the EHEA that students can learn 
through the di�erent techniques of cooperative work; here we want to 
emphasize that this methodology is also an appropriate means of imple-
menting Mounerian Personalist philosophy within the educational 
framework proposed by Bologna. Mounier (1949) sees the person as a 
relational being, stressing the need for the other that the human being 
has for his personal growth. �erefore, the student realizes himself, not 
only in himself, but through others (Martin & Dowson 2009) and the 
cooperation promoted by cooperative learning, with its common objec-
tives, mutual rewards, shared resources and complementary roles (Qin, 
Johnson & Johnson 1995; Zakaria & Iksan 2007), fosters precisely those 
aspects that involve personal growth (Johnson & Johnson 2005); this 
allows cooperative learning to be considered a suitable means of achie-
ving the development of the student as a whole person (León et al. 2011). 
In addition, these personal and relational aspects are realized through the 
cognitive, volitional and a�ective faculties of the student which should be 
comprehensively promoted according to EHEA guidelines.

�e purposes of this paper are three. First, it seeks to clarify the 
concept of the human person by �rst providing a conceptualization 
comprising the anthropological existentialist view, and a second concep-
tualization which adds Mounier’s Personalist contributions to the former. 
Second, using the theoretical research method, it aims to analyze in 
depth those dimensions of the human person proposed by Mounier, 
which would enrich the student’s all-round development. �ird and last, 
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and in parallel with the second objective, it synthesizes the suitability 
of cooperative learning as a methodology for the development of the 
competencies proposed by Bologna and promoted by the Personalism 
of Mounier, using the deductive conceptual method.

�e starting point is the conceptualization of the human person 
which will serve as a guide throughout the article and we discuss the 
extent to which the changes in the concept of education instigated by 
the Bologna Process can be e�ected through cooperative learning. 
In the second and third sections we delve into the personal universe 
of Mounerian philosophy, explaining how each of the aspects and 
potentialities of the person can be fostered through cooperation. 
Finally, we incorporate the contributions of Mounier into the initial 
concept of the human person, and we suggest further research in order 
to demonstrate with greater clarity which dimensions of the student 
must be nurtured and cultivated in the sphere of university education.

Conceptualization of the Human Person and the 
Suitability of Cooperative Learning to Develop the 
Competencies of Bologna

If we want to achieve the all-round development of the student during 
the educational process, it is essential to take the concept of the human 
person as our reference point, as only in that way we may know the 
student in all his breadth and complexity.

�is work adopts the anthropological view of the human being of 
�omas Aquinas, followed by that of existentialist philosophy and Perso-
nalism, which sees the human person as a unity of body and spirit, through 
which it knows (senses and intelligence), desires (will) and feels (a�ectivity); 
both intelligence and will are faculties that refer to another entity, because 
the person knows something and desires something, whereas a�ectivity is a 
purely subjective aspect of the person, which accompanies his actions.

�e values of the human person can be explained on this basis, since 
these are the ideals that guide the person in his personal growth, and in 
this way generate the motivations or reasons for his actions. Depen-
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ding on his chosen reason, the person will adopt one attitude or another, 
which will then give shape to the act; these acts may be cognitive and 
volitional, but the person �rst knows something –knows the truth of 
something– and then wants it –if he thinks it is good–, because he 
cannot desire what he does not known, so that the volitive act must be 
preceded by the cognitive act. In addition, the attitude adopted towards 
the act will a�ect the person’s feelings or a�ective sphere, which always 
accompanies him in the execution of his acts. Responsibilities arising 
from such acts will leave scope for a feedback process which, through 
the emotions, will allow him to judge whether his actions are, indeed, 
directed towards the ful�llment of his values and, therefore, towards his 
personal ful�llment.

�e main innovation of the Bologna Process is to broaden the concept 
of education, from a process in which both instruction and acquisition of 
knowledge predominate, to one in which, besides knowing, the student 
has to learn to act and to be. Although it is not the object of this research 
to investigate the di�erent cooperative learning techniques, it is necessary 
to highlight the suitability of the cooperative learning methodology to the 
acquisition of the skills considered most important for the professional and 
personal development of students under the requirements of Bologna, also 
considering that team work is recognized today as one of the most impor-
tant demands of the labor market (Mathieu et al. 2008).

Cooperative learning refers to those methods which involve students 
to work together in small groups or teams to help each other in learning 
academic discipline (Slavin 1991), or in other words, the educational 
use of small groups where students work together to maximize their 
own learning and that of others (Johnson, Johnson & Holubec 1999a). 
It is based on promoting positive interdependence, face-to-face inte-
raction, the sense of responsibility of each member of the group, the 
acquisition of interpersonal and group skills, and group evaluation of 
the goals they are achieving and the e�ecting working relationships they 
are maintaining (Johnson & Johnson 2009; Slavin 1990, 1996).

Numerous studies reveal that students who have bene�tted from 
cooperative learning haver academic achievements than those who 
have learned with the traditional methodology (Bowen 2000; Gillies 
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2003; Herrmann 2013; Hsiung 2010; Johnson & Johnson 2002); the 
works of Bowen (2000), Dochy et al. (2003), Johnson (2003), Johnson 
and Johnson (1989, 1999, 2002, 2007), Johnson, Johnson and Stanne 
(2000) and Slavin (1990, 1991, 1996, 2011) should be noted here, as they 
clarify the results obtained in a large number of studies on cooperative 
learning. Furthermore, it has been shown that this methodology facili-
tates the social, emotional and psychological development of students, 
with regard to social support, quality relationships of students, attitude 
to learning and learning skills (Gillies 2003, 2008; Johnson & Johnson 
1990; Pinho-Lopes, Macedo, & Bonito 2011; Smith et al. 2005; Tran 
& Lewis 2012); speci�cally, Bertucci et al. (2010), as well as Chen and 
Wang (2013) note that students’ self-esteem improves in cooperative 
work because they are involved in cooperative e�orts. Also, Johnson 
and Johnson, R. T. (2009) and Slavin (2011) argue that the positive rela-
tionships promoted among students by cooperative learning increase 
motivation, persistence and degree of commitment to the achievement 
of group goals, as well as productivity, satisfaction and the sense of 
personal responsibility for their achievements.

Finally, and in accordance with the EHEA objective of the student’s 
all-round development, this teaching method encourages personal growth 
since “cooperativeness is positively related to emotional maturity, well-
adjusted social relations, strong personal identity, ability to cope with 
adversity, social competencies, basic trust and optimism about people, self-
con�dence, independence and autonomy, higher self-esteem, and increased 
perspective taking skills” (Johnson & Johnson 2009, 372).

�is educational methodology allows an enhancement of all 
three anthropological aspects of the person, cognitive, volitional and 
emotional, i.e., it encompasses the totality of the spirit of the human 
person described above and, thus, embraces the main idea of the Bologna 
process, which consists in placing students at the core of the learning 
process. In other words, the term learning refers to an active process on 
the part of the learner (Barco & Pérez 2007; Herrmann 2013; Peterson 
1997; Von Glasersfeld 1989) by which he acquires not only knowledge, 
but also the necessary competences for the successful application of this 
knowledge in his personal and professional life (Smith et al. 2005).
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Mounier’s Personalism in the European Higher 
Education Area 

While Personalism is not wholly identi�ed with Emmanuel Mounier’s 
thought, he is considered the founder and one of the most in�uential philo-
sophers of this philosophical tendency (Burgos 2005). �e choice of this 
author in reviewing the foundations of education proposed by the EHEA is 
based on his intention to “awaken every person to his vocation and encou-
rage him toward a life that assures him not the maximum output, but the 
maximum expansion” (Mounier 1934, 11). One of the challenges of higher 
education must be precisely to direct students to where they believe they 
can give most of themselves, that is, to their optimum expansion.

Mounier’s philosophy revolves around designated structures of the 
personal universe, which constitute the basis for understanding the human 
being and, hence, to determine that the following aspects of the person 
should be dealt with or developed: unity of body and spirit, communication, 
inner being, confrontation, conditional freedom, dignity, and commitment.

Unity of Body and Spirit 
According to the Personalist anthropological view, if the human 
being is understood as a unity of body and spirit, then it is necessary 
to cultivate both, whilst seeking a balance between them. Mounier 
clearly expresses this unity of �esh and spirit in person, when he says, 
“I cannot think without being, or be without my body” (1949, 14), 
and he structures the process of personalization of the human being 
around this basic anthropological idea.

In higher education it is necessary to highlight the importance 
of being perceptive vis-à-vis reality, since the more fully the student 
grasps reality, the greater will be his ability to adapt to it; López 
(2004) says that person is more independent and free when he is 
open to and makes the most of the opportunities he has to create 
something valuable, thus, to offer new opportunities to others in 
order to enhance their chances.

�erea�er, it is essential that students learn to reason correctly 
about the reality they are studying, according to their level of knowledge 
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on the subject and their level of mental maturity (Vygotsky 1987); this 
capacity will allow them, �rst, to properly understand reality in keeping 
with their experience and previous knowledge, and second, to develop 
the skills of being creative and decisive in the face of change, to argue 
a point adequately, to synthesize and structure a speech, and also to 
develop analytical and research skills.

In this way, students acquire the competencies of knowledge and 
skills in accordance with the EHEA approach, which considers it essen-
tial to involve the student in the reality he is studying so that he can 
confront di�culties with con�dence, and so that he can approach any 
issue or situation he is presented in a creative way (Birenbaum et al.
2006). Consequently, in this changing environment it is especially inte-
resting to develop the student’s creativity because it makes di�erentia-
tion possible, since it is the stamp of the person, which gives him its 
unique character (Marín 1998).

Communication
One of the fundamental principles of Personalism is that the human 
being should not only look inward, but also outward, because he 
achieves personal ful�llment not just by and in himself, but also and 
primarily through others (Rumayor 2010); hence the appropriateness 
of cooperative learning to the implementation of this philosophy in the 
development of this ability, which is considered by the EHEA as one of 
the major skills to be developed in the university taking into account the 
fact that team work is recognized today as one of the most important 
demands of the labor market (Mathieu et al. 2008).

Mounier says (1949) that communication presupposes as original 
acts going outside of oneself, understanding, assuming responsibilities, 
giving, and being loyal. Capitán (1978) summarizes this attitude as the 
ability to put aside one’s own point of view in order to see something 
from the viewpoint of others, respecting their uniqueness. �e rela-
tionship with others requires, if it is to be successful, respect for their 
being; on this premise, going out of oneself involves discovering all 
potentialities which, belonging to one´s own being and to that of others, 
can only be realized through communication between them.
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Inner Being
Mounier considers the person as a union of communication and inte-
riority (1949), bearing in mind the necessary complementarity between 
both. If the human being cultivates his inner dimension, this can result 
in improved relations with others, since knowing himself involves disco-
vering the potentialities of the person, many of which cannot become 
real without the participation of other people. Both aspects are essential 
for personal growth, but it is essential to �nd a balance between the 
subjectivity which comes from privacy and the objectivity invited by 
communication, such one may nourish the other.

�e human being needs to look within himself to deepen his thoughts 
and to �nd the basis of every decision in the direction of his life; in this 
way his inner life is enriched and new possibilities of action open up which 
may also bene�t others. �e interiority of the person is directly related to 
the sense of purpose or vocation which he seeks to realize through his 
actions and that may be simply a value, such as justice, truth, or love, or 
that may be de�ned by his calling or profession.

According to the guidelines of EHEA, the educator must serve as a 
guide or a model (De Miguel 2006). From the point of view of Moune-
rian Personalism this mission of the teacher is crucial, as it helps the 
student to discover his goal and to value his freedom, from which he can 
decide what to do in order to grow as a person.

Confrontation 
�ere is an essential link between the decisions that a person makes in 
the course of his life, because through them he is making his way to his 
goal, or in Mounier’s words, “when I choose this or that, I choose myself 
indirectly in each decision, and in making the choice, I am constructing 
myself ” (1949, 37).

In education, therefore, it is essential that the teacher respects the freedom 
of the student and lets him make his own decisions, even at the risk of 
being wrong, so that he can learn from his failures and strengthen his 
self-esteem (González 2003; Mounier 1957). Teacher’s role is to accom-
pany the student in order to help him discover his achievements, and 
to encourage him in the face of di�culties, so that he gains con�dence 
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and his self-esteem is boosted. Mounier suggests “we must restore the 
person’s sense of responsibility and of his enormous power when he has 
faith in himself ” (1949, 47).

Conditional Freedom
�e sense of freedom with which person is born enables him in the 
course of his life to achieve his independence, and that is where educa-
tion plays a fundamental role. To understand the possibilities available 
for self-ful�llment in a person it is essential to understand that, like all 
his being, his freedom is limited, restricted, conditional, since he will 
otherwise think he has rights that are not in fact his due. A person’s own 
way of being, his freedom, is conditioned by what is given to him, as 
such Mounier (1949) highlights:

I am given to myself and the world preexists me. �is being my nature, 
there are multiple factors weighing on my very freedom, that which 
comes from myself, from my particular being which limits it, and that 
which comes from the world, from the necessities which constrain it 
and the values which drive it. (34)

Rules are the limits that force a person to be respectful, to be aware 
of his/her circumstances, and to consider the bene�ts or damages that 
his hypothetical action would entail for people or things. Only this 
responsible kind of freedom ensures survival and coexistence and it 
must, therefore, be exercised with extreme vigilance.

It is vital to make the learner understand this concept of condi-
tional freedom from his earliest years, by gradually helping him to take 
personal responsibility for his decisions. It is necessary to stress that 
everyone must bear the consequences of his actions, so that, knowing 
himself responsible for them, the person learns to properly consider the 
positive and negative aspects of each decision, and to act prudently.

Dignity
Communication enriches only if the person is able to recognize the 
dignity of the other. What determines the dignity of a being is what 
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that being is, and, consequently, it is the transcendence and the spiri-
tual nature of the human being which make him worthy of his lo�y 
dignity (Mounier 1962) and of the high degree of respect due to him.

�e role of education in this regard should be to make the person expect 
much of himself in his respect for and compliance with the previously 
mentioned values of truth and goodness, because this is the way in which 
he can uphold his dignity and grow as person.

Every human being is forced into a relationship with the other, 
and that relationship o�en requires, at least partially, the sacri�ce of 
own interests; the person must, therefore, accept this condition for 
his personal growth. �e principle of treating a person as an end in 
himself and never as a means to an end, must become the watchword 
of his actions and feelings, if he wants to show respect for his dignity 
and that of others.

Commitment
Commitment and action are closely linked in Mounerian philosophy, 
and action is key in Personalism also because, as a practical philosophy, 
it does not admit mere re�ection on ideas which are not then translated 
into reality.

All structures of the universe of the Mounerian person converge in 
this �nal one, along with several of the central ideas of his philosophy 
and their important connection with the main function of education in 
the formation of the person. Students must be taught that spirit is not 
given to them totally realized, but that it has the capacity to surpass what 
is given with what they build upon it (Lacroix 1950); in other words, it is 
important to grow the student con�dence in his own potential.

Freedom transforms the person into a being with in�nite oppor-
tunities to surpass himself through action. In each action the person 
performs, he goes forward or backward in the realization of his 
being and consequently, he is impoverished or enriched as a person. 
However, for this action to be e�ective, the person must, as well as 
being persistent and taking responsibility for his actions, commit 
himself to channeling all his actions in the same direction, towards 
what he has chosen as his life goal.
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�e educator’s role from the point of view of Mounier’s philosophy 
can, therefore, be summed up as helping students to become aware of 
their potential and teaching them to realize it.

Implications for Practice of Mounier’s Thought 
Through Cooperative Learning 

�is section aims to analyze in depth how those dimensions of the 
human person proposed by Mounier would be developed in practice 
through cooperative learning.

Unity of Body and Spirit
Since truth lies in judgment, and is an adaptation between reality and 
intelligence, the teacher’s role is to enlighten the truth of a reality which at 
�rst seems distant, complicated or hidden, in a process that always goes 
from the exterior and concrete level of the reality, to the deep and abstract 
level of knowledge. All people have a natural desire to know (Aristotle 
trans. 2005) and extending this desire must be a joint task, of research, 
of going deeper, of the progressive discovery of reality and of becoming 
open to creativity, in which the teacher must involve the student.

�e construction of knowledge is especially rich in cooperative lear-
ning, because it takes place in two parallel processes; on the one hand, 
the reality to be studied is perceived and apprehended by each group 
member individually, but on the other hand, when what each member 
of the team has perceived about that experience is shared, a collective 
knowledge of it is constructed, which will be more complete and deeper 
than individual knowledge (Huber 2008).

Communication
For communication to be e�ective, the people who participate in it must 
adopt an empathetic attitude requiring, besides respect, other attitudes 
such as dialogue, active listening, �exibility and constructive criticism. 
�ese attitudes can be cultivated through cooperative learning (Johnson 
2003); they will generate con�dence in other people and will strengthen 
personal relationships (Johnson & Johnson 2009).
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Moreover, since the values of truth and goodness are what really 
motivate human beings (Arp 2007), communication between students 
will be better if it is based on values which can also be promoted using this 
methodology, such as equality (Johnson & Johnson 1996), commitment 
(Johnson & Johnson 2005; Slavin 2011), doing good (Melé 2009; Tran 
& Lewis 2012) and working on behalf of the community (Johnson & 
Johnson 2005; Slavin 2011). Regarding equality, the dependence of each 
human being on others for his balanced growth is based on the fact that, 
whilst all people have the same essential characteristics, they possess 
di�erent ways of being, and this dependence leads to communication 
and the creation of communities (Aristotle, trans. 1981).

If the teacher guides communication by these principles, he will 
obtain better results in the development of the personal, interpersonal 
and organizational skills and attitudes that are traditionally associated 
with cooperative learning (Melroth & Deering 1994).

When his senses of community and of equality are enhanced, the 
student feels respected and integrated into the classroom and the group, 
and this positive feeling (Jiménez 2012; Martin & Dowson 2009) will moti-
vate him to adopt a more open and con�dent attitude towards accepting 
the contributions and constructive criticism of peers (Johnson et al. 1999b).

Regarding interpersonal skills, perceptions of community and 
equality will allow the student to feel more free and con�dent in his 
ability to play di�erent roles within the group (Johnson 2003), and more 
motivated to develop certain attitudes, such as expressing disagreement 
or incomprehension (Lobato 1997), giving support and recognizing the 
contribution of others (Gillies 2003; Johnson & Johnson 2008; Johnson 
et al. 1999b; Tran & Lewis 2012).

Finally, with regard to organizational skills, when all students feel 
equal, there will be a greater commitment to another value, namely that 
of seeking the common good, and, therefore, students will be encou-
raged to adopt attitudes such as considering other opinions and respec-
ting rules, and skills such as focusing on group goals and reaching group 
consensus (Chen & Wang 2013; Johnson & Johnson 2009; Johnson et al. 
1999b; Slavin 2011).
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Inner Being
�e student needs to see in the teacher a person with consistent criteria 
in his actions (Cassin & Büttgen 2010), who is persistent in the pursuit 
of his goals, and who takes responsibility for his actions. In other words, 
in the course of his university career, the student should gradually see 
what his goals are, and the best way the teacher can guide him in this 
decision is with regard to how pursue them, since, whatever they may 
be, they can be attained through self-regulation, commitment, perseve-
rance and responsibility.

Cooperative learning facilitates the development of the value which 
motivates a person to adopt this attitude, since this value is his own 
personal good, and teamwork shows that acting on the basis of these 
criteria leads to better long-term results, as previously explained. So, if 
the teacher teaches the student to use his willpower to maintain this atti-
tude in his relationship with the members of his team, the student will 
see the bene�t obtained for the group by so doing, and will continue to 
adopt it in the pursuit of his own personal goals.

Confrontation
�e fear of failure limits a person’s freedom of action and, consequently, 
his creativity in achieving personal ful�llment, because of which it is 
important for the teachers to stress the importance of being able to meet 
challenges, rather than focusing on their outcome. Group work allows 
individual responsibility to be diluted in that of the group, thus encou-
raging its members when they have to carry out their tasks; however, the 
fact that each person knows that he is responsible not only for his own 
success and failure, but also for that of the other team members, exerts 
a pressure that will prevent him from relaxing his e�orts. In addition, 
as mentioned above, cooperative learning allows the playing of di�e-
rent roles on a rotating basis within the group (Johnson et al. 1999b), 
e.g., leader, organizer, facilitator, coordinator, observer or secretary; this 
helps the student to identify his strengths and weaknesses in each role 
that he plays within the group, and to assess the degree to which he 
needs to improve his ability to address these di�erent roles in his life.
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Conditional Freedom
Cooperative learning provides an exceptionally good context in which the 
student can become aware of his conditional and responsible freedom, 
because, on the one hand, he will have to comply with certain rules, 
which must be explained to him by the teacher, in order to participate in 
teamwork (Veenman et al. 2005), and, on the other hand, his actions will 
a�ect the other members of the group and he must, therefore, answer to 
them for the consequences of his decisions (Johnson & Johnson 1999). 
Consequently, these are excellent opportunities in which students can 
learn to set limits on the actions of those who do not respect the freedom 
of others, and in which each of them can become aware of his own limi-
tations and of his responsibility towards every decision taken. In addition 
to helping the student to become more mature, this will have a bene�cial 
in�uence on his own creativity (Johnson & Johnson 1999), because it is 
thanks to this encounter with others that the person can create.

Dignity
Teamwork clearly illustrates that the student is forced to give up part of 
his individual interests in favor of those of the group, but in return for 
results, achieved by all, which produce personal progress and growth 
(Slavin 2011; Tran & Lewis 2012). To achieve this it is important for the 
teacher to communicate an attitude of respect and of giving support 
unsel�shly, as well as to develop certain skills, such as obtaining syner-
gies from the contributions of team members, resolving con�icts posi-
tively, reducing tensions in the group and seeking consensus (Johnson 
et al. 1999b); in addition, he must highlight the emotions resulting from 
this attitude, i.e., admiration for the person who has provided support 
(Lobato 1997) and satisfaction from helping those on the team who 
need support (Chen & Wang 2013; Sharan 1980; Slavin 2011).

Commitment
Attitudes of responsibility, perseverance and commitment, in addition 
to the aforementioned �exibility, constructive criticism, dialogue and 
support, can be promoted through cooperative learning and they are 
important, not only for the good of the group, but also for the good 
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of each member of the team according to his personal goals. Martin 
and Dowson (2009) emphasize that connectivity on a personal and 
emotional level in the academic context provides scope for the students’ 
commitments and achievements.

�e development of these attitudes through cooperative learning 
will strengthen student’s self-esteem (Bertucci et al. 2010; Johnson and 
Johnson 1999; Johnson et al. 1999b; Slavin 1991, 2011; Tran and Lewis 
2012), and this will enable them to manage stress and adversity, and to 
remain committed to attaining the primary goal they have chosen for 
their life (Johnson and& Johnson, 1999). �e educator must respect the 
option chosen by the student, but his function, as guide, can be very 
valuable to show him how to give the most of himself.

Suggestions for Further Research

In this fourth and last section we suggest to complement the initial 
concept of the person with the contributions of other educators, as John 
H. Newman (Morales 2003; Newman 1996) and Ernest L. Boyer (Boyer 
1997; Jacobsen & Jacobsen 2013), in order to clarify all those aspects of 
the student, which must be discussed if the goal is his all-round educa-
tion and personal growth.

With reference to the contribution of Mounier, he stresses the 
�omist anthropological view of considering the human being as a unity 
of body and spirit in the necessary balance to permit his full and healthy 
self-realization, and the development of his creativity. He further empha-
sizes the personal growth of the human being, which is nourished from 
two sources: One, his own self, which involves the nurturing of his inner 
being and steers the free choice of goal that gives meaning to his life; the 
other, an entity distinct from himself, produced through communication, 
enriched through cooperation between people, and thus leading to the 
existence of the community.

Everything that encompasses the human person de�nes his dignity, 
speci�cally his capacity for transcendence and his spiritual nature. His 
dignity determines the values which motivate his actions, and since, as 
explained above, the person is oriented by his essence to seek what is true 
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and to desire what is good (Aristotle, trans. 2004), these are his core values. 
However, it is di�cult to act in accordance with these values when the 
person is forced to confront reality and is free to choose; so with regard 
to the former, the student must commit himself to being persistent in his 
self-regulation, and with regard to the latter, he must learn to respect the 
limits imposed by the existence of others, to take responsibility for his 
actions, and to use his creativity to ful�ll himself. If he succeeds in acting 
in accordance with his values, he will improve his self-esteem and this, in 
turn, will strengthen his sense of his dignity as a person (Delgado 2010).

�is paper proposes cooperative learning as an appropriate metho-
dology to help student to discover and understand these di�erent struc-
tures that shape him. However, it would be interesting to investigate 
other ways in which the teacher must make the student see what he 
is capable of and help him develop more fully those aspects of himself 
which, ultimately, can help the student to overcome the challenges of his 
personal and professional lives.
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